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Abstract: Character education has become an increasingly urgent issue in response to the moral 
challenges faced by younger generations in the era of globalization and digitalization. The 
weakening of ethical values in contemporary education highlights the need to revisit classical 
Islamic educational thought as a source of guidance for holistic character formation. This study 
aims to compare the concepts of character education proposed by Imam Al-Zarnuji in Ta'lim al-
Muta'allim and Imam Al-Ghazali in Ayyuha al-Walad and to examine their relevance to 
contemporary student development. The research employed a qualitative approach using a 
library research design. Primary data were obtained from the two classical texts, while secondary 
data were drawn from relevant books, journal articles, and other scholarly publications. Data 
were collected through document analysis and analyzed using qualitative content analysis. The 
findings reveal that Al-Zarnuji emphasizes character formation through proper learning 
etiquette, sincere intention, respect for teachers, and love of knowledge, whereas Al-Ghazali 
highlights spiritual purification through self-reflection (muhasabah), sincerity, and the 
integration of knowledge with righteous action. Both scholars regard knowledge as a means of 
cultivating noble character and strengthening one's relationship with Allah. The integration of 
these complementary perspectives provides a comprehensive framework for developing 
character education that balances cognitive, moral, spiritual, and social dimensions, offering 
valuable implications for contemporary Islamic education. 
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INTRODUCTION 
Character education has become one of the central concerns of educational 

systems worldwide as societies confront increasingly complex moral, social, and 
technological challenges (Herak, 2025). The rapid development of globalization and 
digitalization has transformed not only the way people access information but also the 
values, attitudes, and behaviors of younger generations. While these developments have 
created new opportunities for learning, they have also contributed to moral dilemmas, 
declining social ethics, misuse of digital technology, and weakening spiritual awareness 
among students. Consequently, education is expected not only to foster intellectual 
competence but also to cultivate moral integrity, spiritual maturity, and responsible 
citizenship (Surbakti et al., 2024). 

In Indonesia, the importance of character education is explicitly emphasized in 
Law of the Republic of Indonesia No. 20 of 2003 concerning the National Education 
System, which states that national education aims to develop students' potential, 
strengthen character, promote a dignified national civilization, and enrich the 
intellectual life of the nation (Mahanani et al., 2022). This objective is consistent with 
Tilaar (2004), who views education as a process of developing the whole person, and 
with Zubaedi (2011), who argues that education functions as a medium for internalizing 
moral and cultural values (Tohri et al., 2022; Arifin et al., 2026). Likewise, UNESCO's 
Learning: The Treasure Within (Carneiro, 2015) highlights four pillars of education—
learning to know, learning to do, learning to be, and learning to live together—all of 
which emphasize holistic human development beyond academic achievement . 

Despite these educational ideals, contemporary educational practice often 
prioritizes cognitive achievement and academic performance over character formation. 
The consequences are increasingly visible in various forms of moral degradation. 
Indonesia continues to experience serious ethical challenges, including corruption, 
violence in educational institutions, cyberbullying, intolerance, and the misuse of digital 
technology among adolescents. According to Data Reportal (2024), more than 75% of 
Indonesian adolescents actively use social media, increasing their exposure to harmful 
digital content, online addiction, and psychological vulnerability. Meanwhile, the 
Indonesian Education Monitoring Network (JPPI) reported a substantial increase in 
cases of violence in schools between 2020 and 2025, indicating that moral education 
remains an urgent challenge. These conditions demonstrate that strengthening character 
education has become an educational necessity rather than merely a curricular objective 
(Kisbiyanto, 2025). 

From an Islamic perspective, character education (tarbiyah al-akhlāq) has 
constituted the primary mission of Islamic education since the prophetic era. The 
Prophet Muhammad صلى الله عليه وسلم declared that he was sent to perfect noble character, emphasizing 
that moral excellence represents the essence of Islamic teachings. Likewise, the Qur'an 
consistently encourages believers not merely to understand religious teachings 
intellectually but to internalize them so that faith, sincerity, piety, and righteousness 
become enduring personal characteristics. Accordingly, Islamic education views 
knowledge not simply as intellectual acquisition but as a means of cultivating virtuous 
character and drawing individuals closer to Allah. 

