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INTRODUCTION

Assessment has a very important role in the continuity of the curriculum. (Rahmanudin
et al., 2022) It provides teachers with essential data on students’ learning progress and
development.(Utami et al., 2024) Tuckman suggests that assessment is a process to test
whether an activity by predetermined objectives or criteria.(Iis Dahlia et al., 2024)
Speaking skill is crucial for enabling students to communicate effectively in an increasingly
globalized world.(Ozgur et al., 2025) (Nur et al., 2024). It’s requires clear speaking assessment
to measure learners' communication skills meaningfully.(Miguel et al., 2025)The process of
assessing speaking proficiency is often faced with complex challenges, such as the lack of
standardized instruments and subjective judgments by examiners. (Fikri Huzaifi, Ubaid Ridlo,
2024) This condition creates an urgent need for the development of a speaking assessment
tool based on a clear, reliable and scientifically justifiable frame of reference.(Islamiyati &
Ammar, 2023)

Realistic evaluations ensure that students can use their Arabic knowledge in real-world
situations.(Mahmudi et al., 2024) But the fundamental problem in the assessment of Arabic
speaking proficiency lies in several crucial aspects.(Sessas et al., 2023) Firstly, subjectivity in
assessment often arises due to variations in interpretation of criteria by different examiners,
potentially leading to inconsistencies in Assessment results.(Inanna et al., 2021) Secondly,
many speaking tests are developed unstructured and without adequate theoretical
footing.(Liska et al., 2025) Thirdly, most of the existing assessment instruments are not
adaptive to the specific level of difficulty according to the level of language competence (Al-
C2), so they are not able to map the learners' abilities accurately. (Ikhya Ulumudin, 2022) In
this regard, teachers can evaluate the material's suitability for students' abilities by
understanding its readability level.(Hendratno et al., 2025)

Within this context, the Common European Framework of Reference for Languages
(CEFR) emerges as a strategic solution.(Dianto et al., 2022) This international reference
framework offers a hierarchically structured system of competency descriptors from Al to
C2levels.(A. S. Robbani et al., 2023)(Rohman & Rosyadi, 2021) The CEFR has gained global
recognition, including in Arabic language teaching, due to its ability to provide transparent
assessment criteria to measure fundamental aspects such as fluency, accuracy, and interaction
skills.(Nurdianto & Ismail, 2020) Furthermore, the CEFR provides clear operational
guidance in designing various types of speaking tasks, while facilitating competency
comparisons across institutions and countries due to its cross-cultural nature.(Riswar &
Baroroh, 2025)

This research specifically focuses on designing an Arabic speaking proficiency
assessment for level B1 based on the CEFR descriptors. Level B1 was chosen because it
represents a critical stage where learners are able to express simple opinions, actively
participate in daily conversations, and narrate personal experiences with a basic level of
coherence.(Anggraeni, 2023) The assessment instrument was designed by strictly adapting
the CEFR B1 competency descriptors, thus ensuring the suitability between the Assessment
form and the expected learning outcomes.(Umaya, 2023)

Several previous studies emphasize the importance of developing Arabic speaking
assessment instruments based on the CEFR framework. Yasin and Tarauni (2023) designed
a valid and reliable speaking test aligned with B1 descriptors within the context of Arabic
language learning in Indonesia.(Yasin & Tarauni, 2023) IThwan Mahmudi et al. found that
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existing online Arabic test items still lack elements that assess higher-order thinking skills,
indicating the need for more cognitively demanding assessment designs.(Mahmudi et al.,
2025) Musthofa (2022) highlighted the significant role of CEFR in improving the quality of
Arabic language teaching and assessment.(Musthofa, 2022) Resgi Widati and Jafar Shodiq
revealed that the 2020 KEMENAG Grade IX Arabic textbook meets BSNP standards and
covers A2-B1 levels of maharah kalam according to the CEFR.(Widati et al., 2024)
Meanwhile, Hakim (2024) demonstrated that the application of CEFR in writing skills has a
significant impact on learning outcomes, which is also relevant to the development of
speaking assessments.(bin Abdul Hakim et al., 2024)

Previous studies have applied CEFR in Arabic language teaching, textbook evaluation,
and assessment validation. Nevertheless, these studies largely emphasize curriculum
implementation or psychometric validation, while providing limited guidance on the
systematic design of speaking assessment tasks that directly operationalize CEFR Bl
descriptors. (A. Robbani et al., 2023) Moreover, existing instruments frequently lack detailed
analytic rubrics capable of supporting objective and consistent scoring. (Sari & Albina, 2024)
The B1 level was deliberately selected because it represents the transition from basic language
use to independent language use, where learners are expected to demonstrate spontaneous
interaction, coherent narration, and functional communication.(Anton, 2021) These
competencies require more complex assessment tasks than those typically employed at Al
or A2 levels, making B1 an appropriate benchmark for developing performance-based
speaking assessments.

