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ABSTRACT

Productive language skills are an indicator of student success in using foreign languages.
The lack of media allows students to interact with native speakers. It encourages
researchers to analyze holistically how to use the HelloTalk application as an alternative
media for increasing writing skills. This study used a qualitative descriptive research
design—data collection techniques through observation, interview, and documentation.
The data collection tools are based on pre-test and post-test scores, observation sheets,
and a list of questions from interviews. The analysis technique used is Milles Huberman's
theory. The results show that the HelloTalk application can provide opportunities for
students to increase creativity and critical thinking. The ability students' showed an
increase in score to 75.3. This result is indicated by using chat themes in broader writing
skills and interaction with native speakers to explore information on the language being
learned. In addition, the process of correcting writing errors can be corrected
immediately. The findings of this research indicate that using the HelloTalk application
increases the intensity of Arabic writing skills. This study recommends further research
to test the effectiveness of the HelloTalk application against other foreign language skills
with more varied research methods.

Keywords: Creativity, Critical Thinking, Hello Talk, Writing Skills

ABSTRAK

Kemampuan berbahasa yang produktif merupakan salah satu indikator keberhasilan
siswa dalam menggunakan bahasa asing. Minimnya media yang memberikan kesempatan
kepada siswa untuk berinteraksi dengan native speaker mendorong peneliti untuk
menganalisis secara holistik mengenai bagaimana menggunakan aplikasi HelloTalk
sebagai media alternatif untuk meningkatkan keterampilan menulis. Penelitian ini
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menggunakan desain penelitian deskriptif kualitatif. Teknik pengumpulan data melalui
observasi, wawancara dan dokumentasi. Teknik analisis yang digunakan adalah teori
Milles Huberman. Hasil penelitian menunjukkan bahwa penggunaan aplikasi HelloTalk
dapat memberikan kesempatan kepada siswa untuk meningkatkan kreativitas dan
berpikir kritis. Hal ini ditunjukkan dengan penggunaan tema obrolan dalam keterampilan
menulis yang lebih luas dan interaksi dengan penutur asli yang memberikan kesempatan
kepada siswa untuk menggali informasi tentang bahasa yang dipelajari. Selain itu, proses
pembetulan kesalahan penulisan dapat segera diperbaiki. Temuan penelitian ini
menunjukkan bahwa penggunaan aplikasi HelloTalk memberikan peningkatan intensitas
keterampilan menulis bahasa Arab. Penelitian ini merekomendasikan penelitian lebih
lanjut untuk menguji efektivitas aplikasi HelloTalk terhadap kemampuan bahasa asing
lainnya dengan metode penelitian yang lebih variatif.

Kata Kunci: Berpikir Kritis, Hello Talk, Keterampilan Menulis, Kreativitas

INTRODUCTION

Foreign language learning is one of the fundamental competencies in the global
community. It is one of the skills demands of the 21st century (Harun, 2020). These skills
can be internalized through an early learning process. One of them is communication
skills (Pardede, 2020). In the communication process, skills are essential to foreign
language learning. Productive abilities can be in the form of oral or written skills as
speaking and writing skills. Learning writing skills is one of the needs of foreign languages
(Febriani et al., 2021; Samand et al., 2019).

Various factors influence the quality of foreign language production in particular.
The factors are vocabulary mastery, understanding sound elements, actualizing foreign
language sentences, and the intensity of foreign language use (Al-Husban & Tawalbeh,
2023). Based on the language element, students are expected to be able to master and
implement the form of productive skills, one of which is writing skills. The challenges of
this period are the lack of teacher and student interaction in learning, limited learning
time, and limited management of learning media (Aruan et al., 2020). On that basis,
innovative learning media need to in overcoming these problems.

One of the solutions is designing instructional media to encourage students to
improve their productive language skills (Alfaro dkk., 2021). Various learning media such
as Zoom, Youtube, K-hoot, and social media have been implemented as a medium for
language learning (Alghamdi, 2018). Several research shows that through an online-based
planning and implementation process, teachers are a facilitator for providing clear
instructions for implementing the project (Bahruddin & Febriani, 2020).

Based on planning, drafting, and reflection, writing can help learners access various
types of knowledge, such as lexicon conventions, grammar, and discourse (Hamat &
Hassan, 2019). Using applications for writing skills further enhances students' knowledge
as they leverage writing skills through native speakers (Zheng et al., 2017). With the help
of computer-mediated writing platforms, such as Google Docs, writing skills can be
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improved through media (Valizadeh, 2022). It encourages the ease and effectiveness of
online learning. As a result, they have interested in how students improve their writing
skills through various innovative applications.

Online system-based learning has been widely implemented. It is related to the
learner's time efficiency and effectiveness. One of the essential points in online-based
learning is the use of online media that suits the needs of learners. One of the effective
media that can be required to develop authentic language experiences is through media
Zoom (Lenkaitis, 2019). Online learning requires various supporting facilities to achieve
the success of learning objectives (Guillén et al., 2020). It also requires many teacher skills
and learning resources readiness (Fathurrochman, 2021). Online learning is ineffective
when the facilities do not meet the standards (Docekal & Tulinska, 2015). It is marked
by the support of successful learning through various online-based media.

Online learning uses internet networks with accessibility, connectivity, flexibility,
and the ability to generate various learning interactions (Chawla & Singh, 2017). In its
implementation, online learning requires supporting mobile devices such as smartphones,
laptops, computers, tablets, and iPhones which can be used to access information
anytime and anywhere (Misra dkk., 2016). Several factors influence the success of online
learning; technology, teacher character, and student character (Pangondian & Nugroho,
2019). Technology is related to the availability of media and networks that allow online
communication and interaction between teachers and students. The teaching character
in online learning requires teachers to have a positive, adaptive attitude and master
technology. Likewise, from the student aspect, it requires disciplined, intelligent students
with high self-confidence.

Based on previous research that has reviewed and analyzed learning media,
fundamental research is still needed regarding using the HelloTalk application in teaching
writing skills for higher education. It is an effort to answer the problems teachers face in
improving student's writing skills in online-based learning. This study aims to analyze the
design and implementation of learning writing skills using the HelloTalk application in
higher education.

METHOD

This study applies a qualitative approach. It aims to understand phenomena that
occur holistically. This research used a case study research design based on a qualitative
approach. There were 15 respondents in this sample from the 4th semester of the
2021/2022 academic year. Research data was obtained through interviews,
documentation, and observations on learning in the writing skills class. The respondents
were tasked with downloading the HelloTalk application to apply writing skills through
native speakers and were tasked with downloading the HelloTalk application. As for
before using this application, lecturers do a pre-test first to find out the extent of their
skills in writing. After that, the lecturer instructs students to download and communicate
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the learning outcomes through native speakers with a HelloTalk. At this stage, the
researchers collect data and reduce it according to the needs of the research objectives.
As for the following process, the researchers analyze the data and construct the
conclusions. The data analysis process uses data triangulation techniques from Milles &
Huberman (Musthafa & Hermawan, 2018).

RESULT AND DISCUSSION

The learning process using HelloTalk media is included in the student approach
category. Students can determine the topic of conversation with native speakers.
However, the teacher can provide limitations related to learning objectives'
competencies. It can function to control learning objectives according to the themes
discussed. For example, the theme at the higher education level shows that the students
must be able to write introduction conversations. The introduction can be expressed
through simple sentences. On that basis, the teacher explains the procedures and
sentences used in the introduction theme. After that, the teacher lets students get
acquainted with native speakers on HelloTalk media. The learning design can be
described in the following table.

Table 1. Implementation of HelloTalk for Writing Skills.

No Materials Technique E;:arning Integr‘ation of
ements Learning
1 Themes of Write Content The design of
Ta'arnf conversation Knowledge (CK): conversation is based
(Introduction)  al sentences ~ Ta'aruf on the discussions that
in Writing about (Introduction) have been carried out,
Skills Ta'aruf Pedagogical questions and answers
Knowledge (PK) between students, and
Approach: assignments in  e-
Scientific learning
Model: Inquiry
learning
Methods: Question
and Answer,
Lecturer, HP
Technological
Knowledge (TK):
LCD, e-learning,
HelloTalk
application
4 Vol.7No.1|113
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No Materials Technique Learning Integration of
Elements Learning
2 Themes: A/~ Designing Content The design of
hayah Al- Writing Knowledge (CK):  conversation is based
yaumiyyah Skills Al-hayah Al- on the discussions that
(Daily manuscripts  yaumiyyah have been carried out,
Activities) in for Arabic Pedagogical questions and answers
Writing Skills ~ dialogue Knowledge (PK) between students, and
with Native ~ Approach: Scientific assignments in e-
speaker Model: inquiry learning
Methods: Question
and Answer,
Lecturer, HP
Technological
Knowledge (TK):
LCD, e-learning,
HelloTalk
application
3 Themes: A/ Designing Content The design of
Hiwayah Writing Knowledge (CK):  conversation is based
(Hoby) in Skills Al-Hiwayah on the discussions that
Writing Skills manuscripts  Pedagogical have been carried out,
for Arabic Knowledge (PK) questions and answers
dialogue Approach: between students, and
with Native  Scientific assignments in e-
speaker Model: Guided learning
Inquiry

Methods: Question
and Answer,
Lecturer, HP
Technological
Knowledge (TK):
LCD, e-learning,
HelloTalk
application

Based on table 1 shows that using HelloTalk is an alternative to learning writing

skills. The stages can be used are; First, the teacher provides material related to the topic

and objectives of learning speaking and writing skills. Second, the teacher allows students

to download the HelloTalk application on Android. Third, students can install and fill in

their respective accounts to determine the language to be studied. Fowrth, students can

practice the material taught through class discussions. Fiffh, students can interact with

native speakers; this activity can be seen in the following picture.
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Figure 2. Student Interaction in HelloTalk Media

Based on Figure 2, it is known that students can determine chat with a native

speaker. One of the informants of this interaction is a native speaker from Egypt.

Through this interaction, students can develop their abilities. They can express

sentences to native speakers; this aims to train the correct sentence patterns according

to the rules of the Arabic language being studied. So, students can learn and apply simple

sentences with productive abilities. On that basis, the learning process using HelloTalk

can be an alternative in the limited time for producing foreign languages in the

classroom. Sixzh, teachers can provide feedback after students provide assignments

through chat activity reports with native speakers on the HelloTalk account. If there are

mistakes in producing sentences, the teacher can discuss them with students. In

addition, if there is language acquisition through new sentences, the teacher can identify

it in class as one of the acquisitions of language in the form of a more complex sentence.

It can be illustrated through the conversation in the following figure.

<

<

<

hiaa

s sa ala Ul

2 Jean clawl cld alll 3,1

Chatting in your native language will help you
communicate more freely. That way you can

learn more from each other!
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Figure 3. Student Language
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Acquisition based on Figure 3, it is known that there is language acquisition for
students if the conversation sentence has never been studied. As the sentence "Anti
Ajmal." Based on these conversations, acquiring language through new expressions can
increase students' motivation to know the intended meaning. The existing simple
phrases allow students to enrich their vocabulary and practice language productivity.

Using this media also explores the interlanguage between two languages. The
interlanguage is expressed by speakers who are not native speakers of the language
(Suellem, 2018). Through interactions in the HelloTalk application, language corrections
are also presented by native speakers to correct language production errors. The process
of acquiring language through media intermediaries also develops through various
strategies.

The HelloTalk application can provide opportunities for students to think
critically and creatively. Some of the impacts obtained by students are that the
independent learning process using HelloTalk provides opportunities to communicate
in writing, as online-based learning provides opportunities for students to find
independent learning resources. Through the statement for native speakers, students
can discover their mistakes following the context. Starting from mastering vocabulary,
correct writing context, and making simple sentences to ask or answer questions. This
process can be a practical learning resource as with the role of native speakers in
responding and providing a concrete picture of the correct use of foreign languages. In
addition, students' language acquisition is also obtained from non-formal language. As
a term that is correct following the meaning and context, it can also be corrected by
native speakers. It can be shown in the following figure.

Lo 338 dealdl oday )l clisla

®
@ oon

Figure 4. Peer Review Process

Based on Figure 4, it is known that native speakers provide the correct terms and
usage of sentence suitability. For example, the Arabic equivalent of an object in the form
of muannats is the addition of ta marbuthah (8) which shows the suitability of the object
being characterized. It helps teachers improve their theoretical and practical

Vol. 7 No. 11-13
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understanding when directly communicating with foreign language users. The natural
interaction process puts less stress on students than when learning a foreign language
when there is anxiety. Foreign languages are acquired with a relaxed atmosphere in
communication (Lai & Wei, 2019). If students communicate directly with native
speakers, their motivation is more significant than non-native speakers. It shows a close
relationship between the intensity of language productivity and learning motivation
(Tudini, 2018). A good language environment also influences language productivity.

The HelloTalk application provides a 24-hour forum for communication with
native speakers worldwide. The opportunity indicates that the active language learning
process can be carried out without being limited to place and time. Another impact
obtained is increased creativity in thinking about what communications or themes will
be discussed with the native speakers. The need for communication through writing
encourages students to be active in the learning process. The increase in student abilities
can be shown through the mapping based on 15 students in the 4™ semester of STAIDA
Payakumbubh.

The Writing Score in Arabic
Learning

Pre test Post Test

]

Figure 5. The Increasing Score of Writing Skills

Figure 5 shows increased student skills from the results of pre-test and post-test
assessments. The average score of pre-test students was 58 in writing skills, and the
post-test showed an average of 75.3 students. This condition shows a significant
increase in students' scores after using the HelloTalk application for writing skills.
Learning writing skills through Hello Talk media provides students with construction
skills in choosing vocabulary and using sentence structures in written language
production activities. The process of learning writing skills using online applications has
been widely applied. One of the findings that can be described is that the acquisition of
foreign languages by foreign speakers can be obtained by students quickly. The word or
element of the sentence used by native speakers indicates the language of daily verbal
communication (Al Masaeed, 2020). It indicates the development of language for
students in absorbing elements of vocabulary and practicing sentences (Peters et al.,

Vol. 7 No. 1|1-13
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2019). Non-formal language develops among social media users (Harjali, 2019). It is
because foreign language users pay more attention to language in the use of sentences
than good grammar.

In the current development, HelloTalk allows students to explore discussion
topics. It demands that students think critically and creatively to get a good response
from native speakers through the HelloTalk app (Teske & Vollmer Rivera, 2018).
However, the response indicated that language was more difficult than grammar order.
The characteristics of non-formal languages that trigger this are more developed than
formal languages (Gulzar & Leema, 2018).

In informal activities, foreign speakers in the HelloTalk app often use a foreign
language that is not appropriate. As the basis of the language of the conversation in
writing, this encourages students to study suitable and correct language constructs (Liu
et al, 2017). However, students' understanding of non-formal language shows
difficulties interacting with native speakers (Muranova, 2016). The exchange of two
languages obtained by students in the production application is discussed in writing
(Moeller & Catalano, 2015).

The use of the HelloTalk app also provides a positive output for students. A peer
review or error marks this check in a written chat by a native speaker. So students can
produce foreign language foreign speakers (Hembrough & Jordan, 2020). In addition,
the demands of diverse vocabulary also allow students to interact independently without
a teacher giving directions (Rose et al., 2018). Teachers play a role in constructing
themes and directing the learning objectives achieved. The teachet's pedagogical
competence determines the learning output (Koh et al., 2015). On this point, students
can take advantage of the self-learning process through access to interactions with native
speakers around the world.

Based on the implementation of HelloTalk's use of writing skills, students often
walit for a slow response from native speakers. Time differences between countries are
one of the causes of delays in native-speaker responses (Kabassi dkk., 2016). To deal
with this, students can provide time conditions in the chat to improve their writing skills.
Although the production of sentences is simple, the critical point is the courage and
openness of student information on native speakers and vice versa, so students' writing
skills are intensely trained (Serumena dkk., 2021).

CONCLUSION

The limitation of online-based learning media is one of the polemics teacher faces.
On this basis, efforts to improve students' writing skills in online learning can utilize the
HelloTalk application. As the findings of this study, HelloTalk can provide
opportunities for students to acquire language and improve writing skills quickly. It is
indicated by the error correction of the native speaker in the HelloTalk application, so
the acquisition and production of written language can be adjusted according to the
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employ of the language in use. The teacher can integrate the appropriate media,
materials, and learning methods according to mandatory learning objectives. This
research is still limited to implementing the HelloTalk application to improve Arabic
writing skills. On that basis, this study recommends further research to apply other types
of research that are wider and using of more diverse research variables.
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ABSTRACT

This study aims to discover the innovative writing skills assessment techniques in class
X Arabic books published by the Ministry of Religion in 2020 based on HOTS (Higher
Otder Thinking Skills). This research is library research, and this research is descriptive
qualitative literature research. The Grade X Arabic book published by the Ministry of
Religion in 2020 is the primary source of information for this essay, which is also
supported by other written sources such as books, periodicals, etc. Referring KIMA
(Keputusan Menteri Agama) is a Decree of the Minister of Religion Number 183 of 2019;
it is explained that all types and assessment techniques must be directed at measuring
the attainment of higher-order thinking skills or HOTS. This class X Arabic book
published by the Ministry of Religion in 2020 is an implementation of KMA (Keputusan
Menteri Agama), is Decree of the Minister of Religion Number 183 of 2019. After a
more in-depth analysis, the results of this study show that the technique of assessing
aspects of knowledge in writing techniques or mwahdrah kitabah in class X Arabic books
published by the ministry religion 2020 does not entirely refer to HOTS, there are still
some of the questions that are still under the HOTS category.

Keywords: Arabic Textbooks, Assessment, HOTS, Mahdarah Kitabah.