Among the classical Muslim scholars who made significant contributions to 
character education are Imam Al-Ghazali and Sheikh Al-Zarnuji. In Ayyuha al-Walad, 
Al-Ghazali presents character education through a spiritual approach that emphasizes 
sincerity (ikhlāṣ), self-reflection (muḥāsabah), purification of the soul, and the 
integration of knowledge with righteous action (Ma'awiyah, 2025). His educational 
philosophy stresses that knowledge is meaningful only when translated into ethical 
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conduct and spiritual transformation. Conversely, Sheikh Al-Zarnuji, in Ta'lim al-
Muta'allim, emphasizes the cultivation of adab in learning, including respect for 
teachers, sincere intentions, love of knowledge, discipline, humility, and proper learning 
etiquette (Dinana & Nurhidin, 2025). For Al-Zarnuji, educational success depends not 
only on intellectual competence but also on the moral qualities developed throughout 
the learning process. 

Although both scholars place character formation at the center of Islamic 
education, they approach it from different yet complementary perspectives. Al-Ghazali 
primarily focuses on the spiritual and philosophical dimensions of character formation, 
whereas Al-Zarnuji emphasizes practical educational ethics and learning behavior. 
Together, their perspectives provide a comprehensive understanding of how cognitive, 
moral, and spiritual development can be integrated within Islamic education. 

Previous studies have examined the educational thought of Al-Ghazali and Al-
Zarnuji independently. Existing research has primarily explored moral education in 
Ayyuha al-Walad or learning ethics in Ta'lim al-Muta'allim (Hanani, 2016; Ridwan & 
Abdurohim, 2022). However, comparative studies that systematically analyze both 
works remain limited. More importantly, little attention has been given to examining 
how the complementary concepts proposed by these two scholars may contribute to 
addressing contemporary educational challenges, particularly the moral and spiritual 
development of students in the digital era. Consequently, a significant gap remains in 
developing a holistic framework of character education grounded in classical Islamic 
educational thought while remaining relevant to present-day educational contexts. 

Therefore, this study aims to compare the concepts of character education 
proposed by Imam Al-Zarnuji in Ta'lim al-Muta'allim and Imam Al-Ghazali in Ayyuha 
al-Walad, as well as to examine the relevance of these concepts to contemporary student 
development. Through this comparative analysis, the study seeks to identify 
complementary character education values that may serve as a conceptual foundation 
for strengthening holistic character education within contemporary Islamic education, 
integrating cognitive, moral, spiritual, and social dimensions. 

 
RESEARCH METHOD 

This study employed a qualitative approach using a library research design to 
explore and compare the concepts of character education presented in two classical 
Islamic educational texts (Azhari et al., 2026). Library research was considered 
appropriate because the study focused on interpreting and analyzing written sources 
rather than collecting empirical data from participants (Chu, 2015). 

The primary data sources consisted of Imam Al-Ghazali's Ayyuha al-Walad and 
Sheikh Al-Zarnuji's Ta'lim al-Muta'allim. These two works were purposively selected 
because they are among the most influential classical texts in Islamic education and have 
significantly shaped the philosophy and practice of character education in Muslim 
societies. Secondary data were obtained from books, peer-reviewed journal articles, 
dissertations, and other scholarly publications discussing Islamic educational thought, 
character education, and the educational philosophies of Al-Ghazali and Al-Zarnuji. 

Data were collected through document analysis, involving systematic reading, 
note-taking, coding, and classification of textual materials relevant to the concepts of 
character education (Sakti et al., 2024). The unit of analysis comprised statements, 
themes, and educational principles related to moral values, learning ethics, spiritual 
development, and character formation contained in the two primary texts. 