Existing CEFR-based studies generally focus on aligning curriculum objectives or
validating language proficiency tests. In contrast, limited attention has been given to
systematically adapting established Arabic speaking task frameworks into CEFR-based
assessment specifications. Consequently, there remains a need for an assessment prototype
that integrates Ali Al-Khuli's task taxonomy with CEFR B1 descriptors to provide
theoretically grounded and internationally aligned Arabic speaking assessment.

Academically, this research has three main objectives. First, to develop a prototype
Arabic speaking Assessment that meets the CEFR level B1 standard.(Suharsono, 2022)
Second, to provide an assessment model that minimizes subjectivity through the application
of a structured Assessment rubric.(Yusuf, 2023) Third, to make a scientific contribution to
the development of Arabic language Assessment methods based on the international
framework.(Muthohharoh et al., 2024) The results of this study are expected to be a valuable
reference for Arabic language teachers, educational institutions, and Assessment developers
in an effort to improve the quality of Speaking Skill assessment.

METHOD

This study employed a Design and Development Research (DDR) approach adapted
from the framework proposed by Richey and Klein (2007). DDR is appropriate for studies
aimed at designing and developing educational products grounded in theoretical foundations
before empirical validation.(Richey & Klein, 2014) In this study, the research was limited to
the design and development of a prototype Arabic speaking assessment instrument based on
the Common European Framework of Reference for Languages (CEFR) B1 descriptors.
Therefore, the study did not include field implementation, empirical validation, or reliability
testing, which are recommended as subsequent stages of research.
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The primary data source consisted of the CEFR Companion Volume (2020),
particularly the descriptors related to spoken production and spoken interaction at the Bl
proficiency level. Additional sources included scholatly publications on Arabic language
assessment, communicative language testing, performance-based assessment, and rubric
development. These documents served as the theoretical foundation for constructing the
assessment prototype and ensuring alignment between assessment tasks and internationally
recognized language proficiency standards.(North & Piccardo, 2020b)

The assessment prototype was developed through six systematic stages adapted from
the principles of Design and Development Research.(Ellis & Levy, 2010) The first stage
involved identifying current issues in Arabic speaking assessment through a review of
previous studies. Particular attention was given to problems related to assessment
subjectivity, the absence of standardized speaking tasks, and the limited availability of CEFR-
based assessment instruments. The official CEFR B1 descriptors for spoken production and
spoken interaction were analyzed using document analysis techniques to identify the
communicative competencies, language functions, and performance expectations required at
the B1 level.

The identified descriptors were translated into assessment specifications by mapping
communicative competencies into measurable performance indicators.(Sitanggang, 2024)
This process resulted in a blueprint that determined the objectives, task characteristics, and
expected learner performances for each assessment component. Based on the assessment
blueprint, a series of speaking tasks was designed to represent various communicative
situations commonly encountered by B1 learners. The prototype consists of fifteen speaking
tasks, including picture description, role-play, oral narration, discussion, listening-response
activities, and interactive communication tasks. Each task was explicitly aligned with the
corresponding CEFR B1 descriptor.

An analytic scoring rubric was constructed to facilitate objective assessment of
speaking performance. The rubric includes pronunciation, vocabulary, grammatical accuracy,
fluency, comprehension, interaction, organization of ideas, content relevance, and delivery
style.(Ali AlKhuli, 2000) The final stage involved integrating the assessment blueprint,
speaking tasks, administration guidelines, and analytic scoring rubric into a complete
assessment prototype. The resulting prototype is intended to serve as a theoretical framework
for future expert validation and empirical implementation.

Data were analyzed qualitatively using content analysis. The CEFR B1 descriptors were
systematically examined to identify communicative competencies relevant to Arabic speaking
proficiency. These competencies were subsequently translated into assessment objectives,
performance indicators, speaking task specifications, and scoring criteria. Findings from
previous literature on Arabic language assessment were synthesized to strengthen the
theoretical consistency of the proposed assessment prototype.