ABSTRAK

Penelitian ini bertujuan untuk mengetahui inovasi teknik penilaian keterampilan menulis
dalam Buku Bahasa Arab Kelas X terbitan Kementrian Agama tahun 2020 berbasis
HOTS (Higher Otder Thinking Skills). penelitian ini menggunakan metode
pengumpulan data kepustakaan atau library research, penelitian ini bersifat kualitatif dan
deskriptif. Buku Bahasa Arab Kelas X yang dikeluarkan oleh Kementerian Agama pada
tahun 2020 menjadi sumber informasi utama essai ini, yang juga didukung oleh sumber
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tertulis lain seperti buku, jurnal, dll. Mengacu pada KMA (Keputusan Menteri Agama)
Nomor 183 Tahun 2019 dijelaskan bahwa semua jenis dan Teknik penilaian harus di
arahkan untuk mengukur pencapaian keterampilan berpikir tingkat tinggi atau HOTS.
Buku bahasa Arab Kelas X terbitan Kementrian Agama tahun 2020 ini merupakan
sebuah wujud implementasi dari KMA (Keputusan Menteri Agama) Nomor 183 Tahun
2019. Setelah dilakukan analisis lebih mendalam hasil dari penelitian ini menunjukkan
bahwa teknik penilaian aspek pengetahuan pada teknik tulis atau maharah kitabah
dalam Buku Bahasa Arab Kelas X terbitan Kementrian Agama 2020 belum mengacu
pada HOTS sepenuhnya, masih terdapat beberapa soal yang masih berada di bawah
kategori HOTS.

Kata Kunci: Buku Teks Bahasa Arab, HOTS, Mabharah Kitabah, Penilaian.

INTRODUCTION

The world of education is in dire need of quality control of education. It is
stated in Law Number 20 of 2003 concerning the National Education System article
57 states that evaluation is carried out within the framework of rationally controlling
the quality of education as a form of accountability of education providers to
interested parties (Setiawati dkk., 2019). Therefore, information is needed about
students, teachers, and schools supporting the implementation of educational
programs. Several ways that can be done to improve the quality of education that can
be done are in the form of evaluation, assessment, testing, and measurement. Some of
these assessment forms are expected as instruments for quality assurance, quality
control, and education quality improvement (Tune Sumar & Tune Sumar, 2020).

Assessment cannot be separated from the world of education because
assessment is an essential component. Assessment is carried out to measure student
learning outcomes (Faruq dkk, 2020). One form of assessment in Indonesia is the
National Examination or Ujian Nasional (UN). National Examination is a national
standard evaluation system for primary and secondary education and inter-regional
education quality equality conducted by the Center for Education Assessment (Qudsyi
& Putri, 2016). In conducting evaluations or assessments, an assessor should be a
competent and professional person with the characteristics of knowing and
understanding measurement techniques, assessment methods, understanding social
conditions, and the nature of the object of assessment (Herman dkk, 2021). Teaching
materials such as textbooks are no less important to support an assessment. Changes
are needed for the better, such as making small innovations that can be applied to
adapt to the times.

As a form of evaluation, in 2015, Indonesia participated in the Trends in
International Mathematics and Science Study (TIMSS) and the Program for
International Student Assessment (PISA). The results show that Indonesia ranks
among the 43 countries participating in TIMSS and 3™ at the bottom of PISA. In 2018
the UN results showed that students were still weak in higher-order thinking skills
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such as reasoning, analyzing, and evaluating (Setiawati dkk., 2019). Therefore, the
Ministry of Education and Culture always strives to improve the quality of education.
Moreover, one of the efforts is to develop HOTS (Higher Order Thinking Skills)
based assessment materials (Dwijayanti, 2021).

As a subject, of course, Arabic has a reference book used in learning which is
called a textbook. Textbooks are essential learning resources. A textbook usually
contains learning materials to assist students in achieving predetermined learning
objectives (Hidayah & Rochmiyati, 2019). Learning Arabic based on HOTS has been
widely discussed and spawned many studies (Eriyanti dkk, 2022).

We can look at some of the following previous studies: Firsz, an article by Nailur
Rahmawati entitled "Arabic Language Learning: Towards Higher Otrder Thinking
Skills (HOTS)." This article states that education is not just a process of transferring
knowledge, especially nowadays that students should be taught higher-order thinking
skills or HOTS (Higher Order Thinking Skills) because these higher-order thinking
skills are an essential learning ability in Arabic. It is also the 2013 curriculum that
requires students not only to remember and describe the material being taught but
also to predict, design, and estimate. The results show that applying HOTS-based
learning appropriately can increase enthusiasm, motivation, not easily giving up, and
feeling the need to learn so that students will be active in learning activities
(Rahmawati, 2018).

Second, an article by Rifda Haniefa titled "Implementation of the HOTS (Higher
Order Thinking Skills) Assessment Model on the Assessment of the Four Arabic
Language Skills" is the second article. This article explains that mastering the four
Arabic abilities is the goal of studying the language. The HOTS-based evaluation of
these four skills intends to help students develop competencies relevant to the modern
world, such as 21st-century skills. The findings of this study show that assessment
based on HOTS can be catried out by coordinating the assessment's format and the
HOTS thinking process aspects, which are then described in indicators of reaching
competence, which is the development of fundamental skills (Haniefa, 2022).

Third, the essay is titled "Urgency and Application of Higher Order Thinking
Skills in Schools" and was written by Agus Kristiyono. This atticle explains the
enormous effects that the rise of modernization and globalization in the twenty-first
century have produced. One of the issues is children's failure to independently
identify, comprehend, and resolve problems in their environment. These situations
require an instant solution, and using HOTS-based learning and assessment is one of
them. The findings of this study suggest that HOTS-based instruction can encourage
pupils to think critically (Kristiyono, 2018).

Fourth, an article by Echa Surya Kunanti entitled "HOTS-Based Assessment
Development." This article explains that the current curriculum in Indonesia is
Curriculum 13. In this K13 assessment, HOTS-based assessment is applied with the
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aim that the learning process can motivate students to develop thinking skills so that
students will think creatively and innovatively. This article discusses conceptually
intending to provide knowledge about the concepts, characteristics, and steps in
preparing a HOTS-based assessment. It can be concluded that writing HOTS-based
questions is a question that aims to test students in the realm of ability to analyze (C4),
evaluate (C5), and create (C6). Providing HOTS-based questions can train students to
practice higher-order thinking abilities and skills to adapt to the demands of
competencies that must be possessed to face the 21st-century era so that they can
compete in life later (Kunanti, 2021).

Fifth, an article by Indah Rahmi Nur Fauziah et al. entitled "Analysis of Quality
Arabic Tests Based on Higher Order Thinking Skills (HOTS)." This article explains
that evaluation in education is critical to determine how far the educational process
has been achieved. There is still very little analysis of the quality of HOTS-based tests
in the evaluations. For this reason, this study aimed to determine the quality of the
unknown HOTS-based tests in Arabic exam questions. The results of this study
indicate that the validity of the test is high, the reliability is high, there are still many
questions that do not meet the criteria for multiple-choice writing rules, the level of
difficulty is not proportional, the discriminating power is moderate, and the
effectiveness of the distractor is in the excellent category. Of all the tested questions,
all of them fall into the LOTS (Lower Order Thinking Skills) category, with three
questions at the C1 level, one at the C2 level, and 36 at C3 (Rahmi Nur Fauziah dkk.,
2020).

Based on the literature review above, it can be concluded that this research has
not existed before. The only similarity is using the HOTS variable as a perspective and
learning Arabic in general.

Given the extraordinary developments, applying higher-order thinking skills for
students is critical. The development of modernization in the 21st century has had an
extraordinary impact, one of which is a cause for concern, namely the inability of
children to know, understand and overcome the surrounding problems independently
(Kristiyono, 2018). Even though the information is straightforward to access, it still
has a harmful effect, especially for school-age children. It can result in the emergence
of "pseudo-ripe (matang semn)" children, who are mature but not wise and misbehave
in solving the problems around them. Challenges like this need to be answered by
implementing HOTS in education (Sakinah & Prihantini, 2022). In addition, the
Partnership for 21st Century Learning also explicitly states HOTS to be one of the
skills students must have in the 21st century. BNSP states that the goals of 21st-
century learning are not only to make students knowledgeable and broad-minded but
also to make students who have scientific attitudes, namely critical-logical thinking,
innovative-inventive, consistent, and adaptable (Afandi dkk., 2019).
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In Arabic, there are four skills of value, namely, listening skills, reading skills,
speaking skills, and writing skills. In this case, the writer only focuses on writing skills.
Because writing skill (waharah kitabah) is the highest skill of the four language skills in
Arabic, when viewed from the aspect of Arabic proficiency, writing skills can be
regarded as complex because it requires the ability to organize and organize ideas
coherently and logically. Writing is closely related to thinking activities. Often writing
is an activity that is difficult for students because it requires skills in forming an idea,
such as thinking and feeling skills, to be put into writing (Ardiansyah, 2020). Writing
skills (mabarah kitabah) can support student performance and increase creativity so
students can convey information and knowledge to the general public through writing
activities. In addition, through writing, students can develop many ideas and science
and add life experience (Indriana, 2018).

METHOD

This research is a qualitative descriptive study. The data collection technique
used is library research, where the data used or collected is in the form of words,
phrases, sentences, paragraphs, or discourse which contains content about techniques
and forms of aspects of assessing knowledge and skills in Arabic textbooks of
Madrasah Aliyah Class X Published Ministry of Religion 2020. The primary data
source in this research is the Arabic language textbooks for Class X Madrasah Aliyah
published by the Ministry of Religion 2020 which are then supplemented with other
supporting data in the form of documents, related books, and journals. First, this
study's data analysis technique is data reduction. Reducing data is crucial in providing a
clear picture and making it easier for researchers to collect further data. It is done so
that the information contained from sources can meet the stated research objectives.
Second, the presentation of data. In this case, the data is presented in narrative form.
Presentation of this data can provide the intended information to make it easier for
researchers to explain the data to be analyzed in detail. Third, conclusion. After data
reduction and data presentation, a conclusion and verification will be drawn to answer
the problems in the research.

RESULT AND DISCUSSION
Maharah Kitabah

Mabharah is a behavior that requires repetition, consisting of a series of repeated
actions. Another definition states that mabarab is "doing work quickly and accurately"
or "a person's ability to do something quickly and precisely accompanied by mastery in
performance." Writing is a complex activity. Writing can know the quality of a
person's knowledge and scientific privileges. One of the Arabic language skills is
writing skills or Mabarah Kitabah. Maharah Kitabah is a writing skill, namely the ability to
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describe or express thoughts, starting from simple aspects, such as writing words, to
complex aspects, such as composing (Hijriyah dkk., 2022).

Assessment Techniques

Assessment gauges how well students learn new things (Indriana, 2018). In
more detail, the assessment is explained as a process or activity carried out to measure
and assess some of the student's abilities in learning, such as knowledge, attitudes, and
skills, to make the right decisions related to students' abilities (Choiroh, 2021).

Evaluation of teaching Arabic in madrasas is a process of collecting and
management of information to measure the achievement of student learning
outcomes. The Arabic learning assessment aims to inform and motivate students to
use Arabic actively. How well students can use Arabic to convey their thoughts,
feelings, and ideas can be seen in their writing (kzabah) (Mira dkk., 2020)

Assessment is the process of gathering and analyzing data to gauge the success
of students' learning objectives, according to The Minister of Education and Culture
of Indonesia No. 23 of 2016. This procedure is carried out utilizing a variety of
assessment methodologies, tools, and sources that come from a variety of more
comprehensive sources (Tune Sumar & Tune Sumar, 2020).

Technical terms are often heard in everyday life. Concerning learning, the
technique is defined as a way or method that can be used to improve the quality of
learning. An assessment technique is a method or method of assessment that teachers
can use to obtain information about the state of learning and student achievement.
(Qodir, 2017). Assessment techniques are needed to obtain valid information from an
assessment. Assessment techniques are divided into tests and non-tests (Muradi dkk.,
2020). However, teachers generally use more test techniques because they are
considered a measuring tool with a more guaranteed level of objectivity. The following
are some forms of assessment techniques:

1. Test technique
In general, the purpose and functions of the test are (1) to determine the
level of student ability, (2) to measure student growth and development, (3) to
diagnose student learning difficulties, (4) to determine teaching outcomes, (5)
determine curriculum or educator achievements to teach better. If you look at the
psychological aspects you want to reveal through the test, there are several types of
tests, including the learning outcomes test. This type of test is widely or commonly
used to reveal the level of achievement or student achievement (Verawati dkk.,
2022).
2. Non-test technique
This non-test method is used with the help of non-test assessment tools
such as giving assignments, conversations, observations, portfolios, and self-
assessments (Imaduddin dkk., 2022).
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It should be emphasized that the methods and tools used in the assessment
should be modified according to the assessment's goals, the time allotted, the
requirements of the work at hand, and the volume of a given material.

HOTS (Higher Order Thinking Skill) Based Assessment

In Indonesian, HOTS (Higher Order Thinking Skill) is called high-order
thinking ability, a skill to think logically, critically, and creatively and solve problems
independently (Setiawati dkk., 2019). HOTS is a cognitive ability at a higher level than
just remembering, understanding, and applying. Regarding cognitive abilities, HOTS
requires students to develop thinking skills, think creatively, and realize the result of
their thinking abilities (Has’ad Rahman Attamimi & Setiadi, 2020).

HOTS-based assessment means an assessment using higher-order thinking
skills. In developing a HOTS-based assessment, a teacher's creativity is needed.
Teachers must be able to develop HOTS-based questions that follow essential
competencies and learning objectives. In addition, it must adjust to students' learning
characteristics and characteristics (Kunanti, 2021). Some of the roles of HOTS
questions in the assessment are preparing students' competencies for the 21st century,
cultivating a sense of love and care for regional progress, increasing student learning
motivation, and improving the quality of assessments (Widiyana, 2017).

In a HOTS-based assessment, the questions contain a context that can
measure the ability to transfer one concept to another, then process and apply
information to link different kinds of information, which can be used in critically
analyzing information to solve a problem (Kunanti, 2021).

The steps for preparing HOTS questions (Setiawati dkk., 2019): (1)Analyze
KD (Kompetensi Dasar) or essential competencies: Choose KD (Kompetensi Dasar), which
requires the ability to analyze, evaluate or create; (2) Arrange a question grid: This
question grid can help teachers choose KD (Kompetensi Dasar), which can be made
into HOTS questions, determine the scope of material related to KD to be tested, and
make it easier to determine the questions to be used; (3) Choose the right and
contextual stimulus: The correct stimuli can motivate students to concentrate more on
the questions. The most effective and pertinent stimulus for pupils is typically fresh
and following interesting everyday life that students have never read; (4) Format the
questions' items following the grid: The questions on HOTS questions are slightly
different from questions in general. While the construction and linguistic aspects are
essentially the same, the material aspect differs; (5) Produce scoring criteria (rubrics) or
solution manuals; scoring guidelines are created for questions that take the form of
descriptions. At the same time, the answer key is made for multiple-choice questions,
complex multiple-choice questions, and short entries.
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For usage in various classroom assessment formats, HOTS questions are
strongly advised. Teachers must therefore be familiar with the characteristics of
HOTS questions. The following are the qualities of HOTS questions (Mariati &
Sachu, 2021). (1) Measuring higher-order thinking skills: One must possess higher-
order thinking skills to learn. Because it can foster creativity and critical thinking, the
learning process should allow students to discover knowledge concepts based on
activities; (2) Based on contextual problems: In order to complete HOTS questions,
students must be able to apply what they have learned in class to difficulties that arise
in real-world scenarios, such as those that are common in their immediate
environment, etc.; (3) Using a variety of questions: Several alternative questions can be
used in writing HOTS items, including multiple-choice, difficult multiple-choice
(true/false, yes/no), short entries (complete), short or short answers, and descriptions.

Measuring high-level skills in writing Arabic should be adjusted to students'
ability level and the demands of the Arabic language curriculum used. The HOTS
assessment of Arabic writing skills is closely related to the assessment of the type of
writing (insya'). However, besides that, the assessment of the skills of the book in
Arabic can also be done with a limited and free written test. The fewer limits and
instructions specified, the HOTS the question will be (Baharun & Sa’diyah, 2018).

Cognitive Level
Table 1. Cognitive Levels (Utari, 1942)
Cognitive Realm — Knowledge

No. Category Explanation Keywords
1 C1. The ability to recall Define, list, remember, recognize, find
Remember information or . again, state, repeat, sort, name, locate,

knowledge stored in ~ mention.
memory.

2 C2. The ability to Explaining, explaining, translating,

. nderstan ribing, interpreting, r in
Understanding u de stg d Flesc b g, 'te pret g, estati %

instructions and interpreting, interpreting, discussing,
confirm selecting, discussing, detecting,
understanding, reporting, guessing, classifying, giving

meaning, or concept  examples, changing, estimating.
ideas taught in oral,
written, and graphic

forms.
3 C3. The ability to do Select, apply, implement, modify, use,
Applvin something and apply ~ demonstrate, modify, interpret,
PPYINg concepts in certain demonstrate, prove, describe, operate,
situations. execute, program, practice, initiate.
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No. Category Explanation Keywords
4 C4. The ability to divide a  Reviewing, differentiating, comparing,
. concept into several contrasting, separating, connectin,
Analyzing p astng, scparating, g,
components and showing relationships between
relate to one another  variables, breaking into parts, setting
to understand the aside, guessing, considering,
concept. rearranging, characterizing,

restructuring, testing, integrating,
organizing, framing.

5 C5. The ability to Review, defend, select, evaluate,
Fvaluating determine ‘the degree support, judge, justify, check, criticize,

of something based predict, justify, blame.
on specific norms,
criteria, or
benchmarks.

6 Co. Combining elements  Assemble, design, invent, create,

Creating into a complete and acquire, develop, formulate, build,

coherent new form or form, complete, create, perfect,
creating something innovate, design, and produce work.
original.

The table above explains that the first three levels, namely C1, C2, and C3, are
Lower Order Thinking Skills (LOTS). Meanwhile, the following three levels, namely
C4, C5, and C6, are Higher Order Thinking Skills (HOTS).