The data were analyzed using qualitative content analysis following three stages. 
First, data reduction was conducted by identifying and selecting passages related to 
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character education from both texts. Second, data categorization was performed by 
grouping similar concepts into thematic categories, including educational objectives, 
moral values, teacher–student relationships, learning ethics, and spiritual development. 
Third, a comparative analysis was carried out to identify similarities, differences, and 
complementary perspectives between Al-Ghazali's and Al-Zarnuji's concepts of 
character education, followed by interpreting their relevance to contemporary Islamic 
education. 

To enhance the trustworthiness of the findings, the study employed source 
triangulation by comparing interpretations derived from the primary texts with 
contemporary scholarly literature. In addition, an audit trail was maintained throughout 
the analytical process to ensure transparency and consistency in coding, categorization, 
and interpretation. These procedures strengthened the credibility and dependability of 
the study's findings. 
 
RESEARCH RESULT AND DISCUSSION 
Research Result 

This study examines two classical Islamic educational texts that have profoundly 
influenced the development of character education in the Muslim world: Ta'lim al-
Muta'allim by Sheikh Al-Zarnuji and Ayyuha al-Walad by Imam Al-Ghazali. These 
works were purposively selected because they represent two complementary traditions 
within Islamic educational thought. While Ta'lim al-Muta'allim emphasizes educational 
ethics (adab) and learner discipline, Ayyuha al-Walad highlights spiritual purification 
and moral transformation as the ultimate objectives of education. 

Sheikh Al-Zarnuji was a prominent Hanafi scholar who lived during the twelfth 
and early thirteenth centuries in Transoxiana, an important center of Islamic scholarship 
encompassing present-day Uzbekistan. Historical sources indicate that he studied under 
several distinguished scholars of Hanafi jurisprudence, including Burhanuddin al-
Marghinani, whose intellectual influence is reflected in Al-Zarnuji's educational 
philosophy. His principal work, Ta'lim al-Muta'allim, remains one of the most influential 
classical references for Islamic education, particularly in traditional Islamic boarding 
schools (pesantren) throughout Southeast Asia. Rather than focusing solely on 
instructional techniques, the book presents a comprehensive framework of educational 
ethics, emphasizing sincerity (ikhlāṣ), respect for teachers, discipline, perseverance, 
humility, and proper etiquette in seeking knowledge (Hidayati et al., 2024). 

In contrast, Imam Abu Hamid Al-Ghazali (1058–1111 CE) is recognized as one of 
the foremost scholars in the history of Islamic intellectual thought. His educational 
philosophy integrates jurisprudence, theology, philosophy, and Sufism into a holistic 
understanding of human development. Among his numerous works, Ayyuha al-Walad 
occupies a unique position as a concise collection of ethical and spiritual advice 
addressed to one of his students. Unlike his more systematic philosophical writings, this 
text presents practical guidance for cultivating sincerity, self-reflection (muhasabah), 
spiritual purification (tazkiyat al-nafs), humility, and the integration of knowledge with 
righteous action. Al-Ghazali argues that knowledge acquires its true value only when it 
transforms moral conduct and strengthens one's relationship with Allah (Nasrun, 
2025). 

Although both scholars emerged from different intellectual contexts, they share 
a common educational vision that positions knowledge as a means of moral and spiritual 
formation rather than merely intellectual achievement. Nevertheless, their approaches 
differ in emphasis. Al-Zarnuji focuses primarily on cultivating ethical behavior 
throughout the learning process, whereas Al-Ghazali places greater emphasis on the 
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purification of the heart and the internalization of spiritual values. These complementary 
perspectives constitute the analytical foundation for the comparative findings presented 
in the following sections. 

 
Character Education in Ta'lim al-Muta'allim 

The qualitative content analysis of Ta'lim al-Muta'allim identified six major 
themes representing Al-Zarnuji's conception of character education. These themes 
illustrate that character formation is embedded throughout the educational process and 
is closely associated with ethical conduct in seeking knowledge. Rather than viewing 
education as merely the acquisition of intellectual competence, Al-Zarnuji 
conceptualizes learning as a process of cultivating moral discipline and spiritual 
responsibility. 