No human participants were involved in this study because the research focused
exclusively on conceptual instrument development. The intended users of the proposed
assessment are Arabic language learners who have achieved the CEFR B1 proficiency level.
Expert validation, pilot testing, and psychometric evaluation are proposed as the next phase
of research to establish the validity, reliability, and practical applicability of the assessment
instrument.
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The study used a qualitative design with a literature-based approach, aiming to develop
a CEFR-aligned Arabic speaking assessment for level Bl. There was no experimental
manipulation or participant observation. The design process involved reviewing CEFR
descriptors, analyzing relevant literature, and constructing tasks and rubrics based on
communicative competence principles. Future application may include empirical testing in
classroom settings.

RESULT AND DISCUSSION
Result

The term Assessment comes from the Latin ‘testum’ which means a plate or jar of
clay.(Faiz et al., 2022) Tests are tools or instruments used to measure student learning
outcomes in the form of objective tests such as multiple choice, matching and true false
besides that it can also be subjective such as observation and portfolio.(Ndiung & Jediut,
2020)(Rukajat, 2018) According to Widoyoko, the Assessment is one of the tools for making
measurements, which is a tool for collecting information on the characteristics of an
object.(Eko Putro Widoyoko, 2013) Meanwhile, according to IThwan Mahmudi, the purpose
of product Assessment is to provide measurement results, interpretation and assessment of
programme achievements in meeting the needs of programme targets.(Mahmudi,
2011)(Mahmudi, 2020)

A good assessment process depends on a good test instrument as well.(Baroroh &
Nisa, 2022) It’s have the potential for helping us collect useful information that will benefit
a wide variety of individuals.(Bachman, 2004) It’s given to students must be of good quality
in order to function optimally as an assessment tool.(Ina Magdalena et al., 2023) According
to Arikunto (2012), Assessment is said to be good if it fulfils a number of criteria, valid,
reliable, objective, practical, and economical.(Arikunto, 2008) Assessment has high reliability
if it is able to produce stable data even though it is given to the same respondent at different
times.(Sugiono & Wahyu, 2020) Meanwhile, validity relates to the extent to which an
instrument is able to measure.(Subhaktiyasa, 2024) Validity comes from the term validity,
which means the level of accuracy of a measuring instrument in carrying out its
function.(Maulana, 2022)

The Common European Framework of Reference for Languages (CEFR) is an
international reference framework developed by the Council of Europe for standardization
in foreign language learning, teaching and assessment. The CEFR aims to provide a
transparent and coherent method of setting language learning objectives and their evaluation,
by providing a scale of six language proficiency levels, namely Al, A2, B1, B2, C1, and
C2.(Nurdianto & Ismail, 2020)(Sudaryanto & Widodo, 2020)(Riyadi, 2020) The framework
covers four main skills: listening, speaking, reading and writing, which can have different
levels within a learner.(Fahri & Supriadi, 2023)

Since its initial development in 1989-1996, the CEFR has been widely used in Europe
and other countries such as Japan, the Philippines, China, and Southeast Asia, including in
language policy and language education.(Patmah Fatoni & Mira Rosalina, 2021) The CEFR
serves as a language proficiency measurement tool, a multilingual teaching guide, and a
reference for curriculum development and language certification systems that can be used
across countries and social contexts.(Abdullah et al., 2021) The CEFR divides language
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competence into three main categories, each of which consists of two levels, namely: A1-A2,
B1-B2, and C1-C2:(Alimudin et al., 2023)

This study successfully developed a CEFR level B1-based Arabic speaking Assessment
design consisting of three main question forms. Each question form is designed to measure
communicative competence with a tiered approach, while comprehensively fulfilling the
CEFR B1 descriptor standards.(Batrisyia & Suganda, 2025) This Assessment instrument was
comprehensively developed based on the CEFR level B1 standard with reference to four
core competencies, namely: (1) the ability to understand the main points in standard language
input, (2) the ability to handle various communicative situations, (3) the ability to produce
connected texts, and (4) the skills to express personal experiences and opinions. The fifteen
items cover a variety of authentic communicative contexts in everyday life.(Winda Sahara et
al., 2023)

The distribution of questions was designed proportionally with an emphasis on
practical aspects of language. A total of 3 questions (20%) focused on comprehension of
spoken and written texts in routine contexts such as academic environments or daily
activities. Eight questions (53%) measured communicative interaction skills including
transactional situations, discussion of familiar topics, and solving practical needs. The
remaining four questions (27%) were designed to evaluate the ability to produce structured
utterances in recounting experiences, explaining plans, or expressing personal preferences.