Analysis

Writing Skills Assessment Technique (Maharah Kitabah) in Class X Arabic
Textbooks 2020 Publication of the Ministry of Religion based on HOTS
(Higher Order Thinking Skill)

The Class X Arabic Book Published by the Ministry of Religion in 2020 is a
form of implementation prepared by the government in implementing KMA Number
18 of 2019 concerning the Islamic Education Curriculum and Arabic Language in
Madrasas (Mustofa dkk., 2022). This book is prepared based on the rules of the 2013
curriculum, where the rules place more emphasis on core competencies which are
translated into essential competencies that have been determined and adjusted to the
goals that have been planned.
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The following is an example of KD in the Class X Arabic Book published by
the Ministry of Religion in 2020.

Table. 2 Display of Basic Competency in Class X Arabic Books Published by
the Ministry of Religion in 2020

Material No.KD KD (Kompetensi Dasar)

3.1 Understand social functions, text structures, and linguistic
elements (sounds, words, and meanings) of texts related to

the theme (cadl #1321 ,8 ¥l clacl) cadls 8,1,

Which involves the speech act of asking for relationships and
3 asking for wishes.
. 3.2 Apply the rules regarding form, meaning, and function of the

grammatical construction of (Juaill,Juasill) meall.

In compiling Arabic texts related to the theme: <.l § ¥
(Cr._!.x.” ;‘J.‘a-i ,SJMS" c«ha.r-i)

From the table above, it can be explained that KD 3.1 uses the word
understand; namely, students are expected to be able to understand the material
learned from a predetermined theme. KD is entered at level C2 or below the HOTS
level. In KD 3.2, here, the word analyze means that students have been directed to
HOTS, where the word "analyze" enters at level C4. Here students are directed to
analyze Arabic texts and questions as a form of problem which they can then solve
independently. The following is an example of writing questions in the 2020 Class X
Arabic book published by the Ministry of Religion:

Table 3. Questions on Writing Techniques in Class X Arabic Books Published
by the Ministry of Religion in 2020.

PAGE KNOWLEDGE ASSESSMENT TECHNIQUES No.
(WRITING TECHNIQUE)
15 Lol AlSIN (o elumy) Bude Sz et LIS (s, L
61 Lol LSS 20 Lozt LaST 2.
15 oY1 8 leradl) e Maly sl clivaiy Cdye 3.
41 JUL @ Al e 2280 iarus 2l olyas o35S 4.
15 "dsaie i) SUL e Lidng Las ST >
61 A5l 5,8l sLowlly JLad¥ aludl alusrwl el ae 6.
ey 48 Los
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Based on the analysis of the questions in the table above, it can be explained
that the type of question in number 1 students are asked to arrange scrambled words
to make a correct sentence. Referring to the bloom taxonomy, this is entered at the C1
level "remembering" with the keywords sorting or sorting. Moreover, this type of
question is not included in HOTS questions.

Type of question number 2, this question uses the word (LeST which means

"perfect." Here students are asked to complete a sentence using the words provided.
Referring to Bloom’s taxonomy, this question is entered at level C6 with the keyword
“created” or “created,” meaning this item is entered at the HOTS level.

Type of question number 3: This problem uses the word ,8,c which means

"to define" or "to explain," where students are asked to define or explain themselves
to their friends based on the simple statements provided. Referring to the Bloom
taxonomy, this question is entered at level C2 with the keyword "explain," which
means it is not included in HOTS questions.

Type of question number 4, this question uses the word (55 which means "to

form" or "to create." Here students are asked to make a paragraph by answering the
questions that have been provided. Referring to Bloom's taxonomy, this question is
entered at level C6 with the keyword "created" or "created," meaning this item is
entered at the HOTS level.

Type of question number 5, this question uses the word ST which means

"write." Here students are asked to write a text related to the theme that has been
determined. As in the example, students are asked to write a descriptive text about
personal data. Referring to Bloom's taxonomy, the word "write" a descriptive text
about personal data, is an order to make a paragraph or narrative about personal data,
meaning students are asked to create. The keyword creates is entered at level Co,
meaning this question is included in HOTS questions.

Type of question number 6, this question uses the word , ae which means "to

declare" or "to voice." Here students are asked to voice their opinion about using
various /77 and zm written by their friends. Referring to Bloom's taxonomy, this
question uses the word "to voice" to demonstrate or practice using f77/ and ism written
by classmates. The word practice is entered at level C3; thus, this type of question is
not yet included in the HOTS domain.

It should be noted that HOTS questions are different from questions in
general. HOTS questions are not meant to be difficult questions. Instead, thinking
activity is critical because the question answerers are given problems to solve (Kafi &
Ilma, 2022).
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According to Sihabuddin, the writing test is part of a practical test that aims to
measure the ability to express ideas, thoughts, feelings, and ideas in written form. In
general, it can be concluded that the purpose of the kitabah assessment technique is to
measure students' ability to use Arabic as a means of written (Sihabuddin, 2023).

Refers to the previously described cognitive level. In contrast, the reasoning-
based questions in the HOTS contain the C4, C5, and C6 levels of thinking
dimensions. However, it is not always a challenge to answer these thinking problems.
This level of questions calls on the capacity to reason, evaluate, predict, reflect, and
develop new solutions to challenging contextual issues.

In KMA (Keputusan Menteri Agama) Number 183 of 2019, it is explained that all
types and techniques of assessment must be directed at measuring the attainment of
higher-order thinking skills or HOTS. Therefore, questions must be adapted to facts,
data, phenomena, and other conditions related to students’ real life. (Ali dkk, 2022).
However, as can be seen in the explanation above, not all of the questions in the class
X Arabic book published by the Ministry of Religion in 2020 fall into the HOTS
question category (Ali dkk, 2022).

CONCLUSION

The writing assessment technique, or maharah kitabah, is a technique used to
measure students' ability to use Arabic as a means of written communication. The
HOTS-based writing assessment technique is a writing technique using reason or
higher-order thinking skills. However, it should be noted that the questions included
in the HOTS category are not always difficult, but what is meant is that they require
students to think using reasoning and logic in making a decision. HOTS has six
categories of assessment techniques ranging from C1-C6, and questions categorized as
questions or HOTS-based assessment techniques are questions at levels C4, C5, and
C6. Below includes questions about the LOTS (Lower Order Thinking Skills)
category. After analyzing the Class X Arabic Book Published by the Ministry of
Religion in 2020, it was found that the book’s writing skills assessment technique
(kitabah) still does not entirely refer to HOTS. Even though some of them refer to
HOTS, many writing assessment techniques still do not refer to HOTS. This is proven
by the fact that many questions are below the C4 level, namely C3, C2, and C1.
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ABSTRACT

This research aims at describing the language program based on bi'ab lughawiyah as an
Arabic-language medium in improving the ability of Arabic speaking skills (waharah
kalan)) undertaken by PUSDIKLAT UNIDA Gontor at the Pesantren Tahfizhul
Qur'an SahabatQu, Deresan, Yogyakarta. The main research problem is related to the
strategy undertaken by PUSDIKLAT UNIDA Gontor in developing the Arabic
language environment. To answer this research question, the method used is descriptive
qualitative. Research data sources are the Pesantren manager and students at the
Pesantren Tahfizhul Qur'an SahabatQu, Deresan, Yogyakarta. The research used
several data collection techniques, interviews, observation, and documentation. Data
analysis techniques in qualitative research systematically track and organize field notes
obtained from interviews, observations, and other materials so that researchers can
report research results. The results showed that PUSDIKLLAT UNIDA Gontor had
done some strategies in developing the Arabic language environment. The activities of
the bi'ah Inghawiyah including ilga’ al mufradats (giving Arabic vocabulary), musyahadah
(watching), language games, Arabic speech, fagdim al gishah (Arabic drama), Arabic
poetry, master of ceremony (MC) Arabic, and mubadatsah. These programs improved
the speaking ability of most female students in the Pesantren Tahfizhul Qur'an
SahabatQu, Deresan, Yogyakarta, precisely in utilizing Arabic as the daily
communication medium and eliminating the rigidity of learners in expressing the
contents of their minds.

Keywords: Arabic Learning, Brah Lughawiyah, Pesantren, Speaking Skills

ABSTRAK

Penelitian ini bertujuan untuk mendeskripsikan program berbahasa berbasis bi'ah
Inghawiyah sebagai media berbahasa Arab dalam meningkatkan kemampuan berbahasa
Arab (maharah kalam) yang dilakukan oleh PUSDIKLAT UNIDA Gontor di Pondok
Pesantren Tahfizhul Qur’an SahabatQu, Deresan, Yogyakarta. Pokok permasalahan
penelitian ini berkaitan dengan bagaimana strategi yang dilakukan oleh PUSDIKLAT
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UNIDA Gontor dalam mengembangkan lingkungan berbahasa Arab. Untuk menjawab
pertanyaan penelitian ini metode yang digunakan adalah deskriptif kualitatif. Sumber
data penelitian adalah pengelola pondok pesantren dan santri Pondok Pesantren
Tahfizhul Qur’an SahabatQu, Deresan, Yogyakarta. Penelitian ini menggunakan
beberapa teknik pengumpulan data, wawancara, observasi dan dokumentasi. Teknik
analisis data dalam penelitian kualitatif merupakan proses pelacakan dan
pengorganisasian catatan lapangan yang diperoleh dari wawancara, observasi, dan bahan
lain secara sistematis sehingga peneliti dapat melaporkan hasil penelitian. Hasil
penelitian menunjukkan bahwa PUSDIKLAT UNIDA Gontor telah melakukan
beberapa strategi dalam mengembangkan lingkungan bahasa Arab. Kegiatan dalam
program bi'ah lughawiyah meliputi ilga’ mufradats (pemberian kosakata bahasa Arab),
musyahadah (menonton), permainan bahasa, pidato Arab, zagdim al gishah (drama Arab),
puisi aprab, pembawa acara, dan mubadatsah. Program-program tersebut berdampak
positif dalam meningkatkan kemampuan berbicara mayoritas santriwati dalam
Tahfizhul Qur'an Islam khususnya dalam memanfaatkan bahasa Arab sebagai media
komunikasi sehari-hari dan menghilangkan kekakuan peserta didik dalam
mengungkapkan isi pikirannya.

Kata Kunci: Keterampilan Berbicara, Lingkungan Bahasa, Pembelajaran Bahasa
Arab, Pesantren

INTRODUCTION

As a key to civilization, languages are fundamental in providing access to the
world's treasures (Arifin & Sukandar, 2021). Moreover, one of them that increasingly
exists today is Arabic (the official language of 22 countries, spoken by more than 400
million speakers)(Guellil dkk, 2021). That noticeably become not only the language of
the Qur'an and hadith but also its beauty as the foundation of other sciences (Dajani,
2015; Pane, 2018.; Zarkasyi & Hanina, 2022). According to Acep Hermawan, Arabic
was learned for two reasons; firstly, it is a language of communication for associating
purposes to this language speakers, and secondly, for the religious purpose as a
language for supporting worship, including Indonesian Muslim and worldwide
(Hermawan, 2018). As one of the wotld's most Muslim countries, Indonesia's
government puts Arabic as one of the school subjects inside formal and nonformal
classes (Ahmad, 2022; Sari & Mahadian, 2018). The main aims are to master the four
main Arabic abilities listening Skill (maharab Istin’a), Speaking Skill (maharah kalam),
Reading Skill (mahdrah qiraah), and Writing Skill (mabdrah kitabah) (Arsyad, 2019;
Magdalena dkk, 2021; Prihartini & Wahyudi, 2018).

Alongside other skills, speaking is considered one of the most profound
Arabic skills to be mastered (Mokhtar & Haron, 2020; Zulharby & Rasyid, 2019).
Umam Muljanto Sumardi said that the purpose of learning a foreign language
(including Arabic) is for a person to communicate using spoken and written language
propetly and correctly (Umam, 2022). Moreover, being able to express Arabic orally is
considered the leading indicator of speaking skills (wahdrah kalin) to be achieved by
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learners (Albantani dkk, 2020). Hezi Y. Brosh, in his research, said that the three
application-directed learning strategies that participants liked the most were speaking,
interacting with the teacher, and flashcards (Brosh, 2019). However, there are several
problems with linguistic and non-linguistic learning issues. Students' trouble
pronouncing letter sounds, memorizing new mufradat, and creating perfect sentences
are examples of linguistic issues. Regarding the non-linguistic issues of pupils not
continually speaking Arabic, the teacher's teaching techniques that do not agree with
the subject, and the teacher's lack of preparation in the learning process(Nurlaila,
2020).

Aziz and Al-Wasilah described the types of mabarah kalim following this,
including: 1) Proficient in speaking and communicating with Arabic, both gawai’id,
ushlib, and its makhraj, fluently and accurately; and 2) Proficient in speech, narrating,
discussing, translating, and expressing viewpoints in Arabic (Unsi, 2015). Below are
some broad guidelines for learning kalimz: 1) Learning kalim means practicing
speaking; 2) students should share their experiences; 3) practice concentrating
attention; 4) do not interrupt the dialogue and frequently justify; 5) gradual; and 6) the
theme's significance. Moreover, this skill indicates a person's ability to speak and
express ideas in the correct sentence arrangement. It needs further theory and training
or practice to learn how to communicate with someone in the perfect ways, as it is
widely stated that learning Arabic skill theory without practice does not necessarily
guarantee the learners speak Arabic (Astuti dkk, 2021).

A way to improve linguistic abilities is through bi'ah lughawiyah (Aflisia &
Harahap, 2019). Bi'ah, or the Language Environment Lughoh derives from the context
of the Arabic languages b7'ah and Lughoh (Amin, 2021). The term "bi'ah Iughawiyah"
refers to a community where many people interact and use the local language as a
means of communication also refers to everything that a learner hears or sees
connected to the target language being studied (Nurlaila, 2021). Oemar Hamalik
asserts that bi'ah lughawiyah, which includes the language environment, is one of the
elements that significantly affects and determines the effectiveness of the learning
process. The environment is everything in the immediate surroundings and impacts
the person (Sanusi & Sanah, 2019).

The strategy in developing bi'ah lughawiyah in Arabic learning is as follows: 1)
formulating a vision, mission, and orientation in Arabic language learning, 2) the
involvement of all parties in creating an Arabic language environment, 3) all in Arabic
curriculum, 4) Discipline based on the leader policies, 4) Supportive linguistic
activities, 5) Creating Competitions such as; speech competitions, quizzes, writings,
dramas and other activities that can improve Arabic language skills, 6) Availability of
adequate facilities and infrastructure such as books and Arabic dictionaries, 7) Provide
incentives or rewards to students who excel and have high Arabic language potential.
(Makinuddin, 2021; Ritonga dkk., 2020). Those strategies fully fit the learning system
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inside the boarding school; all activities are conducted to improve the student's
abilities in Arabic (Setiyadi & Subliansyah, 2019). In addition, this kind of learning can
be classified as a learning system by conducting the learning inside and outside the
classroom (Wahyudi & Prihartini, 2019).

The success of learning Arabic as a foreign language, according to Munir's
research at several Indonesian educational institutions, is learning that departs from
the first concept, called setting aside external factors that have integrated with the
participants' lives by creating innovative external factors, like by creating an Arabic
environment, as happened in contemporary Islamic boarding schools (Munir, 2018).
Biah Lughawiyah is a condition of the Arab environment with various activities with
Arabic nuances, including daily discussions and other activities, such as Arabic
language communication, studying the yellow book, participating in Arabic language
competitions, and learning the rules of the Arabic language. Because it will be simpler
for them to communicate with one another and best enable them to build their
language abilities, the san#ri do all of that continually in one place (Rizqi, 2017).
Implementing bi'ah Iughawiyah is crucial because it will inspire the santri to use Arabic
they have learned with boldness and confidence. As a result, the environment plays a
critical role in linguistic development.

Pondok Pesantren Tahfidzul Qur'an SahabatQu (PPTQS) focuses on teaching
pupils how to memorize the Qur'an. When founded in November 2009, it was only a
house on Deresan Street 3, north of the Nurul Ashri Mosque. As of January 2010, it
was still known as the Tahfidz House. Ustadz Yusuf Mansur formally inaugurated the
lodge. Over time, The number of students at Tahfidz Qut'an has grown; in addition to
elementary, middle, and high school students, there are now also students. Initially
only a small house, the residence where the students resided is now undergoing
physical renovation. Thus, the TahfidzQu House became Pondok Pesantren Tahfidzul
Qur'an SahabatQu (PPTQ). This school of learning exists to produce cadres who
embody the Qut'ani character and to print bafidy and hafidzah—having a clear vision,
such as the realization of Juffady who are morally superior and achieve great things
(Adisti & Rukiyati, 2021).

Several previous studies have been carried out related to bi'ah Ilughawiyah at
senior high schools and universities (Abdullah dkk, 2020; Astuti dkk, 2020; Nurlaila,
2021; Rachmawati, 2021; Takdir dkk, 2022) has, include; the firs# research was
conducted by Ithamudin Abdullah research that pointed at the involvement of various
parties in forming bi'ah Ilughawiyah that played critical roles for the school and
dormitory. He added that this program supported all students in creating a language
environment program. The language environment forms can be carried out through
various linguistic activities, including vocabulary development (zsfradar), the display of
Arabic vocabulary (posters) in language environment facilities, the practice of Arabic
in daily communication, and the practice of Arabic speech and drama. Second, research

Vol. 7 No. 1| 29-46
32 Ta'lim al-‘Arabiyyah, P-ISSN: 2721-5237, E-ISSN: 2549-208X



Ta’lim al- ‘/’4ra5iyyaﬁ ¢ Jurnal Pendidikan Bahasa Arab dan Kebahasaaraban, 7 (1), 2023

conducted by Rini Astuti showed that the Arabic environmental model provided
direct and natural mastery of Arabic. Learning this language in a language environment
was able to train students' proficiency in all aspects of language optimally. It then
showed that the Arabic-speaking environment improved the language skills of
Madrasah Aliyah students. Third, research was conducted by Miatin Rahmawati
entitled Establishing Arabic language based on "B7ah Lughawiyyah" Students of PBA
(Arabic Language Education) UHAMKA Jakarta (Strategy and Implementation). This
research showed that the main factor in learning a foreign language was the ability to
communicate with native speakers of the language they learned orally. Fourth,
Nurlaila's research on the Students of the Arabic Language Education Study Program,
Faculty of Tarbiyah, Muhammadiyah BIMA Islamic Institute speaking and writing
skills resulted in students being able to speak fluently and pronounce the correct letter
matkahrij al huruf. There was an increase in adequate mastery of wufradat by conducting
the learning based on the language environment. Fiff), the language environment also
has been used as a learning resource for Arabic at universities (Takdir dkk, 2022),
namely the Development of Arabic Language Learning Model Based on Bi'ah
Lughawiyyah to Improve Students Speaking Skills in Islamic Religious College. This
research showed that learning Arabic based on b7'ah lughawiyah at Islamic universities
proved reliable, applicable, and effective in improving the students' Arabic-speaking
skills. It is also why university lecturers must be competent in developing an Arabic
learning model that may improve students' Arabic speaking abilities.