 
Table 1 .Character Education Themes in Ta'lim al-Muta'allim 

Theme Description Educational Significance 

Sincere intention (ikhlāṣ) 

Learning should be 
pursued solely for the 
pleasure of Allah rather 
than worldly recognition. 

Establishes spiritual 
motivation as the 
foundation of learning. 

Respect for teachers (ta'ẓīm 
al-ustādh) 

Students are required to 
honor teachers through 
obedience, humility, and 
proper manners. 

Strengthens ethical 
teacher–student 
relationships. 

Love of knowledge 
Knowledge is regarded as 
a lifelong obligation and an 
act of worship. 

Encourages continuous 
intellectual and spiritual 
development. 

Discipline and 
perseverance 

Learning requires 
patience, consistency, and 
diligence. 

Develops self-control and 
resilience. 

Humility (tawāḍuʿ) 
Learners should avoid 
arrogance despite 
possessing knowledge. 

Cultivates ethical 
leadership and moral 
awareness. 

Beneficial knowledge 
Knowledge should 
produce righteous conduct 
and social benefit. 

Integrates cognitive 
achievement with moral 
practice. 

 
The dominant finding emerging from the analysis is the central role of adab as 

the core of Al-Zarnuji's educational philosophy (Basith et al., 2026). Unlike 
contemporary educational approaches that often prioritize cognitive outcomes, Al-
Zarnuji argues that the success of learning depends primarily on the learner's moral 
disposition. Every stage of the learning process, from intention to the application of 
knowledge, is governed by ethical principles. 

Another prominent finding concerns the relationship between knowledge and 
character. The analysis indicates that Al-Zarnuji consistently portrays knowledge as a 
means of cultivating virtuous conduct rather than achieving social prestige. Students are 
encouraged to develop sincerity, patience, humility, and gratitude because these virtues 
determine whether knowledge becomes beneficial (ʿilm nāfiʿ). 

Furthermore, the findings reveal that teacher–student relationships constitute an 
essential component of character education. Respect for teachers is not presented merely 
as cultural etiquette but as a pedagogical principle that facilitates intellectual growth and 
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spiritual blessing (barakah). This indicates that character education in Ta'lim al-
Muta'allim extends beyond moral instruction to encompass the creation of an ethical 
learning environment. 

The content analysis demonstrates that Al-Zarnuji's educational philosophy is 
predominantly pedagogical and normative, emphasizing observable moral behavior 
throughout the learning process. Character education is therefore conceptualized as the 
continuous habituation of ethical values that shape students into knowledgeable and 
morally responsible individuals. 

 
Character Education in Ayyuha al-Walad 

The content analysis of Ayyuha al-Walad identified five major themes that 
characterize Al-Ghazali's conception of character education. In contrast to Al-Zarnuji's 
emphasis on educational ethics, Al-Ghazali focuses primarily on the inner 
transformation of learners through spiritual purification and moral self-development. 

 
 

Table 2. Character Education in Ayyuha al-Walad 
Theme Description Educational Significance 

Sincerity (ikhlāṣ) 
Every action should be 
directed solely toward 
Allah. 

Builds intrinsic motivation 
and integrity. 

Self-reflection (muḥāsabah) 

Learners are encouraged to 
evaluate their intentions 
and behavior 
continuously. 

Promotes lifelong moral 
development. 

Purification of the soul 
(tazkiyat al-nafs) 

Education should cultivate 
inner spiritual refinement. 

Strengthens emotional and 
spiritual intelligence. 

Knowledge accompanied 
by action 

Knowledge without 
righteous practice has no 
educational value. 

Integrates theory with 
practice. 

Asceticism and humility 
(zuhd and tawāḍuʿ) 

Students should avoid 
excessive attachment to 
worldly interests. 

Encourages ethical 
responsibility and self-
restraint. 