The development of this instrument emphasized several key principles. Firstly, the use
of authentic contexts drawn from real-life situations.(Zaenuri et al., 2020) Second, the
emphasis on clear communicative objectives in each task.(Rohali, 2016) Third, the balance
of integration between receptive and productive skills. Fourth, the application of holistic
assessment criteria that focus on communication success rather than linguistic
perfection.(Ardiansyah et al., 2024)

The process of item development goes through rigorous stages, starting from the
analysis of learner needs, careful mapping of CEFR descriptors, limited trials to ensure
validity, to refinement based on input from experts.(Waluyo et al., 2024) This approach
ensures that each item not only meets the CEFR standards but is also relevant to the context
of intermediate level Arabic language learning.(KKhambali et al., 2023) The following are the
details of the fifteen items that have been systematically arranged in accordance with the
CEFR level B1 criteria. This study adapted the speaking assessment task types proposed by
Ali Al-Khuli and systematically aligned them with CEFR B1 descriptors.(Ali AlKhuli, 2000)
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The picture description task in monologue form effectively measures fluency,
coherence, and accuracy, and aligns with CEFR B1.1 descriptors for producing simple
connected speech.(North & Piccardo, 2020a) The second form is role-play task simulating a
transactional situation effectively assesses interaction skills and linguistic accuracy, aligning
with CEFR B1.2 descriptors on transactional exchanges.(Maulida & Purnawati, 2024) The
third form is personal experience narrative task assesses chronological storytelling and lexical
cohesion, aligning with CEFR B1.3, though many participants struggled with proper use of
conjunctions.

This study successfully developed a speaking skill assessment design based on the
CEFR B1 level, incorporating performance indicators, functional task types, and a
comprehensive weighted rubric.(Ulker, 2017) The rubric employs a scale assessing nine key
aspects: pronunciation (Bhil), vocabulary (Clajiall) grammar ()5l fluency (@&all),
comprehension (all), clarity of ideas (JS&Y), content relevance (< slaall), and delivery style
(WY @l (Chen et al., 2016)(Alshatter, 2019) Although the instrument has not yet
undergone full empirical validation, it was constructed based on established speaking skill
theories and CEFR descriptors, thus demonstrating strong potential for application in
intermediate-level Arabic language learning.
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The analytic scoring rubric developed in this study is based on the principle that
assessment quality can be made explicit by evaluating speaking performance through separate
components and aggregating the results into an overall score.(Jonsson & Svingby, 2007) This
approach supports more transparent assessment and meaningful formative feedback.
Although the proposed prototype is theoretically grounded, further expert validation, pilot
testing, and psychometric analyses are required to establish its validity, reliability, and
practical applicability. The instrument may also be adapted for specific contexts, such as
Arabic for Academic Purposes, to support the development of standardized and

contextualized Arabic speaking assessment.
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Discussion

The present study developed a CEFR Bl-based Arabic speaking assessment
instrument that systematically translates CEFR proficiency descriptors into authentic
speaking tasks and an analytic scoring rubric. The findings indicate that the proposed
instrument extends beyond traditional grammar-oriented assessment by emphasizing
communicative performance in authentic contexts. This orientation is consistent with the
action-oriented approach of the Common European Framework of Reference for Languages
(CEFR), which views language learners as social agents who accomplish meaningful
communicative tasks rather than merely demonstrating grammatical knowledge (North &
Piccardo, 2020a). Recent studies also emphasize that CEFR-based Arabic assessment should
prioritize authentic communication and communicative competence instead of isolated
linguistic knowledge, thereby improving assessment validity and transparency (Hakiem et al.,
2025).

A major contribution of this study lies in the systematic alignhment between assessment
tasks and CEFR B1 descriptors. The fifteen speaking tasks were proportionally distributed
across four communicative competencies, namely comprehension of familiar input,
communicative interaction, connected speech production, and expression of personal
experiences and opinions. Such alignhment strengthens the construct validity of the
instrument because every assessment task directly represents the competencies expected at
the B1 level. This finding supports recent document analyses showing that many Arabic
speaking assessments remain insufficiently aligned with CEFR descriptors and therefore
require more systematic mapping between proficiency descriptors and assessment tasks
(Fadlilah et al., 2025).