The application of bi'ah lughawiyah was thought to help improve Arabic
language proficiency, according to the findings of various eatlier research. The focus
of this research puts it other than previous research. This research appears at the
strategy of applying bi'ah lughawiyah in Pesantren for students who memorize the
Qur'an intending to improve their daily speaking skills and make it easier to
understand the contents of the Al-Qut'an because understanding the meaning plays a
role in memorizing the Al-Qur'an. It is a new finding because of the application of
bi'ah lughawiyah, which is dedicated to Qur'an memorizers, with a boarding school
system to develop one of the language skills, namely maharah kalim. Therefore,
keeping up with the most recent research on b7'ah lughawiyah by including numerous
linguistic exercises that might help advance Arabic is essential. The research, in this
instance, focuses on implementing bi'ah Iughawiyah Programs in Arabic Language
Learning to Improve Student's Arabic Speaking Skills at Pesantren Tahfizhul Qur'an
SahabatQu, Deresan, Yogyakarta coordination with PUSDIKLAT UNIDA.

METHOD

This research was conducted in the selected institution, Pondok Pesantren
Tahfizhu al-Qurt'an, SahabatQu Deresan, Yogyakarta. The researchers mainly
employed several data collection techniques; interviews with various educators and
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students, observation by language-related activities, and documentation. Research data
sources are the Pesantren manager and students at the Pesantren Tahfizhul Qur'an
SahabatQu, Deresan, Yogyakarta. The data collected were analyzed qualitatively,
followed by systematic tracking and organizing field notes obtained from interviews,
observations, and other materials so that researchers could report their outcomes. The
steps of the data analysis technique were data reduction, data presentation, and
conclusion—analyzing data obtained by data triangulation.

RESULT AND DISCUSSION

Bi’ah Lughawiyah Activities at Pesantren SahabatQu Deresan, Yogyakarta

There are three primary purposes of learning Arabic in this institution;
deepening the student's understanding of Islam, improving the student's
understanding of other sciences in this institution who also speak Arabic, and
capitalizing the student to speak Arabic (Rosyid, 2020). For this reason, to realize the
vision and mission, the Pesantren Tahfizhul Qur'an SahabatQu, Deresan, Yogyakarta,
collaborates with PUSDIKLAT and Takwinu Syaksiyyah UNIDA Gontor to hold
language learning activities. PUSDIKLAT UNIDA Gontor, in this matter, organized
programs in Arabic learning as its main programs to improve the knowledge and
ability of individuals or groups in Arabic through formal and nonformal learning.

The Arabic learning was conducted formally and informally. The former was
conducted inside the classroom by teaching duris al Inghah and mabarah kalam. While
the latter by teaching students throughout bi'ah /lughawiyah programmed. It was
purposely to support students in practicing and mastering speaking Arabic. Research
stated that it is impossible to improve students' ability to speak Arabic without b7'ah
Inghawiyah to support them (Wahyuningsih & Fauzi, 2019). These nonformal activities
are muhadatsah, ilga' mufradats (giving Arabic vocabulary), MC (Master Ceremony)
language games, Arabic speech, fagdim al gishah, poetry, and so on. The activities aim
to achieve students' proficiency in speaking Arabic, including the ability to introduce
themself, understand, and respond to the given questions.

Below are the language activities programmed throughout bi'ah lughawiyah in
this institution in collaboration with PUSDIKLAT UNIDA Gontor:
1. llga" mufradats (giving Arabic vocabulary)

Acquiring vocabulary is the foundation for learning sentence structure
and other language abilities; vocabulary is incredibly significant. It will be
simpler to read, write, listen, and speak Arabic if one has an extensive
vocabulary. There are several simple and enjoyable ways to acquire vocabulary.
UNIDA Education and Training Center uses several strategies to help
students at the Islamic boarding school learn vocabulary. One of these
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2.

strategies is to present three vocabulary terms each day with predefined titles
in the morning.

Additionally, as a way for young people to remember, add, and explore
language, they are also urged to deposit vocabulary memorization at night. The
goal is for students to learn at least three new Arabic words each day so that
by the end of the course, they can easily read short, simple texts like
publications, announcements, and advertisements.

The Arabic vocals or ilga’ mufradats were delivered directly by UNIDA
Gontor tutors as part of the bi'ah lughawiyah activities, which were crucial in
improving and adding new languages for students. In the context of passive
skills (hearing and speaking) and active skills (reading and writing), mufradat
learning's goal is to make Arabic itself a means of comprehension and
communication (speaking and writing). (Munthe dkk, 2022). For this reason,
they are first divided into groups before receiving three Arabic words each

day, for example, such as the plate ((y=4), kitchen (&Ja.n), and dining room

(2kas). The female pupils will follow along simultaneously as each teacher

recites their vocabulary. The teacher then writes the mufradats on the
chalkboard before moving on to the next stage. She will either use props to
explicitly demonstrate the object in question or compose a single sentence to
allow the students to infer the meaning. Like:

NEVAPLERROA T Y- AINT
Musyahadah (Watching)

It is possible to observe some impacts connected to the four foreign
language abilities, such as when students practice listening to the language they
are learning. Technology gives students additional alternatives, and its use is
only constrained by the ability of the instructor to set up sound pedagogical
assighments to go along with technology like videos or films (Febriani &
Anasruddin, 2020; Mukhibat & Bukhori, 2021). Watching Arabic-language
movies while learning the language may stimulate students' interest. Films have
the advantage of effectively showing events, which makes it easier for
audiences to understand and visualize the film's contents(Albantani & Madkur,
2017; S. Alghonaim, 2020). It is one of the reasons why films are so
fascinating. Aside from that, movies are also incredibly participatory because,
in addition to the sense of hearing, the sense of sight is also actively engaged.
The most engaging form of instruction is through film, particularly for
language learning; it necessitates tangible, imitable examples.

In musyabadah, the students gathered in the hall to watch the movie
together, which was entirely in Arabic, with specific subtitles to make it easier
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for them to understand the meaning. After watching the educational movie, it
is hoped that the students can memorize new mufradats and #shlib that might
be useful in their daily Arabic conversation (Ilmiani dkk, 2021). One of the
movies they watched was "INTIQ" by Gontor students, which used Arabic
dialogue.

Muhddatsah (conversation)

Mubhadatsah is an exchange of thoughts or opinions on a particular
topic between two or more (Mufidah & Fitriana, 2022). They utilize language
material consisting of several short sentences or expressions in the form of
dialogue and certain themes taken to be used as material for mubadatsah
(conversation)(Meishanti dkk, 2020). The purpose of learning mubadatsab,
according to Munthe et al, is: 1) to train students' tongues to get used to and
become fluent in Arabic, 2) to build the skill in speaking in Arabic about what
events have occurred in society or nation at the national and wortld level scale,
3) able to translate other people's conversations via telephone, television, tape
recorder and others, 4) cultivating a sense of love and love for Arabic and the
Qur'an so that there is a willingness to learn and explore it (Munthe dkk,
2022).

In this activity, the students learned to communicate with their partners
using Arabic, as allowed throughout the mubadatsah book (badits kulla yaumin).
Practically, the students were directed to face each other in two rows where
everyone got a partner to dialogue with. The next step was to have a dialogue
about any theme in Arabic. It was to build the ability to present questions and
answers about names, news, and regional origins in Arabic to the interlocutor
fluently and correctly. The use of the muhadatsah method helps the students'
tongues to become adapt to the phase of speaking in Arabic, and students are
inspired to pronounce and understand the words and phrases in the Arabic
language being taught; students quickly grasp the symbols of the Arabic
language being taught, and students are getting direct and practical experience.
Language Games

The value of speaking ability and how it should be particularly
emphasized in language education and learning that keeps up with
technological advancements. In reality, the most recent developments in
educational research have revealed increased enthusiasm for using games to
enhance the learning process (Kenali dkk, 2019). Students can use games to
learn Arabic in specific ways (Abdul Ghani dkk, 2022; Azizah & Irsyadi, 2020).
Language games can help improve vocabulary, grammar, and pronunciation
and have fun. (Nasrulloh dkk, 2020). Students can contribute novel ideas that
have never been discussed in class before in this game. In order to provide
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extra activities to reduce students' boredom and test their understanding, the
language games were programmed as a part of b7'ah lughawiyab.

Playing language games is meant to be enjoyable while practicing
language abilities (listening, speaking, reading, and writing) (sounds,
vocabulary, and grammar). A game is not a language game if it only makes
people laugh but does not teach them new vocabulary or language structures.
On the other hand, an activity is not referred to as a language game if it only
intends to practice language abilities or specific elements without enjoyment.
So, if an activity has enjoyable components and may practice language skills or
specific language characteristics, it qualifies as a language game. According to
Nasif Mustafa, games serve various purposes when used to learn a language.
First, provide a variety of enjoyable activities in the teaching and learning
process. Second, motivate instructors and students to make learning
enjoyable—finally, practice language skills and their components (Ningsih,
2021).

Those games are:
1. Ranked 1

Competition is a feature of language games (Dindar dkk, 2021).
Competition between participants, over a finite amount of time, for the
best performance or for reaching particular objectives. There will always
be winners and losers in games. So, in theory, language games investigate
these conflicting inclinations for educational objectives. It is a listening
game, but students can also use it as a platform to improve their
vocabulary. This game is designed so that students may concentrate on
listening to the teacher's guesses about what is being said. This game falls
under the basic and even intermediate categories because it allows players
to infer what the description is doing. The questions in this game could
range from easy to complex at first.

One of the games, called 'Ranked 1,' requires players to listen carefully
to questions and answer with a simple yes or no. Everyone takes part in
this game. Specifically, classes VII C, VII D, X IPA, and X IPS. They are
instructed to sit in a group in one location and respond to the tutor's
questions. She is the winner of the participants who can survive until the
end of the games.

2. Guess Me

One of the critical components of a competitive game is teamwork.
Each participant in the game works together to achieve their team's
success. Because they can see the imitation of an object or sentence even
when it is not moving, using pictures as language learning tools can aid
children in understanding words. Images can be found online, in books,
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magazines, newspapers, and other places. The presentation of the images
must be large enough and clear for all pupils to see, which is something to
keep in mind when integrating media images into the learning process.
Media images can even be used more extensively than media posters
because they can serve as both a stimulant and a learning tool. Images can
be utilized to teach mabarah kalin, maharah kitibah, and vocabulary. This
game exercise can promote cooperation both inside and outside of the
classroom. Each group in this game has five players. The first individual
stood up and confronted his body before the other four friends. Then,
after showing his friend a photo of the object in issue, the teacher team
asked him to demonstrate it so that the friend could determine what it was
and then communicate the word in Arabic. This game develops students'
Arabic speaking skills.

3. Man Jadda Wajada

A container with Arabic word fragments and numerous pieces of
paper was placed before the group. They then look and listen for the word
they seek in the location designated on instructions. The person who heard
the word first advances and gives it to the instructor. In this game, they are
divided into five-player groups based on the members of their respective
classes. A container with pieces of Arabic words and huge, little pieces of
paper has been placed in front of them. Then, following the instructor
team's guidance, students observed and heard the word they searched for
in the area set apart—the participant who learns the term first advances
and gives it to the teaching team.

4. Bahsu al-Kalimah (Searching for a word)

Speaking Arabic well requires consideration of several factors. These
features include fluency, pronunciation, word or phrase construction,
intonation, and vocabulary mastery in Arabic. The dictionary compiles all
of the vocabulary used in a language from the outcomes of lexicographical
performance (Karomah & Anshory, 2022). The dictionary accommodates
cultural conceptions from the people or nations who speak that language
because a vocabulary also serves as a container for collecting cultural
concepts. The dictionary serves as a forum for the gathering of cultural
conceptions. However, it also serves as a tool for knowing the meaning of
words, for knowing the pronunciation and spelling of a word, for knowing
the origins of words, and for learning various facts about other people.

According to the game's rules, several players must look up Arabic
terms in a dictionary. Participants able to correctly guess the word should
give it to the instructor team right away. The winner is the person who
correctly guesses the solution and promptly collects it.
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5. Arabic Speech

The activities of bi'ah lughawiyah include Arabic speech, which helps
students gain the confidence they need to speak Arabic in front of their peers.
Students assigned speeches in this activity must discover a suitable subject,
current information, and material to interest the audience before presenting it
to their friends. The importance of Arabic, demanding knowledge, and other
topics have all been included in speeches that students have ever submitted.

Arabic speech programs can significantly influence the development of
Arabic speaking abilities. Because of this Arabic speech program, students will
take their usage of Arabic in casual conversation seriously. Also, this will
motivate learners to consider their study of Arabic seriously, resulting in more
people teaching Arabic. The success of the speech program to develop
speaking abilities in teaching Arabic to students at Pesantren Tahfizhul Qur'an
SahabatQu, Deresan, Yogyakarta, depends on several variables, including the
teacher, the students, the linguistic environment, the student's attention to
assignments, their enthusiasm for taking part in the speech program, and their
love of speaking Arabic in practice. The findings of this study suggest that the
speech program is being implemented in a way consistent with the planned
program outcomes.

6. Taqdim al Qishah (Arabic drama)

Drama is taught to children as part of their Arabic language
instruction, but it also has educational value and teaches concepts through the
characters that are acted. So that participants and listeners can learn from the
drama shown how to conduct themselves successfully and create a favorable
environment (Huda, 2020). At least two critical components of the Diklat
UNIDA-produced drama support studying other languages. Secondly, the use
of theatre exercises to assist in the training of speaking skills (waharah al-kalanz)
through the use of questions and answers (alistijwab), memorizing dialogues
(al-hiwar), and telling stories). Second, viewing a drama encourages the training
of listening skills (wabarah al-istin’d) in female students who do not perform on
stage. This Arabic drama's execution is deemed to be exceptional.

Students who play in drama must be able to use standard Arabic terms.
Furthermore, one's ability to understand and speak Arabic significantly
influences the performance's caliber. Groups of pupils, up to 10 people,
performed this Arabic theater—linguistic drama. A drama with the title " ¢!,

—sils" has been screened in Arabic.

Vol. 7 No. 1| 29-46
Ta’lim al-'Arabiyyah, P-ISSN: 2615-7241, E-ISSN: 2721-480X 39



Ta’lim al- ‘,‘4m5iyyali 2 Jurnal Pendidikan Bahasa Arab dan Kebahasaaraban, 7 (1), 2023

40

Arabic Poetry

Reading Arabic literature and poetry aloud is an excellent method to
practice Arabic pronunciation, learn Arabic idioms, review Arabic grammar,
and increase your vocabulary. Listeners are taken on a tour through a beautiful
nation full of ancient knowledge and traditional wisdom while trying to
comprehend Arabic. Moreover, the poetry employed in this Arabic-speaking
environment is of the Asy-Syi'r ALWijdani type, which reflects the poet's
emotions like joy, happiness, and gladness (Fakhreddine, 2016). Ibu is one of
the poems' titles that are displayed.

Poetry expresses the poet's thoughts and emotions through a particular
rhythm until it affects the listener's heart. Arabic poetry is being read in bi'ah
Inghawiyah. The listener must carefully understand each word the poet uses to
transmit meaning. Because of the balighah factor, or how the beauty of
language becomes the charge inside every word pronounced, the word
difficulty level in this poetry differs from terms used in conversational,
everyday Arabic. The poem's meaning will not be effectively communicated if
you do not understand Arabic.

Master of Ceremony (MC) Arabic

Because this activity uses Arabic, the Master of Ceremony (MC) is
regarded as a component of the b7ah Iughawiyah events. Students' ability to
learn Arabic and their ability to develop Arabic language proficiency are both
enhanced by this MC. The MC is responsible for gathering all of the events
that will be broadcast before the event takes place in the room, such as
speeches, plays, arts, etc. When an event is held there, the MC controls the
situation in the room while the activity occurs. The MC directs the event to
run smoothly and creates a favorable environment.

All female pupils participated in an art and language performance that
a group of PUSDIKLAT instructors held after the activity. The art
performance activity aims to showcase female students' skills and linguistic
abilities. These activities include MC (Master of Ceremony), Arabic Speech,
Poetry, and Zaqdim al qishah (Arabic theatre). Activities that were done to boost
their verbal confidence.
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CONCLUSION

Based on the research results on the effectiveness of Arabic-language media in
developing the language skill of female students at the Pesantren Tahfizhul Qur'an
SahabatQu, Deresan, Yogyakarta. Bi'ah lughawiyah programs in the Arabic Language
aim to enhance Student's Arabic Speaking Skills, discussed in the preceding chapter.
Those activities are Iiga' mufradats (giving Arabic vocabulary), musyahadah (Watching),
language games, Arabic speech, Zagdim al gishah (Arabic drama), Arabic poetry, Arabic
Master of Ceremony (MC), and muhadatsah (conversation) are among the activities that
take place at bi'ah lughawiyah. Using bi'ah Iughawiyah as an Arabic language media
positively affects their skill development, particularly as a venue for them to
communicate Arabic as the language of everyday instruction. Most female students
claimed that biab lughawiyah might enhance their Arabic communication, and
significant vocabulary growth was balanced by the frequent use of Arabic in the

Pesantren environment.
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ABSTRACT

This article aims to analyze the implementation of the principles and steps in selecting
teaching materials for the mabarah al istima'. Using qualitative research, data were
collected through observations, interviews, and documentation guided by instruments
in the form of guidelines for each technique. The collected data is then systematized
and analyzed based on the chosen theory guidance. The research findings show that the
selection of teaching materials for learning the mabarah al istima' subject is still
experiencing several obstacles. However, the selection of teaching materials follows the
learning objectives, and the needs of students, describing the background and
atmosphere experienced by students, easy and economical to use. The steps for
selecting teaching materials consist of identifying the aspects contained in the standard
of competence and basic competence, identifying the types of learning materials, and
choosing the types. The steps and principles of selecting teaching materials cannot be
tully applied due to various factors.