 
The analysis demonstrates that the dominant concept in Ayyuha al-Walad is the 

inseparable relationship between knowledge, spirituality, and righteous action. Al-
Ghazali repeatedly emphasizes that intellectual achievement alone cannot produce a 
virtuous individual unless it is accompanied by sincere worship, moral discipline, and 
continuous self-improvement (Jalaldeen & Al-Hidabi, 2025). 

Another important finding concerns the role of self-reflection (muḥāsabah) in 
character formation. Unlike Al-Zarnuji, who emphasizes external educational behavior, 
Al-Ghazali argues that moral transformation begins with internal awareness. Students 
are encouraged to evaluate their intentions, recognize their moral weaknesses, and 
continuously strive for spiritual excellence. Consequently, character education becomes 
an ongoing process of self-renewal rather than merely compliance with ethical norms. 

The analysis also indicates that Al-Ghazali rejects the separation between 
knowledge and practice. Throughout the text, he consistently argues that knowledge 
gains value only when translated into righteous action (ʿamal ṣāliḥ). Therefore, 
education should cultivate individuals who are intellectually competent, spiritually 
mature, and socially responsible. 
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Another distinctive feature identified in the analysis is the emphasis on spiritual 
purification (tazkiyat al-nafs). Al-Ghazali considers the purification of the heart to be the 
ultimate objective of education because moral behavior originates from inner character 
rather than external regulation. This perspective broadens the scope of character 
education by integrating cognitive, affective, and spiritual dimensions into a unified 
educational process. 

Taken together, these findings indicate that Al-Ghazali's educational philosophy 
is predominantly spiritual and transformative, emphasizing the internalization of moral 
values through sincere worship, self-reflection, and righteous action. Character 
education is therefore understood as a lifelong journey toward moral excellence and 
closeness to Allah. 
 
Comparative Analysis of Character Education 

The comparative analysis demonstrates that both scholars share a common 
understanding that the ultimate objective of education is the formation of noble 
character (akhlaq al-karimah). However, they differ in their pedagogical emphasis. 

 
Table 3. Comparative Dimensions of Character Education 

Character Dimension Al-Zarnuji (Ta'lim al-
Muta'allim) 

Al-Ghazali (Ayyuha al-
Walad) 

Educational 
orientation Learning ethics (adab) Spiritual purification 

Primary objective Ethical learner behavior Inner moral transformation 

Central values Respect, discipline, humility Sincerity, self-reflection, 
piety 

Teacher–student 
relationship Strong emphasis Moderate emphasis 

Knowledge Means to cultivate ethical 
conduct 

Means to attain closeness to 
Allah 

Learning process Discipline and perseverance Reflection and righteous 
action 

 
The comparison indicates that Al-Zarnuji presents a normative and pedagogical 

framework emphasizing external educational ethics, whereas Al-Ghazali develops a 
more spiritual and philosophical approach that focuses on internal moral 
transformation. Rather than contradicting one another, these perspectives complement 
each other by integrating external discipline with internal spirituality. 

The findings demonstrate that the educational philosophies of Al-Zarnuji and 
Al-Ghazali remain highly relevant to addressing contemporary challenges in Islamic 
education. In an era characterized by rapid technological advancement and moral 
uncertainty, Al-Zarnuji's emphasis on learning discipline, respect for teachers, and 
educational ethics provides a strong foundation for strengthening students' character 
within formal educational settings. At the same time, Al-Ghazali's focus on sincerity, 
self-reflection, and spiritual purification offers important guidance for fostering 
students' moral resilience and spiritual well-being amid the pressures of globalization 
and digitalization. 

The integration of these complementary perspectives contributes to a holistic 
framework of character education that balances cognitive, moral, spiritual, and social 
dimensions. This framework supports the development of Islamic education that not 
only promotes academic excellence but also cultivates ethical responsibility, spiritual 
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awareness, and lifelong character formation. Consequently, the combined educational 
philosophies of Al-Zarnuji and Al-Ghazali provide a valuable conceptual foundation for 
strengthening contemporary character education in both formal and non-formal Islamic 
educational institutions. 