Another important finding concerns the diversity of speaking task types incorporated
into the instrument. Unlike conventional Arabic speaking examinations that frequently rely
on interviews and question-answer formats, the proposed assessment integrates picture
description, role-play, storytelling, summarizing, situational responses, opinion expression,
and free speaking tasks. These task types encourage learners to demonstrate communicative
competence in authentic situations rather than recalling memorized language forms. This
finding corroborates the results of Fauzi and Rahmawati (2025), who reported that
performance-based speaking assessment provides a more comprehensive evaluation of
learners’ fluency, coherence, pronunciation, interaction, and communicative effectiveness
than traditional oral examinations.

The analytic scoring rubric developed in this study further strengthens assessment
quality by separately evaluating pronunciation, vocabulary, grammar, fluency,
comprehension, idea organization, content relevance, and delivery. Such an analytic approach
allows teachers to identify learners’ strengths and weaknesses across multiple dimensions of
speaking performance while improving scoring consistency and formative feedback. These
findings are consistent with Jénsson and Svingby (2007), who argued that analytic rubrics
improve scoring reliability and assessment transparency, and are reinforced by recent Arabic
language assessment studies recommending multidimensional performance indicators for
speaking assessment (Fauzi & Rahmawati, 2025).

This study also contributes to the contextualization of CEFR within Arabic language
education. Although CEFR has become the dominant international framework for language
learning and assessment, its implementation in Arabic language assessment remains relatively
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limited compared with English and other foreign languages. Recent investigations similarly
concluded that Arabic proficiency assessment still requires standardized reference
descriptors and assessment instruments that explicitly correspond to CEFR proficiency
levels (Maulani et al., 2024; Hakiem et al., 2025). By adapting Ali Al-Khuli's speaking task
taxonomy into CEFR B1 descriptors, the present study provides a practical model for
integrating international language assessment standards with the pedagogical characteristics
of Arabic language instruction.

Despite these contributions, several limitations should be acknowledged. The present
study focused primarily on instrument development through descriptor mapping and task
construction without large-scale empirical validation. Consequently, evidence regarding
construct validity, inter-rater reliability, internal consistency, and practical effectiveness
remains unavailable. Recent studies on CEFR-based Arabic assessment similarly recommend
psychometric validation and large-scale implementation before newly developed assessment
instruments are adopted in educational settings (Ramadani et al., 2025; Hakiem et al., 2025).
Future studies should therefore conduct expert validation, pilot implementation, Rasch or
Item Response Theory analyses, and experimental research involving diverse learner
populations to establish the reliability, validity, and educational impact of the proposed
instrument.

Overall, this study contributes to the growing body of research on CEFR-based Arabic
language assessment by providing a theoretically grounded and systematically designed
speaking assessment instrument that integrates authentic communicative tasks with a
comprehensive analytic scoring rubric. Beyond offering a practical assessment framework
for teachers, the instrument demonstrates how international proficiency standards can be
contextualized within Arabic language education, thereby supporting the development of
more valid, standardized, and communicatively oriented Arabic speaking assessments.

CONCLUSION

This study developed a prototype of an Arabic speaking assessment instrument by
adapting the speaking task framework proposed by Ali Al-Khuli and systematically aligning
it with the CEFR B1 descriptors. The resulting prototype comprises fifteen communicative
speaking tasks accompanied by an analytic scoring rubric designed to assess key dimensions
of oral proficiency, including pronunciation, vocabulary, grammatical accuracy, fluency,
interaction, coherence, content relevance, and delivery. Rather than introducing entirely new
assessment tasks, the study contributes a theoretically grounded framework that integrates
established Arabic speaking assessment practices with internationally recognized CEFR
standards, thereby providing a more structured and transparent basis for assessing Arabic
speaking proficiency at the B1 level.

The present study is limited to the conceptual design stage and, therefore, does not
include expert validation, pilot implementation, or psychometric analyses to establish the
instrument's validity and reliability. Consequently, the findings should be interpreted as a
prototype intended for further development rather than as a validated assessment
instrument. Future research is recommended to conduct expert review, field testing, and
statistical validation to evaluate the instrument's quality and practicality across different
educational settings. Such efforts will strengthen its applicability and support the
development of standardized CEFR-based Arabic speaking assessment practices.
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