Keywords: Arabic Learning, Maharah Al Istima', Teaching Materials

ABSTRAK

Artikel ini bertujuan untuk menganalisis penerapan prinsip dan langkah-langkah
pemilihan bahan ajar maharah al istima'. Dengan menggunakan penelitian kualitatif maka
pengumpulan data dilakukan melalui observasi, wawancara, dan dokumentasi
berpedoman pada instrumen berupa pedoman masing-masing teknik. Data yang
tertkumpul kemudian disistematisasi dan dianalisis berdasarkan pedoman teori yang
dipilih. Temuan penelitian ini menunjukkan bahwa pemilihan bahan ajar untuk
pembelajaran mata pelajaran maharab al istima' masih mengalami beberapa kendala.
Namun pemilihan bahan ajar mengikuti tujuan pembelajaran, kebutuhan siswa,
menggambarkan latar belakang dan suasana yang dialami siswa, mudah dan ekonomis
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untuk digunakan. Langkah-langkah pemilihan bahan ajar terdiri dari mengidentifikasi
aspek-aspek yang terkandung dalam standar kompetensi dan kompetensi dasar,
mengidentifikasi jenis bahan ajar, memilih jenis bahan. Langkah dan prinsip pemilihan
bahan ajar tidak dapat diterapkan sepenuhnya karena berbagai faktor.

Kata Kunci: Bahan Ajar, Maharah Al-Istima’, Pembelajaran Bahasa Arab

INTRODUCTION

The problem being faced by teachers of Arabic in tertiary institutions is when
faced with two main problems. First, the lecturers' understanding of the principles and
steps is still wrong. Second, practically there are still obstacles to its application. The
principles and steps in selecting Arabic material in teaching listening skills have an
important role. However, it is often found that a teacher does not understand it
(Purnamaningwulan, 2022).

Learning and teaching Arabic as a foreign language has become a universal
phenomenon. Arabic is currently taught in many universities and institutions
worldwide (Al Yahya, 2022). In recent years, university enrollment in Arabic courses
has increased significantly (Zarkasyi dkk., 2022). He stated that while only 5,505
students were studying Arabic at US colleges and universities in 1995, there was a
23.9% increase in the number of students of Arabic from 1995 to 1998. According to
a recent survey conducted by the Modern Language Association, Arabic witnessed a
92.3% increase in enrollment from 1998 to 2002 (Al Yahya, 2022). Consequently,
several universities and colleges in America and Europe have expanded their programs
and courses in teaching Arabic. Moreover, to allow English learners of Arabic to study
the Language in its natural, cultural setting, several universities in America and the
United Kingdom offer intensive summer language programs to study Arabic in the
Arab world (Al Yahya, 2022).

Teaching materials are one component of the learning system that is vital in
helping students achieve competency standards and essential competencies or
predetermined learning objectives. In learning activities, teaching materials are
essential for educators and students. Learning materials are most equivalent to a/-
mawadd al-dirdsiyah. Al-Mawad al-Dirasiyah - or some call it al-mawadd al-Ta'limiyabh -
(teaching materials) is a necessary thing in a teaching and learning process and is a
factor that affects the quality of education. With the existence of almawadd al-dirasiyah,
the roles of teachers and students in the teaching and learning process have changed.
Teachers are no longer the primary and only source of obtaining information about
learning materials and students. They can be more flexible and loose in obtaining
information about learning materials because learning materials can be obtained from
various sources where students are located, such as from mass media, textbooks,
cassettes, CDs, VCDs, and so on. These sources of information can be used as /-
mawadd-al-dirasiyah (S. Wahyuni dkk., 2023).
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In choosing the teaching materials themselves, some things must be
considered before determining which teaching materials are suitable. If they go
unnoticed, the teaching materials will be inaccurate, so they do not cover the overall
learning objectives. Things that need to be considered include the principles and steps
for selecting teaching materials. Thus, this paper will discuss these two things: the
principles and steps for selecting teaching materials. This issue has become a topic of
discussion among practitioners and learning experts in various fields.

Besides, Muhammad Zain, in his article on developing learning strategies and
teaching materials, emphasized that selecting and developing teaching materials is
highly dependent on learning objectives. The development of teaching materials is
related to two fundamental aspects: the scope and sequence of teaching materials
(broad/scope) and hierarchical stages. The area or scope of teaching materials relates
to the breadth of teaching materials considered relevant to delivering students achieve
goals. The sequence of teaching materials concerns the structural stages of teaching
materials with consideration of when teaching materials need to be prioritized or
terminated for students to learn (Zain, 2017). In the article, one of the topics discussed
is the selection of teaching materials that focus on developing learning strategies.

Syaifullah and Izzah, in his research on guidelines for research and
presentation of teaching materials for Indonesian Language and literature subjects,
emphasized that the selection and presentation of teaching materials for Indonesian
Language and literature courses in the Indonesian Language and literature department
must meet two criteria. Those are general criteria (criteria that apply to all subjects)
and particular criteria only used for Indonesian Language and Literature subjects).
General criteria include 1) The principle of selecting teaching materials, 2) Stages of
selecting teaching materials, and 3) Standards for presenting teaching materials.
General principles and criteria were put forward in selecting and presenting teaching
materials even though the learning in question was Indonesian Language and
Literature (Syaifullah & Izzah, 2019).

Suppose the research findings are drawn into the context of the principles and
criteria for selecting teaching materials in Arabic subjects of mabarah al istima’. In that
case, it requires an adaptation process that is not always relevant. Each topic has its
characteristics, so the selection is general, and some are specific. What if the principles
and steps were applied to Arabic subjects? Several considerations undetlie the
assumption of these differences, including because Arabic as a foreign language must
be positioned in the theory of foreign language learning or Arabic as a second
language (al-lugah al-tsaniyah). 1t is undoubtedly different from the position of
Indonesian as a national language, so it must be positioned as a lingua franca. Learning
Arabic with a formal curriculum system adheres to the unity theory (nazhariyah al-
wibdah) or an all-in-one system. While teaching Arabic in the Islamic boarding school
curriculum uses branch theory (nazhariyah al-furd').
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The approach of the two theories will influence the principles and steps of
selecting available materials. The problems are: 1) How does the lecturer implement
the principle of selecting teaching materials in the mabarah al istima' 11 courses,
Department of Arabic Language and Literature, Faculty of Adab and Humanities,
UIN Alauddin Makassar? 2) How does the lecturer implement steps for selecting
teaching materials in the mahdrah al istima' 11 courses, Department of Arabic Language
and Literature, Faculty of Adab and Humanities, UIN Alauddin Makassar? These two
questions will be analyzed further in the article.

METHOD

This research uses qualitative research analysis. It studies implementing
principles and steps for selecting teaching materials in the maharah al istima' 11 courses,
Department of Arabic Language and Literature, Faculty of Adab and Humanities,
UIN Alauddin Makassar. Data collection is done through observation, interviews, and
documentation. The last technique (documentation) is taken by understanding and
studying theories from various kinds of literature related to the focus of the problem,
namely the principles, and steps for selecting teaching materials. Data is collected by
tracing relevant sources and constructing them from books, journals, proceedings, and
existing research reports. The method uses content and descriptive analysis to analyze
and describe the data. The instrument of each technique is chosen for guided data
collection. In this context, the collection is driven by observation, interview, and
documentation guides. Library materials from various references are analyzed critically
and in-depth, guided by relevant theories to support propositions and ideas. The data
were analyzed by interpreting the data based on the relevant theories.

RESULT AND DISCUSSION

The data are briefly presented based on data collection through interviews,
observation, and document review. The principles of selecting teaching materials have
to do contextually.

Table 1: Principles for Selection of Teaching Materials

No  Principles  Description

1 Relevance Teaching materials must be adapted to the learning objectives.
In the learning objectives, there are competencies to be
achieved by students, which include cognitive, psychomotor,
and affective abilities.

2 Consistency  The selected teaching materials must follow the competencies
that students must master. It must be consistent because
teaching materials must be able to deliver learning materials
following the KD regulated in the curriculum.

Vol. 7 No. 1|47-71
50 Ta'lim al-‘Arabiyyah, P-ISSN: 2721-5237, E-ISSN: 2549-208X



Ta ’[im al- ']lraEi_y_yaﬁ 2 Jurnal Pendidikan Bahasa Arab dan Kebahasaaraban, 7 (1), 2023

No  Principles  Description
3 Coverage The material taught through the selected teaching materials is
sufficient to make students master the material following the
competencies.
4 Contextual This principle requires that the selection of material is

contextual. Applying this principle supports the theory of

contextual teaching and learning (contextual teaching and
learning). Still, it refers to the SK and KD formulated in the
curriculum even though the materials are substituted with

other materials.

The principles of selecting teaching materials or materials are the same as

those stated in the theories put forward by the characters. That means the lecturer

reads and understands the main principles in selecting and determining teaching

materials. What is different from the existing theory, namely point (4), is contextual.

According to the lecturer (interview with Khairunnisa, 28th July 2022), mahdrah al

istima’ aims to hone students' abilities to understand the Arabic Language they listen to
through direct speakers or the media (Zulharby dkk., 2019). Contextual Teaching and
Learning is a learning concept that helps teachers relate the material being taught to

students' real-world situations and encourages students to make connections between

their knowledge and its application in their lives as family and community members.

Table 2: Steps for Selection of Teaching Materials

No  Steps Description
1 Identifying aspects Before determining learning materials, it is
contained in necessary to identify aspects of competency
competency standards standards and basic competencies that must be
and basic competencies  studied or mastered by educators.
2 Identify the types of The selection of teaching materials must contain
learning materials. aspects of competency standards and basic
competence that have been identified. Next,
choose the type of material that follows the aspects
included in the standard of competence and basic
competence.
3 Choose the type of After the learning material is identified, the next

that follows

competency

material
standards
and basic competencies

step is to choose the type of material that follows
the SK or KD that
Identification of the type of learning material is

students must master.

also essential for teaching purposes.
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No  Steps Description
4 Choose teaching Learning materials can be found from various
materials sources such as textbooks, magazines, journals,

newspapers, the internet, audio-visual media, and
other sources so that education has more choices
that can adapt to learning objectives.

Generally, the steps in selecting and determining the Language are the same
or similar to the steps formulated theoretically by experts (Zarkasyi dkk., 2022). It
happened because the lecturer read the theories related to the steps for selecting
Arabic teaching materials. It sometimes goes beyond theoretical limits. To be more
focused on choosing and determining teaching materials, the mabarah al istima' teacher
adheres to the principles in selecting and developing mabarah al istima' teaching
materials.

The themes of the mabarah al istima'. Semester 11 Course in the Department of
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Based on these themes, the themes were designed for 15 meetings. The mid-
semester exam is held on the 7th, while the final semester exam (final) is held at the
15th meeting. However, after being confirmed, Khairunnisa, who teaches the mwaharah
al istima' course, said that the first meeting was orientation and introduction, but it did
not include in the lesson plans (interview with Khairunnisa, on 1% August 2022). The
teaching materials are available on computers in the Arabic language laboratory, and
the speakers are native Arabs.

The competencies to be achieved include cognitive, attitudes, and skills. First,
knowledge consists of 1) knowing the method and strategy of listening correctly; 2)
knowing the level of listening; 3) knowing the characteristics of Arabic expressions
through #stima', 4) knowing tang him and nabr in Arabic expressions (Susanto dkk.,
2022); Knowing the context of Arabic expressions. Second, attitude value
(value/attitude) consists of listening to the speaket's expressions well and
understanding the urgency of listening or listening skills (maharah al istima’) in Arabic.
Third, skills consist of the ability 1) to hear and understand Arabic dialogue directly; 2)
to hear and understand Arabic sermons; 3) to listen to and understand Arabic stories;
4) to listen to and understand Arabic films, and 4) to make conclusions from the
material heard or listened to directly and through the media (Aldhafiri, 2020).

These aspects must be found in the plan and implementation of Mabarah al-
kalam learning. The program is contained in the RPS (Semester Learning Planning). At
the same time, the teacher can observe the implementation. The things above become

a reference in the maharah al istima’ subject.

Principles of Development of Arabic Teaching Materials
Making Arabic textbooks must pay attention to the basis or principles of their
preparation. It is crucial that the resulting textbooks can be used as reference materials
according to the situation and conditions of the students who use them. The
principles must be considered in making Arabic textbooks, as mentioned by Al-Ghalli
(Mohamad dkk., 2022). are as follows:
Socio-Cultural Principles (al-Asas al-Ijtima'i-al- Tsaqafi)

The discussion about sociocultural aspects is one of the principles of
preparing Arabic textbooks, then; the critical points as the subject matter include;
understanding of culture in general and Islamic culture in particular, cultural
characteristics, and cultural relations with the development of teaching materials
(Maharah  istima"). A person who studies a particular foreign language will
understand it well without understanding the culture of his community, for
example, Arabic. A person who studies Arabic without understanding Arabic
sociocultural cannot understand it perfectly. Therefore, there is an expression that
“al-lughah wi'a al-thagafah” Language is a vessel of culture. It shows that Language is
a set of cultures.
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Psychological Principles (al-Asas al-Nafsi)

This principle is based on shared awareness that those who are taught and
those who teach are beings with a physical and psychic dimension. Almost all
education experts agree that student motivation is an essential factor in the success
of the teaching and learning process (Wahyuni dkk., 2022). If knowing and
understanding the psychological characteristics of students or learners is considered
one of the pillars of preparing textbooks or choosing the material, it is impossible
to discuss the characteristics of each phase in detail. However, knowing the
student's motivation—to learn Arabic and the psychological requirements to be
considered in designing Arabic textbooks is of concern (Jannah dkk., 2022).
Motivation is a state within an individual or organism that drives behavior toward a
goal (Nur Alfiani, 2022). Motivation is a feeling that occurs in the individual and
cannot be sensed directly but can be recognized through visible behavior. There are
differences in students' motivation when they learn Arabic. First, the highest
motivation is mastering language skills so that they can communicate with native
speakers and know their culture. Such students are motivated to enrich their culture
and understand the culture of others, broad-minded, moderate, and inclusive.
Second, their motivation is driven by specific interests, such as wanting to occupy
certain positions, studying and working abroad, traveling, etc. For students like this,
his motivation is temporal and limited, and he will feel enough if the goal has been
achieved despite limited mastery of the Language.

The Principle of Language (al-Asas al-Lughawi)

What is meant by the linguistic principle in the development of Arabic
teaching materials is to pay attention to the Language that will be taught to
students, including language elements (al-anashir al-lughawiyah), namely aswat,
mufradat and farakib, and language skills (a/-mahadrah al-lughawiyah), including istima’,
kaldn, gira'ah, and kitabah. So that the material presented follows the objectives-set,
the linguistic aspect is essential in compiling Arabic teaching materials (Ansori,
2022), even the most essential consideration or center point. However crucial for
lecturers, the linguistic aspect cannot be separated from other considerations in
determining maharah al istima' teaching materials.

Educational Principles (al-Asas al-Lughawi wa al-Tarbawi)

Educational principles are matters related to educational theory in the
development of textbooks. Materials start from the easy to the complex, concrete
abstract, detail to a concept, moving from the beginning of the process to the
conclusion, starting from known materials and gradually moving to new materials,
and so on, following educational principles in the development of teaching
materials (Ansori, 2022). These principles are essential to note so that the
developed Arabic textbooks meet the criteria for a good textbook which is marked
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by the suitability of the material developed with the student's condition;
sociocultural, psychological, linguistic, and learning.

The four principles in choosing teaching materials are integrated. For the
educative principle (farbawi), however, language teaching is an educational activity,
so the academic principle is the basis for considering teaching materials. The
teacher has a role in determining and controlling learning activities, from planning
to evaluation and follow-up (Gailea dkk., 2018). In selecting teaching materials in
such Maharah istima’ courses, the teacher must consider the educational aspects of
the material.

Aspects of Consideration in the Development of Arabic Textbooks
A teacher is expected to develop teaching materials to be used in the teaching
and learning process. However, before development, some factors need to be
considered so that the resulting textbook can meet the criteria for a good textbook.
The following are things that need to be considered in developing Arabic textbooks.
Contents of textbooks

The textbook's content is related to the validity or validity of the content or
the truth of the content based on the value system adopted by a society or nation.
With content validation, the content of Arabic teaching materials developed should
be based on the concepts and theories of Arabic learning, recent developments,
and the results of empirical research conducted in Arabic language science.

As for content alignment, Mahdrabh istima' teaching materials are adjusted to
the value system and philosophy of life prevailing in the State and the community
in which the school is located. For example, in learning Arabic in Indonesia, the
themes and titles of the texts used do not conflict with the values adopted by the
Indonesian people.

Accuracy of the Coverage

The accuracy of coverage is related to the content of teaching materials in
terms of the breadth and depth of the-content and the integrity of the concept
based on the field of Arabic language science. The depth and scope of the content
of teaching materials will determine the level of teaching materials-developed for
students according to their abilities and the level of education being pursued. The
curriculum and syllabus are the primary references in determining the depth and
breadth of the content of teaching materials (Ansori, 2022).