 
Discussion 

The findings demonstrate that both Al-Zarnuji and Al-Ghazali regard character 
education as the primary objective of Islamic education rather than merely a 
complementary aspect of knowledge acquisition. The comparative analysis revealed that 
both scholars consistently position knowledge as a means of cultivating moral excellence 
and strengthening one's relationship with Allah. This finding reinforces the Islamic 
educational philosophy that education is fundamentally directed toward the holistic 
development of human beings, integrating intellectual, moral, and spiritual dimensions. 

However, the two scholars conceptualize character formation through different 
educational perspectives. The content analysis indicates that Al-Zarnuji develops a 
pedagogical framework centered on adab, discipline, and ethical conduct throughout 
the learning process, whereas Al-Ghazali emphasizes the transformation of the inner self 
through sincerity (ikhlāṣ), self-reflection (muḥāsabah), and purification of the soul 
(tazkiyat al-nafs). These findings suggest that character education in classical Islamic 
thought encompasses both external behavioral regulation and internal spiritual 
transformation. Rather than representing contradictory perspectives, the two 
approaches complement one another by addressing different dimensions of human 
development. 

This finding supports the view of Al-Attas (1991), who argues that the ultimate 
aim of Islamic education is the cultivation of adab, understood as the proper recognition 
of one's responsibilities toward Allah, oneself, society, and knowledge. Likewise, Nasr 
(1989) emphasizes that Islamic education should integrate intellectual excellence with 
spiritual consciousness, thereby preventing the separation between knowledge and 
morality. 

One of the most significant findings of this study is that both Al-Zarnuji and Al-
Ghazali reject the dichotomy between knowledge and action. The analysis of Ta'lim al-
Muta'allim demonstrates that beneficial knowledge (ʿilm nāfiʿ) can only be attained 
when learners cultivate sincerity, discipline, humility, and respect for teachers. 
Similarly, Ayyuha al-Walad emphasizes that knowledge without righteous action is 
spiritually meaningless and incapable of producing genuine character transformation. 

This finding is consistent with previous studies that describe Islamic education 
as an integrative process in which cognition, affection, and behavior are inseparable 
(Sodikin et al., 2022; Nurrahma et al., 2026). Contemporary educational research also 
suggests that character education becomes effective only when moral values are 
continuously practiced rather than merely taught conceptually (Trisnantari et al., 2026; 
Walker et al., 2015). Therefore, the present study extends previous literature by 
demonstrating that classical Islamic educational thought had already conceptualized 
experiential character education centuries before it became widely discussed in modern 
educational theory (Munawarsyah, 2023). 

Unlike many contemporary educational systems that primarily evaluate 
academic achievement, both Al-Zarnuji and Al-Ghazali argue that the success of 
education should ultimately be measured by the learner's moral conduct and spiritual 
maturity. This perspective contributes an important alternative framework for 
evaluating educational outcomes within Islamic education. 
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Another important finding concerns the central role of teachers in character 
formation. Although both scholars emphasize the importance of teachers, their 
perspectives reveal different educational emphases. Al-Zarnuji considers respect for 
teachers as a prerequisite for acquiring blessed and beneficial knowledge, while Al-
Ghazali highlights the teacher's role as a spiritual mentor who guides students toward 
moral excellence through personal example (Memon & Alhashmi, 2018; Yahya et al., 
2025) 

These findings support the concept of relational pedagogy, which argues that 
meaningful education depends upon authentic relationships between teachers and 
students rather than solely on instructional methods (Noddings, 2013). Within Islamic 
educational philosophy, this relationship extends beyond academic interaction to 
include moral guidance, spiritual mentoring, and character modeling. 

The findings therefore suggest that teacher professionalism in Islamic education 
should not only be evaluated in terms of pedagogical competence but also in relation to 
moral integrity, exemplary conduct, and spiritual leadership. Such a perspective 
remains highly relevant for strengthening character education within contemporary 
Islamic schools. 