For example, if students are expected to understand the text they hear, then
the appropriate teaching material is in the form of a text that is listened to either
from a cassette, a CD, or the teacher who reads it. And so on in other materials
such as gird'ah, scriptures, mufradat, and others. What is clear is that the material
must be appropriate to the learning objectives stated in the curriculum and syllabus.
Things that need to consider in determining teaching materials are 1) suitability
with education level, 2) length of material, and 3) content of the material (Alzamil,

Vol. 7 No. 1 [47-71
Ta'lim al-‘Arabiyyah, P-ISSN: 2615-7241, E-ISSN: 2721-480X 02



Ta’lim al- 'ﬂmliiyyaﬁ 2 Jurnal Pendidikan Bahasa Arab dan Kebahasaaraban, 7 (1), 2023

2021). All three must ensure the coverage of appropriate teaching materials so that
the role of the teacher is vital, especially the ability to recognize and select teaching
materials.

Digestibility of Matter

Accuracy of teaching materials concerning the ease with which the
teaching materials are understood and understood by students as users. There are at
least six things that support the level of digestibility of teaching materials, as stated
below: (a) Logical presentation; (b) Coherent presentation of material; (c) Some
examples and illustrations make it easier to understand; (d) Facilitating tools; (e) An
orderly and consistent format; (f) Explanation of the relevance and benefits of
teaching materials.

For listening comprehension material in Arabic, the digestibility-must be
adjusted to the competencies of students taking the Mahdrah istima' course. The
material is taken from conversations played by native speakers (Arabs). The
digestibility of the material will be adequate if you get used to it.

Khairunnisa stated that the main obstacle in learning Maharah istima' was
because they were not used to listening to Arabs speak Arabic (Interview with
Khairunnisa on 28th July 2022). Related to this problem, the habit of listening
requires motivation from students. A conducive language environment is essential
to determining the ability and skills to understand what students hear.

Use of Language

The use of Language in the development of teaching materials is related to
the choice of language variety, word selection, use of effective sentences, and the
preparation of meaningful paragraphs. Arabic used in teaching materials is Arabic
fushah, or communicative Language that is straightforward and flexible. Meanwhile,
the choice of words in teaching materials should be simple and short, not words or
terms that are foreign or not widely known by students. Using effective sentences
in teaching materials emphasizes the use of positive and active sentences in
conveying information and otherwise avoids the use of harmful and passive
sentences. It is because using positive and active sentences can encourage and
motivate students to study the teaching materials and do the tasks that have been
determined.

According to Mrs. Khairunnisa, a maharah al istima' course lecturer, the
teaching materials are taken from conversations carried out by Arabs (Interview
with Khairunnisa on 28th July 2022). It aims to familiarize students with listening
to Arabs say or recite mufradat and Arabic sentences according to standard za'bir
patterns (fusha) (Interview with Khairunnisa on 28th July 2022). In addition,
because Language is a set of cultures, Arabic conversations and expressions from
native speakers of that Language also describe their culture.
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Facing and packaging

It is precisely for book-based teaching materials. The appearance and
packaging of teaching materials are related to the arrangement of the location of
information on one printed page and packaging in the package of multimedia
teaching materials. Appearance has the power that can influence potential readers
to read the book. Books that are packaged better will influence prospective readers
(students) to explore their contents further.

According to Mrs. Khairunnisa, appearance and packaging are not very
relevant for teaching materials that use audio or audio-visual media because what is
needed is not what is seen but what is heard (Interview with Khairunnisa on 28th
July 2022). The name itself, mabarah al istima’ (listening skill), means that the
emphasis is not on facial expressions but on fluency in the expression of fusha
(standard) Arabic (Interview with Khairunnisa on 28th July 2022). This view is in
line with what Abd. Qadir stated that the most important of the Maharah al-kalan:
(listening skill) material is to train students' hearing and understanding of the
narrative of the use of the Language (Alzamil, 2021).

Illustration

Illustrations are used to make teaching materials enjoyable and motivating,
helping students retain and understand the message content. In this case,
illustration can be done using tables, diagrams, graphs, cartoons, photos, drawings,
sketches, symbols, and schematics. These parts need to be arranged to make them
more attractive and practical. To understand the mufradat with a good and careful
understanding is not enough with the help of a dictionary; culture also has an
important role. The vocabulary of 'Qomar al-din," for example, when viewed in a
dictionary, consists of two words, namely 'gomar' (month) and 'al-din' (religion), so
it can be interpreted as 'religious month." Some Indonesians are also given the
name "Qomarnddin" with the hope that one day that person will become a light for
religious life, like the moon that illuminates the darkness of the night. However, the
real meaning of "Qamar al-din" in Saudi Arabia is the name of a cake like a lunkhead
sold freely in supermarkets. Furthermore, how can Arabic poetry be understood
carefully and deeply if it is not linked to the sociocultural context in which poetry
was created (Wahyuni dkk., 2022)? The sociocultural aspect is considered in
choosing Arabic learning materials.

Arabic Material Selection (An Analysis)
The Urgency of Teaching Materials
Teaching materials (al-mawad al-dirasiyah) are information students must
absorb through fun learning. After studying, students must feel the benefits of
learning material (Jamilatussa’diyah, 2020). According to Pannen, teaching
materials (al-mawad al-dirasiyyah) are lesson materials that are systematically
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arranged that are used by teachers and students in the learning process (Wahyuni
dkk., 2022). Meanwhile, Sadjati stated that the teaching materials were unique and
specific. Unique means the teaching materials can only be used for specific
audiences in a particular learning process. Exhaustive means that the content of
the teaching materials is designed in such a way only to achieve specific goals
from a particular audience. The systematic delivery method is adjusted to the
characteristics of the subjects and the parts used (Wahyuni dkk., 2022).

According to the National Center for Competency-Based Training
(2007), teaching materials are all used to assist teachers or instructors in carrying
out the learning process in the classroom. The material can be written or
unwritten (Al-Khayyat, 2020). Meanwhile, according to Chomsin S. Widodo and
Jasmadi, teaching materials contain learning materials, methods, limitations, and
evaluation methods. The method is designed systematically and attractively to
achieve the expected goals of competencies and sub-competencies with all their
complexity (Chomsin S. Widodo & Jasmadi, 2008). Abdul Majid revealed that
teaching materials are all used to assist teachers/instructors in teaching and
learning activities. The material in question can be in the form of written teaching
materials or unwritten teaching materials. With teaching materials, students can
learn a competency or basic competency coherently and systematically to master
all competencies as a whole and in an integrated manner (Ansori, 2022).

According to Ahmad Sudrajad, teaching materials are systematically
arranged, written, and unwritten to create an environment/atmosphere that
allows students to learn. Teaching or learning materials (instructional materials)
generally consist of knowledge, skills, and attitudes that students must learn to
achieve predetermined competency standards. In detail, learning materials consist
of knowledge (facts, concepts, principles, procedures), skills, and attitudes or
values that students must learn to achieve predetermined competency (Muradi
dkk., 2020). Thus, teaching materials are Arabic subject matter, a combination of
knowledge, skills, and attitude factors that are systematically arranged so that
teachers and students can use them in the Arabic learning process.

Teaching materials in the teaching and learning process have been
confirmed to be very important. Teaching materials occupy a vital position in the
learning process for both teachers and students. Teachers will have difficulty
increasing the effectiveness of learning without teaching materials. Likewise,
students without teaching materials will encounter obstacles in adapting to
learning, especially if the teacher conveys and presents material quickly and not
clearly. Students will lose their way and track, so they are unable to digest and
retrace what has been taught by the teacher. Therefore, teaching materials can be
used and utilized by teachers and students to fix and improve the quality of
learning.
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Al-Mawad al-Dirasiyah, as a medium and source of information in learning,
is very important in increasing learning effectiveness. Whether or not a teaching
material is helpful in the learning process depends on the ability of the teacher to
develop and use it, so the steps for developing excellent and qualified teaching
materials must be mastered. In addition, teachers are also required to know and
master various teaching materials and organize teaching materials (M. E. Wahyuni
& Inayati, 2022). The teacher primarily determines the quality of teaching
materials to reflect the teacher's ability. Teachers must know relevant and quality
teaching materials. For this reason, teachers must have insight into the principles
of selecting teaching materials.

Listening Comprehension Materials

Maharah al-istima’ is known in English as ‘listening skills’ or ‘listening
comprehension (Fathoni, 2018). Language skills consist of listening, reading,
writing, and speaking skills. So, listening skill is one of the four language skills.
The media that is most often used in learning and teaching Arabic listening skills -
as with other languages - is audio media. The selection and development of
listening skills must adapt to the audio media. An Arabic teacher must choose
listening skills from native speakers, namely the words of Arabs. The position of
Language in Indonesia is still called a foreign language; its teaching and learning
still refer to the theory of foreign language learning.

Learners described the listening difficulties in their own words in different
situations when they listened to Arabic. In many cases, they offered reasons for
these problems. Using such an approach in the TAFL field can be helpful to
researchers and teachers because it allows us to understand the difficulties from
the learner’s point of view. Moreover, by providing opportunities for learners to
report their experiences in their own words, we might gain insights into their
understanding of and attitude towards some of these difficulties. The learner’s
voice can be precious to understanding their listening comprehension problems
while learning Arabic as a foreign language (Thohir & Dzakiruddin, 2022).

In order to locate the current study in one of the theoretical frameworks,
the social constructivist theory seems to be the most convenient one. This
approach has been adopted because it pays attention to the different personal and
contextual factors which influence shaping students’ difficulties, given the cultural
diversity of the current study participants (Lutfiyatun, 2022).

This theory provides a fundamental explanation of the listening difficulty
and the factors influencing Arabic listening comprehension in learning Arabic as a
foreign language in the Sultanate of Oman. From Vygotsky’s point of view, an
individual’s learning results in social interaction (Zrekat & Al-Sohbani, 2022).
Such interaction is critical for the development of language acquisition, both in
formal learning environments and in realistic situations. Likewise, Cobb argues
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that individual and social aspects of learning can interact over time to strengthen
one another in a reciprocal spiral relationship.
1. Selection of Arabic Teaching Materials

Principles are the basis of principles (truths that are the basis for
thinking, acting, and so on). According to the Directorate of General Secondary
Education, several principles must be considered when selecting teaching or
learning materials: Relevance means linkage. Learning materials should be
relevant or related to achieving essential competency standards. For example,
suppose the competency expected to be mastered by students is—-memorizing
facts. In that case, the learning material must be in the form of points or
memorization material. Second, the principle of consistency means constancy. If
the essential competencies that students must master are four kinds, then the
teaching materials that must be taught must also include four kinds. For example,
the basic competence that students must master is the operation of numbers,
including addition, subtraction, multiplication, and division. The material must
include addition, subtraction, multiplication, and division techniques. Third, the
principle of adequacy means that the material taught should be adequate in
helping students master the basic competencies being taught. The material should
not be too little (Salam dkk., 2022); if too little will be less helpful in achieving
competency standards and basic competencies. On the other hand, if there are
too many, learning it will be a waste of time and unnecessary effort.

According to Arif and Napitulu in their book New Guidelines for
Preparing Teaching Materials, several principles must be adhered to by a teacher
in choosing teaching materials (Awaludin, 2019), namely: (a) The content of
teaching materials should follow the learning objectives; (b) Teaching materials
should follow students' needs in form and level of difficulty; (c) Teaching
materials should be excellent in factual presentation; (d) Teaching materials
should honestly describe the background and atmosphere experienced by
students; (e) Teaching materials should be easy and economical to use; (f)
Teaching materials should match the learning styles of students; (g) The
environment where teaching materials are used must follow the type of media
used.

These principles also apply in the selection of Arabic teaching materials.
However, specifically for Language, it must be seen further its position as a
foreign language. The system involved in learning Arabic also affects the principle
of selecting teaching materials. Theoretically, learning Arabic uses the all-in-one
ot integrated system (naghariyah al-wihdah) and the separated system (naghariyah al-
Jfurn'). These aspects also influence the selection of teaching materials.
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2. Steps for Selection of Arabic Teaching Materials
Before carrying out the selection of teaching materials, it is necessary to
know the criteria for selecting teaching materials. The main criteria for selecting
teaching or learning materials are competency standards and essential
competencies. It means that the learning materials chosen to be taught by
educators, on the one hand, must be studied by students. On the other hand, it
should contain materials or teaching materials that support the achievement of
competency standards and basic competencies (Wahyuni dkk., 2022). The steps
for selecting teaching materials can be explained as follows (Wahyuni dkk., 2022):
(1) Identify the aspects contained in the competency standards and basic
competencies; (2) Identify the types of learning materials; (3) Choose the type of
material following competency standards and basic competencies; (4) Choose
teaching materials;
Several steps are taken in the selection and preparation of teaching
materials.
1) Identify the aspects contained in the Competency Standards and Basic
Competencies.
Identifying the aspects contained in the Competency Standards and
Basic Competencies that must be learned and mastered by students is
necessary because each aspect of the Competency Standards and Basic
Competencies requires different types of material. The material for maharah
gird'ah is different from the material for mahdrah kitabah or mabarab kalam or
maharah al istima'. The teaching materials used or delivered will differ with the
difference in the material.
2) Identify the types of learning materials.
Learning materials can also be divided into cognitive, affective, and
psychomotor types in line with the various aspects of competency standards.
In detail, the cognitive part of learning materials can be divided into four
types: facts, concepts, principles, and procedures (Muradi & Taufiqurrahman,
2021).

Fact-type material is material in object names, place names, names of
people, symbols, events, history, terms of parts or components of an object,
and so on—concept material in the form of understanding, definition,
nature, and core content. The material principles include postulates,
formulas, adages, paradigms, and theorems. The material of the procedure is
in the form of steps to do something in sequence. Affective aspects of
learning materials include giving a response, acceptance (appreciation),
internalization, and assessment. At the same time, the motor aspect of
learning materials consists of initial, semi-routine, and routine movements

(Wahdah dkk., 2023).
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3) Choose materials that follow Competency Standards and Basic Competencies

After identifying the type of material to be delivered following the competency

To achieve Standards and Basic Competencies, it can be seen what
material will be provided, whether in the form of facts, concepts, principles,
procedures, aspects of attitude, or psychomotor. It can be seen from what
basic competencies students want to achieve or master to determine what
material will be delivered. The following are some guiding questions to identify
the types of learning materials:

a. What are the basic competencies that must be mastered by students in the
form of remembering the name of an object, symbol, or event? If "yes," the
learning material must be "facts." For example, an Arabic teacher teaches
types of work, talks about hobbies, tells stories at the market (%'bir), and so
on (Muradi & Taufiqurrahman, 2021).

b. Are the basic competencies that students must master to state a definition,
write down the characteristics of something, or classify or several group

examples of objects according to a definition? If the answer is '

'yes," the
material to be taught is "concept." For example, a teacher teaches the
definition of &habar mugaddam, explains the characteristics of ism sentences,
shows several sentences, then asks students to classify them, and so on
(Muradi & Taufiqurrahman, 2021).

c. Are the basic competencies students must master in-explaining or doing
steps or procedures in sequence or making something? (Bissenbayeva et al.,
2013). If "yes," then the material taught is "procedure." For example, an
Arabic teacher explains how to make s nakirah and ism ma'rifat, the steps
for writing £hath or calligraphy, making papers or scientific works in Arabic,
and so on (Muradi & Taufiqurrahman, 2021).

d. Are the basic competencies that must be mastered by students in the form
of determining the relationship between several concepts (Saricayir dkk.,
2016) or applying the relationship between various concepts? If "yes," the
material to be taught is included in the "principle" category. For example, a
teacher explains the relationship between mubtada’ and khabar,-family life,
introductions, and so on (Muradi & Taufiqurrahman, 2021).

e. What are the basic competencies that must be mastered by students in the
form of choosing to do or not do based on considerations of good or bad,

like it or not, beautiful and not beautiful? If "yes," the learning material
must be taught in affective aspects, attitudes, or values. For example,
students are asked to convey ideas orally according to the context of 7a'aruf
and conduct dialogue smoothly according to the context of a'aruf (Muradi

& Taufiqurrahman, 2021).
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f. What are the basic competencies that must be mastered by students in the
form of doing physical actions? If "yes," the learning material must be
taught the motor aspect, including an introduction with fellow friends,
writing &bath rig'ah, khath tsulisi, playing a role (dialogue), and so on.

4) Choose the source of teaching materials
The source of the selected teaching materials is based on the type of
material that has been determined. Various sources of teaching materials can
be used to obtain learning materials determined by identifying competency
standards and basic competencies to be achieved.

Principles of Selection of Arabic Teaching Listening Materials
Teaching materials are prepared as well as possible to provide students
with effective and efficient teaching. Teaching materials should follow students'
needs, which are based on cognitive and psychomotor aspects. In choosing
teaching materials, students must consider several things, including the principles
and steps for selecting them. The principle of choosing teaching materials put
forward by the Directorate of General Secondary Education can be used for:
a. Principle of Relevance
The selection of teaching materials is adjusted to the learning objectives.
In the learning objectives, some competencies need to be achieved by students,
including the ability to master learning materials in terms of cognitive and
psychomotor aspects. Relevance is meant in selecting teaching materials, namely
the suitability between learning materials and the achievement of competencies
stated in the curriculum. So when choosing teaching materials, educators need
to pay attention to and analyze the competencies to be achieved. For example,
in learning Arabic, four language skills need to be mastered by students, which
means both basic competencies, learning objectives, and even teaching materials
must be based on the four language skills. For example, suppose the
competencies expected to be mastered by students understand how to deliver
and respond to specific topics. In that case, the material taught can be through
sharing conversation, which students will practice with their friends. It can also
be in unique material so students understand how to convey specific sentences.
In the selection and preparation of teaching materials, several principles must be
met, namely:
b. Consistency Principle
Teaching materials and competencies that students must master must
have a consistent nature because teaching materials must be able to deliver
learning materials that follow the basic competencies regulated in the
curriculum. Learning Arabic, which divides learning into four language skills,
means that the teaching materials must follow the four language skills.
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For example, in learning particular skills, whose basic competence is in the form
of "understanding how to deliver a particular topic," the teaching materials must
be appropriate, such as a tape recorder or youtube video that will listen to the
topic. Then learning speaking skills, whose basic competence is in the form of
"simulating and demonstrating simple dialogues related to certain topics," of
course, the teaching materials used must be appropriate such as giving
conversation (biwar). Students practice and demonstrate the conversation
without text.

Then reading skills (gra'ah), whose basic competence is in the form of
"delivering various information related to certain topics," means the teaching
materials used are teaching materials that contain and display text that students
can read. Then the last skill is writing skill (&itabah), whose basic competence is
in the form of "composing simple oral and written texts to express certain
topics," which means that the teaching materials used are teaching materials that
can contain these things. Such as books that are references for students, which
have References used by students to write something, and can also be in the
form of interactive teaching materials such as videos showing certain
information so that students can summarize the information and put it in an
article. Based on these things, it can be concluded that using teaching materials
for learning Arabic adapts to the four language skills (Febriani & Anasruddin,
2020).

. Coverage Principle

This principle emphasizes that the material taught through the selected
teaching materials is sufficient to make students master the material following
the competencies to be achieved. That is, the material taught is enough to
contain specific competencies. In classroom learning, there is a set learning time,
so as much as possible, the material taught is not too little or too much because
when the material being prepared is too much, students cannot master it. So
more emphasis is placed on the accuracy of the material and the competencies
to achieve.

Based on the elaboration of the principles of the selection of teaching
materials, basic competencies, indicators of competency achievement, and
learning objectives do not escape the attention of an educator because these
components are clearly stated things that students need to master as something
that becomes their needs. However, in this case, the learning environment is
also an aspect that needs to consider. The learning environment is the
background where the learning process takes place. In the use of teaching
materials, adjustment to the learning environment is essential because it will help

the functioning of the teaching materials.
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For example, an Arabic subject educator wants to use interactive teaching
materials in the book learning process, namely through learning videos requiring
an LCD projector. As much as possible, the educator observes and prepares it
well before choosing teaching materials. If the conditions of the learning
environment hinder the use of interactive teaching materials, then educators
should choose other teaching materials that follow the requirements of the
learning environment.

In line with the principles of selecting teaching materials, educators are
more careful in determining the teaching materials to be used. Which principle
becomes like a guide that will give clear goals for educators. The two principles
that must be considered when preparing teaching materials are coverage and
adequacy. The principle of coverage of learning materials concerns the breadth
and depth of learning materials. The principle of adequacy is whether or not the
material is sufficient to help achieve the mastery of the basic competencies that
have been determined (Muradi & Taufiqurrahman, 2021).

In addition, teaching materials that will be delivered to students with
specific strategies must meet the following criteria: 1) Relevant to subject
competency standards and basic competencies that students must achieve; 2)
Teaching materials are learning content and elaboration of these competency
standards and basic competencies; 3) Motivate students to learn further; 4)
Relating to the previous material; 5) Materials are arranged systematically from
simple to complex; 6) Practical; 7) Beneficial for students; 8) In accordance with
the times; 9) Can be obtained easily; 10) Attract students' interest; 11) Contains
illustrations that attract students' hearts; 12) Considering linguistic aspects that
are in accordance with the abilities of students; 13) Closely related to other
lessons; 14) Stimulating the personal activities of students who use it; 15)
Avoiding vague concepts so as not to confuse students; 16) Have a clear and
firm point of view; 17) Differentiate teaching materials for children and adults;
18) Appreciate the personal differences of the students who use it (Al-Thubaiti,
2020).

As for the next, after knowing the goal, what is done is to step towards
that goal, whether by running in a hurry without paying attention to the
surroundings or walking with regular steps and paying attention to the
surroundings. In choosing teaching materials, specific steps are also needed so
that educators are more focused and minimize the possibility of errors. The
stages in question follow what is stated, which will be described in more detail.
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4. Identifying Aspects in Competency Standards and Basic Competencies

Before determining learning materials, it is necessary to identify aspects of
competency standards and basic competencies that must be studied or mastered
by educators. These aspects must be selected because each aspect of competency
standards and basic competencies requires different types of material in learning
activities (Saidah dkk., 2018). In learning Arabic, the standard and basic
competencies in question are identifying sounds, pronouncing words and
responding to them, conveying information, and compiling oral and written texts,
each following four language skills.

Based on the aspects of competency standards and basic competencies
identified, the next step is to choose the type of material that follows the aspects
of these basic competencies. By identifying the types of material to be taught,
educators will find it easier to teach it (Zain, 2017). After identifying the kind of
learning material, the next step is to choose the type of material that follows
competency standards or basic competencies that students must master.
Identification of the kind of learning material is also important for teaching
purposes. It is because each type of learning material requires different learning
strategies or methods, media, and evaluation/assessment systems. In line with
various aspects of competency standards, learning materials can also be divided
into types of material for cognitive, affective, and psychomotor aspects. In
learning Arabic, the material with cognitive aspects includes concepts and
procedures, for example, the concept of mubtada khabar—the number of ismiyah
and fi'liyah, and the procedure for determining f'// amar. Material with
psychomotor aspects can be selected with four language skills, such as Maharah
kaldn.

5. Steps for Selection of Teaching Materials

As for the next, after knowing the goal, what is done is to step towards
that goal. Whether to step by running in a hurry without paying attention to the
surroundings or walking with regular steps and paying attention to the
surroundings. In choosing teaching materials, specific steps are also needed so
that educators are more focused and minimize the possibility of errors. The stages
in question follow what Abdul Ghafur stated, which will then be described in
more detail as follows:

a. Identifying Aspects in Competency Standards and Basic Competencies
Before determining learning materials, it is necessary to identify aspects
of competency standards and basic competencies that must be studied or
mastered by educators. These aspects must be determined because each aspect
of competency standards and basic competencies requires different types of
material in learning activities. In learning Arabic, the standard and basic
competencies in question are identifying sounds, pronouncing words and
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responding to them, conveying information, and compiling oral and written
texts, each following four language skills.
b. Identifying Types of Learning Materials

Based on the aspects of competency standards and basic competencies
identified, the next step is to choose the type of material that follows the
aspects of these competencies and basic competencies. By identifying the types
of material to be taught, educators will find it easier to teach it. After the kind
of learning material is specified, the next step is to choose the type of material
that follows competency standards or basic competencies that students must
master. Identifying the kind of learning material is also essential for teaching
purposes (Zain, 2017). This is because each type of learning material requires
different learning strategies or methods, media, and evaluation/assessment
systems. In line with various aspects of competency standards, learning
materials can also be divided into types of material for cognitive, affective, and
psychomotor aspects (Amirudin, 2017). In learning Arabic, the material with
cognitive aspects includes concepts, procedures, and the concept of mubtada
"khabar—the number of ismiyah and fi'liyah and the procedure for determining
fi'il amar. Four language skills, such as wahdrah al-kalam, can determine material
with psychomotor aspects.

c. Select the Type of Material Suitable with Competency Standards and Basic
Competencies.

By identifying the types of material to be taught, educators will find it
easier to teach them. After the kind of learning material is specified, the next
step is to choose the type of material that follows competency standards or
basic competencies that students must master. Identification of the kind of
learning material is also essential for teaching purposes. It is because-learning
materials require different learning strategies or methods, media, and
evaluation or assessment systems. For example, in learning Arabic, media,
techniques, and learning methods adjust to the learning material type. Suppose
the kind of material is more efficient in learning using auxiliary media. In that
case, educators need to prepare for this; for example, in unique learning, where
students are expected to be able to understand and respond to the sentence
that is heard, what is needed is the use of tape recorder media to listen to the
dialogues that the educator has previously chosen.

d. Choosing Listening Skill Materials

We can find learning or teaching materials from various sources such
as textbooks, magazines, journals, newspapers, the internet, audio-visual
media, and others so that education has more choices that can be adapted to
learning objectives. By understanding the principles and steps for selecting
these teaching materials, we can quickly identify which are appropriate for our
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learning activities (Awaluddin, 2019). As we have understood from the
beginning, each teaching material has advantages and disadvantages.

Efforts and steps in developing Arabic teaching materials need to
consider the culture of the owner of the Language, namely Arabic. Rusydi
Ahmad Thu'aimah concluded from his reseatrch in thirteen Arab countries that
developing Arabic material for non-Arabs must contain at least several topics
(Jannah dkk., 2022). The subject matter must be adjusted to the learning
objectives, standards, and competencies. It is also stated in the lesson plan per
semester (RPS). Learning objectives, competency standards, and basic
competencies become references in choosing teaching materials for maharah al-
istima’ courses. The goals to be achieved in the RPS formulated before learning
were listed. Likewise, competency standards and basic competencies have been
formulated to synchronize the mabarah al-istima’ teaching materials to measure
all learning.

CONCLUSION

The selection of teaching materials for the mabarah al istima' course is one of
the stages of a series of learning processes. Teaching material contains information
and knowledge that students can learn to gain knowledge and skills to communicate in
Arabic. In learning activities, teaching materials act as a medium to deliver knowledge
and skills from resource persons to learners (learners). In choosing teaching materials,
some things must be considered so that the teaching materials will cover the overall
learning objectives. The selection of teaching materials is adjusted to competency
standards and basic competencies. The things in question are the principles and steps
for selecting teaching materials. The principle of selecting teaching materials can act as
a guide in choosing teaching materials. At the same time, the steps for selecting
teaching materials act as a path that leads to achieving learning objectives. The
selection of mabarah al istima' teaching materials is adjusted to the learning objectives
and the needs of students. Besides, the material describes the background and
atmosphere experienced by students and is easy and economical to use. The type of
material fits the student's learning style according to the type of media used. To
achieve this, the steps for selecting teaching materials consist of 1) Identifying the
aspects contained in the Standard of Competence and Basic Competence, 2)
Identifying the types of learning materials, 3) Choosing the types of materials that
follow the Standard of Competence and Basic Competence, and 4) Choose teaching
materials to be given to students. Not all the steps and principles of selecting teaching
materials are applied by lecturers in choosing listening skills teaching materials.
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THE USE OF GAMIFICATION IN TEACHING WRITING SKILLS TO
JUNIOR HIGHT STUDENTS
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ABSTRACT

Writing as a language skill is still considered a language skill that is categorized as very
difficult. Various kinds of problems arise in learning to write Arabic because writing skills
are skills that combine various disciplines. Therefore, teachers must continually innovate
in the learning process, such as choosing a learning model or using various learning
methods, one of which is gamification-based Arabic learning. Gamification is a modern
educational strategy popular in the West, namely educational stimulation by applying
game elements and principles in non-game contexts. This article describes Gamification's
use in teaching high school students writing skills. The research method used is the
descriptive method with the desk research method. The results of the study show that
the use of Gamification in teaching writing skills can improve the quality of learning,
especially in Arabic, so that students can master writing skills in an easy and fun way, and
can lead to the development of teaching writing skills in a social context following their
interests, motivations, and needs Student. This study recommends further research to
test the effectiveness of Gamification on other Arabic language skills with a more varied
research method.

Keywords: Arabic Learning, Gamification, Junior High School, Writing Skill
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CURRICULUM MODELS FOR THE ARABIC LANGUAGE AT MARKAZ
‘ARABIYAH PARE COURSE
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ABSTRACT

This research aims to determine the Arabic curriculum model at the Markaz Arabiyah
Center Foundation, Pare, Kediri. In this study, researchers used a qualitative research
approach with field research methods. The subjects of this study are all lecturers and
students in this institution, where researchers present data obtained from observations
and interviews described by data sources. This research data is from educational
institutions, community environments, and community organizations. The qualitative
research approach aims to understand the meaning of conditions and situations in
people's social interactions. Researchers must be directly involved to understand these
conditions and phenomena. Data from this study cannot be obtained by just one field
entry but must be broad in observing events that occur in the field. The data collection
methods in this study were interviews, observation, and documentation. While data
analysis is carried out using the analysis theory proposed by Miles and Huberman, starting
with data reduction, then data presentation, and finally, concluding. The result of this
study is that there are at least four curriculum modules in this institution. First, The
grammar curriculum, which is the Arabic learning curriculum, is classified according to
grammar subjects. Second, the Situational approach to Arabic is taught according to the
student's situation. Third, the Functional approach is learning according to a general
function before teaching others. Fourth, Multidimensional approach, namely teaching
Arabic in terms of linguistics, communication, and cultural aspects. All modules of this
curriculum are integrated into the Arabia Center curriculum.

Keywords: Arabic Language Learning, Curriculum, Markaz Arabiyah Center
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ABSTRACT

Changes in the curriculum certainly have their effects, one of which is the use of
textbooks used in education. Textbooks are one of the essential elements in learning
because they are learning materials and sources of guidance in them. There are many
written textbooks based on the 2013 curriculum, and among the textbooks that are widely
used in schools are Arabic books by H. Darsono and T. Ibrahim for grade VIII in
Tsanawiyah. This study aimed to determine the selection of material, its arrangement,
presentation, and repetition in Arabic textbooks for grade VIII in Madrasah Tsanawiyah
according to the 2013 curriculum. The research method used in this study is the analytical
descriptive method. The type of data used is qualitative data because the source of data
in this study is a textbook written by H. Darsono and T. Ibrahim to teach Arabic until
eighth grade in Islamic High School. The study results are 1) Selection of subjects in
textbooks written by H. Darsono and T. Ibrahim to teach Arabic for grade VIII at
Madrasah Tsanawiyah, according to educational objectives, student levels, and specified
time. 2) The material's structure includes structural and moral grouping and the education
arrangement from accessible material to complex material. 3) The presentation of articles
includes discriminatory procedures and intensive procedures. 4) Repetition in this book
is based on listening, speaking, reading, and writing skills.
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Mubtada’ (1uzd!), Khabar (x&l), dan Maful bih (4 Jgade)

Jumlah ismiyah adalah kalimat yang diawali 7. Pada bab ini, kita akan membahas

struktur kalimat jumlah ismiyah yang terdiri dari Mubtada" + Khabar + Maf'ul bih.
1. Mubtada" adalah ism yang terletak di awal kalimat (jumlah) dan berfungsi

sebagai subjek.
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2. Kbabar adalah kata yang tetletak sesudah Mubtada' serta menyempurnakan
pengertian kalimat atau berfungsi sebagai predikat.

3. Maf'ul bih adalah ism yang menunjukkan objek perbuatan pada suatu
struktur kalimat.

I'rab maf'ul bih adalah mangiib (s g4ain). Adapun tanda nasab-nya adalah fathah

untuk s mufrad dan jama' taksir, ya antuk ism musanna, dan kasrah untuk jama’

' annas salin.
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ABSTRACT

The purpose of this study is to describe that the Government of Kuwait, through its
official social media, uses a lot of euphemistic and dysphemic language styles in conveying
information in the era of the Covid-19 pandemic. This study uses a qualitative approach
with content analysis to understand the symbolic messages contained in documents,
paintings, dances, songs, literary works, and others as unstructured data. The data
collection technique used is the observation and note-taking technique. Listening in the
context of this study means reading, which is then recorded to document the data
obtained. The data analysis technique used is the equivalent referential technique to find
out grammatical units such as euphemisms and dysphemisms, while to analyze the
background of the use of euphemisms and dysphemisms, pragmatic equivalent analysis
is used. Based on the results of an analysis of data obtained from the official social media
of the Ministry of Health of Kuwait, many euphemistic and dysphemistic forms were
found in conveying information regarding the latest matters and developments regarding
Covid-19 in the country of Kuwait. It is used for specific purposes. The purpose of using
euphemistic forms is to avoid mentioning negative reality, which aims to minimize the
harmful effects of utterances that seem scary, worrying, make noise, offend, hurt,
disrespect, or violate social norms. Euphemistic forms also aim to evoke an optimistic
attitude toward residents in dealing with the coronavirus pandemic. The use of the
dysphemistic form used by the Kuwaiti Ministry of Health in presenting information
about matters related to Covid-19 in that country is aimed at scaring, showing annoyance,
and giving warnings so that they are even more vigilant in dealing with the Covid 19
pandemic.

Keywords: Communication, Dysphemism, Euphemism, Government of Kuwait.
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ABSTRAK

Tujuan Penelitian ini untuk mendeskripsikan bahwa Pemerintah Kuwait melalui media
sosial resminya, banyak menggunakan gaya bahasa eufemis dan disfemis dalam
penyampaian informasi di era pandemi Covid-19. Penelitian ini menggunakan
pendekatan kualitatif dengan jenis analisis isi yang digunakan untuk memahami pesan
simbolik yang ada dalam dokumen, lukisan, tarian, lagu, karya sastra, dan lain-lain sebagai
data tidak terstruktur. Teknik pengumpulan data yang digunakan adalah teknik simak dan
catat. Simak dalam konteks penelitian ini berarti membaca, yang kemudian dilakukan
pencatatan untuk mendokumentasikan data yang diperoleh. Teknik analisis data yang
digunakan adalah teknik padan referensial untuk mengetahui satuan gramatik al
eufemisme dan disfemisme, sementara untuk menganalisis latar belakang penggunaan
cufemisme dan disfemisme digunakan analisis padan pragmatik. Berdasarkan hasil
analisis terhadap data yang diperoleh dari media sosial resmi Kementerian Kesehatan
Kuwait, banyak ditemukan bentuk eufemis dan disfemis dalam penyampaian informasi
terkait hal-hal dan perkembangan terbaru mengenai Covid-19 di negara Kuwait. Hal ini
digunakan dengan tujuan-tujuan tertentu. Adapun tujuan penggunaan bentuk eufemis
yaitu menghindari penyebutan realitas negatif yang bertujuan untuk meminimalisir efek
yang tidak baik dari ujaran yang terkesan menakutkan, mengkhawatirkan, membuat
gaduh, menyinggung, menyakiti, tidak menghormati, maupun melanggar norma sosial.
Penggunaan bentuk eufemis juga bertujuan untuk membangkitkan sikap optimis
terthadap penduduk setempat dalam menghadapi pandemi virus corona. Adapun
penggunaan bentuk disfemis yang digunakan oleh Kemenkes Kuwait dalam penyajian
informasi seputar hal-hal yang berkaitan dengan Covid-19 di negara tersebut yaitu
bertujuan untuk menakut-nakuti, menunjukkan kekesalan dan memberi peringatan
sehingga lebih waspada lagi dalam menghadapi pandemi Covid 19.