The findings have important implications for contemporary Islamic education, 
particularly in responding to moral challenges arising from globalization, digitalization, 
and rapid technological development. Current educational practices often prioritize 
cognitive achievement while providing limited opportunities for students to develop 
moral reasoning, spiritual awareness, and ethical responsibility. The complementary 
educational philosophies of Al-Zarnuji and Al-Ghazali offer an alternative framework 
capable of addressing these limitations. 

Al-Zarnuji's emphasis on discipline, learning ethics, and respect for teachers 
remains highly relevant for improving students' learning culture in schools and Islamic 
boarding schools. At the same time, Al-Ghazali's emphasis on sincerity, self-reflection, 
and purification of the heart contributes to strengthening students' emotional resilience 
and spiritual intelligence, both of which are increasingly important in the digital era. 

Rather than selecting one approach over the other, the present findings indicate 
that integrating these two educational philosophies provides a more comprehensive 
model of character education. Such integration enables Islamic education to balance 
cognitive development with moral discipline and spiritual formation, thereby producing 
learners who are intellectually competent, ethically responsible, and spiritually 
grounded. 

This study contributes to the literature on Islamic education in two important 
ways. First, it demonstrates that Al-Zarnuji and Al-Ghazali should not be viewed as 
representing competing educational philosophies but rather as offering complementary 
perspectives on character education. While Al-Zarnuji provides a pedagogical 
framework emphasizing ethical learning behavior, Al-Ghazali contributes a spiritual 
framework centered on inner moral transformation. Integrating these perspectives 
enriches the conceptual understanding of character education within the Islamic 
educational tradition. 

Second, the study proposes a holistic framework for contemporary Islamic 
education that combines educational ethics, spiritual development, and moral practice. 
This framework aligns with current efforts to strengthen character education within 
Islamic schools by emphasizing that educational success should not be assessed solely 
through academic performance but also through students' moral behavior, spiritual 
awareness, and social responsibility. 
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Accordingly, curriculum developers, teacher education institutions, and Islamic 
schools may consider incorporating both pedagogical ethics and spiritual cultivation 
into curriculum design, classroom practices, and character education programs. Such an 
approach is expected to produce graduates who possess not only academic competence 
but also noble character (akhlaq al-karimah) and the capacity to contribute positively to 
society. 

 
CONCLUSION 

This study compared the concepts of character education proposed by Imam Al-
Zarnuji in Ta'lim al-Muta'allim and Imam Al-Ghazali in Ayyuha al-Walad and examined 
their relevance to contemporary student development. The findings reveal that both 
scholars share a common educational vision in which the ultimate purpose of education 
is the cultivation of noble character (akhlaq al-karimah) through the integration of 
knowledge, morality, and spirituality. Nevertheless, each scholar offers a distinct 
educational emphasis. Al-Zarnuji conceptualizes character education through 
educational ethics (adab), discipline, respect for teachers, sincerity in learning, and the 
cultivation of beneficial knowledge, whereas Al-Ghazali emphasizes inner spiritual 
transformation through sincerity (ikhlāṣ), self-reflection (muḥāsabah), purification of the 
soul (tazkiyat al-nafs), and the integration of knowledge with righteous action. 

The comparative analysis demonstrates that these two perspectives are 
complementary rather than contradictory. Al-Zarnuji provides a pedagogical 
framework that strengthens students' ethical behavior throughout the learning process, 
while Al-Ghazali offers a spiritual framework that nurtures moral consciousness and 
personal transformation. Together, they present a holistic model of character education 
that integrates cognitive, moral, spiritual, and social dimensions. 

This study contributes to the literature on Islamic education by proposing an 
integrated conceptual framework of character education derived from two major 
classical Islamic scholars. The findings extend previous studies that have generally 
examined these scholars separately by demonstrating how their educational 
philosophies complement one another in addressing contemporary educational 
challenges. The integrated framework provides a theoretical foundation for 
strengthening character education within contemporary Islamic education, particularly 
in responding to moral degradation, technological disruption, and the growing need for 
value-based education. 
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