Kata Kunci: Disfemisme, Eufemisme, Komunikasi, Pemerintah Kuwait.

PENDAHULUAN
Pandemi Covid-19 membuat semua negara sibuk melakukan reformasi-reformasi
tata kelola dalam negerinya. Berbagai metode dan prosedur diterapkan untuk mengatasi,
mengurangi, atau mengontrol penyebaran virus dan juga pengobatannya. Kuwait
sebagai salah satu negara kecil Arab tidak luput dari serangan pandemi ini. Kasus awal
Covid-19 terdeteksi pada tanggal 24 Februari 2020 dengan jumlah 5 kasus, yang
selanjutnya bertambah menjadi 17 kasus pada tanggal 27 Februari 2020. Hingga pada
tanggal 13 Maret 2020, tidak kurang dari satu bulan sejak kasus awal, Pemerintah Kuwait
mengumumkan libur kerja bagi semua pegawai sebagai langkah pencegahan, seiring
semakin cepatnya penyebaran pandemi (Gasana & Shehab, 2020). Pemerintah Kuwait
pada dasarnya telah mengikuti pedoman penanggulangan pandemi sesuai arahan WHO.
Pemerintah mulai mengevaluasi reaksi beberapa negara terhadap krisis, dan
menggunakan model Tiongkok dalam aturan socia/ distancing dalam pencegahan wabah
(Gasana & Shehab, 2020). Tidak hanya itu, transparansi juga meliputi aturan-aturan
komunikasi tentang Covid-19 seperti #pdate informasi, aturan-aturan, fakta-fakta, dan
data statistik harus melalui platform komunikasi pemerintah yang ditangani
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Kementerian Kesehatan. Semua itu dilakukan untuk mencegah terjadinya hoaks,
kesimpangsiuran berita, salah informasi, dan lainnya yang justru membuat panik
masyarakatnya. Tentunya, semua pemberitaan harus dikomunikasikan dengan gaya
bahasa yang baik dan tepat. Tidak ayal, bahasa sebagai alat komunikasi dapat memainkan
peran signifikan di era Covid-19. Maksud suatu pemberitaan baik itu penyampaian
informasi atau instruksi dari pihak pemerintah, tentu dapat diterima dan mudah
dipahami oleh masyarakat dengan penggunaan gaya bahasa yang tepat. Dengan
fenomena pandemi yang telah menjadi ancaman global, setiap orang pasti menggunakan
pilihan kata dan perangkat linguistik tertentu dalam kehidupan sehari-hari (Olimat,
2018). Seorang penutur sering kali menggunakan ekspresi bahasa yang dapat diterima
atau menyenangkan, dengan maksud melindungi diri dari menyinggung atau menyakiti
orang lain. Sebaliknya, penutur mungkin memilih bahasa yang terbuka untuk tujuan
melawan orang lain, topik tertentu, atau untuk menghindari kemarahan dan rasa frustasi
(Meilasari dkk., 20106).

Terdapat beberapa penelitian yang relevan dengan judul penelitian ini diantaranya
adalah: 1) Penelitian yang dilakukan oleh Rezeki Rika Jayanti, Nurliani Maulida, dan Ari
Musdolifah, dengan judul Eufemisme dan Disfemisme pada Judul Berita Surat Kabar
Harian Balikpapan Pos Periode April-Mei 2018. Hasil penelitian ini menunjukkan
bahwa eufemisme dan disfemisme digunakan dalam judul berita surat kabar harian
Balikpapan Pos periode April-Mei 2018 dengan data berjumlah 36 buah. Data
eufemisme sebanyak 17 data dan data disfemisme sebanyak 19 data. Penggunaan
disfemisme berbentuk kata benda terdiri 4 data, eufemisme berbentuk kata kerja
terdapat 13 data dan disfemisme berbentuk kata sifat terdiri 2 data, penggunaan
disfemisme ini bermanfaat untuk penulisan judul berita di media massa (Jayanti dkk.,
2019); 2) Penelitian yang dilakukan oleh Icha Fadhilasari dan Gita Rosarum Ningtyas,
dengan judul Eufemisme dan Disfemisme dalam “Surat Terbuka Kepada DPR-RI”
Narasi TV: Tinjauan Semantik, Hasil penelitian ini menunjukkan bahwa Shihab sebagai
narator menggunakan bentuk ekspresi disfemisme yang dominan dibandingkan dengan
eufemisme. Sehingga dapat disimpulkan siaran ini telah memberikan citra buruk DPR
RI sebagai obyek sasaran. Tentu saja, apresiasi negatif tersebut berujung pada kinerja
parlemen yang dinilai mengecewakan atau tidak sesuai harapan masyarakat. Dalam
situasi pandemi Covid-19, legislator gencar mengeluarkan kebijakan-kebijakan publik
yang terkesan tidak memihak kepada masyarakat, seperti RUU Omnibus Law-Ciptaker,
RUU KUHP, RUU Pemasyarakatan dan sebagainya (Fadhilasari & Ningtyas, 2021); 3)
Penelitian yang dilakukan oleh Habib Rois dengan judul Eufemisme dan Disfemisme
dalam Karangan Emha Ainun Nadjib: “Hidup Itu Harus Pintar Ngegas dan Ngerem”,
Hasil dalam penelitian ini memuat bentuk ecufemisme dengan dua modus
penggunaannya, yaitu perlindungan dan motivasi. Sedangkan disfemisme memiliki dua
bentuk modus penggunaan yang meliputi penilaian negatif dan sindiran. Keempat
modus tersebut kemudian dipadukan dengan padanan kata sesuai dengan konteks
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kalimat sehingga menimbulkan perbandingan berdasarkan komponen makna yang
terkandung. Perbandingan komponen makna bertujuan untuk mengetahui tingkat
perubahan makna yang merujuk pada penghalusan dan pengasaran. Terdapat satu kata
tanpa membandingkan komponen makna dengan padanan katanya yaitu pada kata
pramonyet. Istilah pramonyet digunakan sebagai bentuk pengasaran yang merujuk pada
proses pengibaratan antara perlikau manusia dengan seekor monyet (Rois, 2021); 4)
Penelitian yang dilakukan oleh Dede Wiharto dan Haru Deliana Dewi dengan judul
Eufemisme dan Disfemisme pada Teks Terjemahan Berita Merdeka.com: Analisis
Wacana Kritis Berbasis Korpus. Hasil penelitian ini menunjukkan bahwa ungkapan yang
mendominasi pada data korpus TSu adalah ungkapan disfemisme, yaitu sebesar 65%,
sedangkan ungkapan eufemisme hanya ditemukan sebesar 35%. Hasil lainnya yang
ditemukan adalah beberapa ungkapan disfemisme dan eufemisme mengalami
perubahan pada Tsa, yaitu perubahan eufemisme menjadi disfemisme sebesar 23%,
perubahan disfemisme menjadi eufemisme sebesar 7,57%, penghapusan ungkapan
disfemisme sebesar 1,01%, dan penambahan ungkapan disfemisme sebesar 0,5%. Dari
hasil penelitian ini dapat disimpulkan bahwa ungkapan disfemisme lebih banyak
ditemukan pada TSu berita hard news. Baik ungkapan disfemisme maupun eufemisme
dapat mengalami perubahan ketika diterjemahkan dalam TSa untuk disesuaikan dengan
kondisi pembaca berita TSa (Wiharto & Dewi, 2022); 5) Penelitian yang dilakukan oleh
Rahizian binti Mohd Shukor, Nur Farahkhanna binti Mohd Rusli dan Kesavan
Nallaluthan, dengan judul Eufemisme dan Disfemisme dalam Komunikasi Pelajar
berdasarkan Prinsip Kesantunan Leech. Hasil kajian menunjukkan pelajar mempunyai
pengetahuan mengenai eufemisme dan disfemisme, serta boleh menggunakannya
mengikut situasi tertentu. Hasil kajian juga menunjukkan terdapat dua maksim yang
dominan yang digunakan oleh pelajar iaitu maksim penghargaan dan maksim
kerendahan hati. Dari segi implikasi, kajian ini bertujuan mengetengahkan kepentingan
penggunaan bahasa yang santun ketika berkomunikasi (Mohd Shukor dkk., 2021).
Fenomena eufemisme dan disfemisme dalam konteks Arab, termasuk di Kuwait,
masih belum banyak diteliti. Eufemisme merupakan aspek linguistik dari bahasa Arab
sehari-hari dan bahasa Mesir modern. Sementara Fahira telah berhasil menganalisis
tipologi dan pembentukan eufemisme dalam bahasa Arab Irak dan menemukan adanya
hubungan kuat antara eufemisme dan disfemisme. Kedua penelitian ini lebih dilandasi
pada pandangan impresionistik ketimbang bukti empiris (Fahria, 2022). Dalam konteks
ini, eufemisme digunakan untuk alasan mengelak dari sebuah tanggung jawab yang
diberikan pada seseorang. Penggunaan eufemisme dalam wacana sehari-hari di Mesir
dan Yordania telah dievaluasi oleh ElSheikh, dan ditemukan bahwa penggunaannya
untuk berbagai tujuan seperti menghindari pernyataan kasar dari situasi memalukan,
melarikan diri dari penugasan, menghindari dari pertanyaan tertentu atau tanggung
jawab. Masyarakat Arab Mesir dan Yordania menurutnya banyak menggunakan kutipan
dekontekstual (peribahasa dan ayat Al-Qur’an), dengan tujuan melepaskan diri dari
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sebuah kegagalan atau tanggung jawab. Alotaibi telah mengukur pengetahuan orang
Kuwait tentang eufemisme, baik secara jenjang umur atau latar belakang pendidikan.
Penelitian ini ingin menjelaskan bahwa para penutur Arab Kuwait menyadari kata-kata
tabu sesuai tradisi terutama kondisi fisik, sehingga pada saat mengkomunikasikannya
memilih untuk menggunakan eufemisme (Alotaibi, 2015). Adanya tekanan sosial-budaya
dan perubahan politik di Arab Saudi baru-baru ini, dimanfaatkan oleh Al-Azzam untuk
melakukan eksplorasi fitur-fitur eufemisme (jenis baru) dalam bahasa masyarakat Arab
Saudi yang bermunculan. Hasil penelitiannya menunjukkan bahwa perilaku linguistik
eufemisme oleh masyarakat Saudi telah berubah karena pertumbuhan ekonomi,
reformasi Pendidikan, dialog antar-agama, interaksi dan keterbukaan global, dan
interaksi lintas budaya (Al-Azzam dkk., 2017). Dengan begitu, ada faktor-faktor baru
yang melahirkan ekspresi eufemisme di tengah masyarakat Saudi Arabia yang berbeda
dengan sebelumnya. Dalam penelitiannya, Ouzguid memotret aspek linguistik dan sosial
budaya melalui contoh-contoh eufemisme yang berkembang di bahasa Arab sehari-hari
Maroko (darijah). Studi itu menemukan bahwa sebagian besar orang Maroko lebih
cenderung melewatkan kata-kata sensitif, dan menggunakan pengganti fonemik sebagai
gantinya (Ouzguid, 2019). Nampaknya, sosial budaya yang sudah mengakar di
kehidupan mereka berhasil dipegang teguh oleh masyarakat Arab Maroko. Fungsi sosio-
pragmatis dari ekspresi disfemis pada slogan-slogan pemberontakan yang terjadi di
Lebanon berusaha dianalisis oleh Nassar dan Al-Harhsheh, dan ditemukan bahwa
penggunaannya diarahkan untuk menyuarakan perubahan, mengutarakan kemarahan,
menghujat  korupsi, mendukung ketekunan, mengungkapkan keputusasaan,
menyampaikan penghinaan dan peringatan (Nassar & Al-Harahsheh, 2020).
Berdasarkan uraian di atas, kiranya penelitian yang secara khusus menganalisis
penggunaan perangkat linguistik dalam penanganan pandemic Covid-19 sangat layak
untuk dilakukan. Pemilihan Kuwait sebagai lokasi penelitian didasari pada penghargaan
WHO terkait transparansi penanganan wabah di sana. Selain berbagai program
pencegahan, pengontrolan, atau pengobatan penyakit, Pemerintah Kuwait
mengendalikan sistem informasi pemberitaan terkait pandemic Covid-19 melalui
platform komunikasi pemerintah agar tidak terjadi keresahan di antara warganya.

METODE

Penelitian ini menggunakan pendekatan kualitatif dengan metode analisis isi
(content analysis) yang digunakan untuk memahami pesan simbolik yang ada dalam
dokumen, lukisan, tarian, lagu, karya sastra, dan lain-lain sebagai data tidak
terstruktur. Pendekatan kualitatif menurut Creswell memungkinkan seorang peneliti
menjadi key instrument, yaitu sebagai pengumpul data, observasi perilaku, atau
interview partisipan (Musthafa & Hermawan, 2018). Langkah-langkah analisis isi
meliputi empat tahapan; pengadaan data yang mencakup penentuan satuan (unit),
penentuan sampel, dan pencatatan. Selanjutnya, pengurangan atau reduksi data yang
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tidak diperlukan, analisis yang dapat dilakukan secara kuantitatif atau kualitatif, dan
inferensi atau penarikan kesimpulan. Objek penelitian ini adalah gaya bahasa
Pemerintah Kuwait dalam menyampaikan informasi mengenai Covid-19 melalui
platform komunikasi resminya, seperti website dan media sosial Kementerian
Kesehatan dan Dalam Negeri. Data penelitian berupa satuan lingual dalam teks
berita (informasi) yang mengandung eufemisme dan disfemisme. Konteks data
berupa kalimat apabila datanya berupa kata atau frase, dan paragraf apabila datanya
berupa klausa.

Teknik pengumpulan data yang digunakan adalah teknik simak dan catat, yang
menurut Izzuddin Musthafa & Acep Hermawan digunakan untuk memperoleh data
yang dilakukan dengan menyimak (Musthafa & Hermawan, 2018). Simak dalam
konteks penelitian ini berarti membaca, yang kemudian dilakukan pencatatan untuk
mendokumentasikan data yang diperoleh. Instrumen penelitian yang digunakan
adalah peneliti sendiri (human instrument), yang merupakan pengampu mata kuliah
bahasa Arab. Teknik analisis data yang digunakan adalah teknik padan yang alat
penentunya berada di luar bahasa, dan tidak menjadi bagian dari bahasa itu sendiri.
Dalam hal ini, teknik yang digunakan adalah teknik padan referensial untuk
mengetahui satuan gramatikal eufemisme dan disfemisme. Teknik tersebut dengan
pendekatan semantik digunakan untuk mengetahui makna eufemisme dan
disfemisme. Sementara untuk menganalisis latar belakang penggunaan eufemisme
dan disfemisme digunakan analisis padan pragmatik. Hasil penelitian disajikan
dengan menggunakan metode informal dengan kata-kata biasa, termasuk
penggunaan terminologi yang bersifat teknik. Penyajian data tidak menggunakan
notasi khusus, tetapi dengan deskriptif analitik agar tergambarkan dengan akurat
(Musthafa & Hermawan, 2018).

HASIL DAN PEMBAHASAN
Eufemisme dan Disfemisme

Eufemisme atau Euphemism berasal dari Bahasa Yunani, yaitu E# yang artinya
“baik/bagus”, sedangkan Phemism berarti “ungkapan” atau “ujaran” (meminjam istilah
Ferdinand de Saussure), artinya ujaran yang baik yang tidak memberikan dampak
negatif, baik bagi pembicara maupun pendengar. Dan disfemisme (dysphemism) yaitu
gabungan dari kata dys dan phemism, yang mana dys itu sendiri berarti “buruk/tidak
berkenan”, artinya ujaran tersebut buruk atau tidak berkenan didengar. Disfemisme
menurut Allan yaitu sebuah kata atau frasa yang berkonotasi menyinggung atau kasar
tentang suatu hal, atau tentang seseorang, atau bahkan tentang keduanya, yang
merupakan substitusi untuk ungkapan netral (orto femisme) dan ungkapan eufemisme
karena alasan tertentu. Konotasi ini sendiri didefinisikan sebagai efek semantik (sezzantic
¢ffects) yang timbul karena adanya pengetahuan ensiklopedik tentang makna denotasi kata
serta pengalaman, kepercayaan dan konteks digunakannya ujaran/ungkapan tersebut
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(Eriyanti dkk., 2020). Sedangkan Eufemisme adalah kata atau frasa yang digunakan
sebagai alternatif untuk ekspresi yang tidak disukai, atau bahkan membuat malu baik
bagi pembicara maupun pendengar, seperti untuk menunjukkan makna tempat buang
air, diganti menjadi “wilet” (orto femisme), “Yo” (eufemisme), dan ‘Shithouse”
(disfemisme) (Daud dkk., 2018). Eufemisme bukan hanya sekedar strategi agar
mengedepankan kesopanan dalam komunikasi sehingga pembicara atau komunikator
tidak malu ketika berlangsungnya komunikasi tersebut, melainkan juga cara bijaksana
untuk berbicara yang mengandung bahasa tabu, yang semestinya bahasa tersebut tidak
boleh diucapkan karena akan menyakitkan komunikan atau pendengar (Olimat, 2018).
Bingyun Li dan BingyunXie mengemukakan bahwa eufemisme adalah proses
penghilangan ungkapan yang memiliki kesan tidak pantas, menyinggung atau bahkan
kasar dengan ungkapan yang lebih “aman” sehingga tidak menimbulkan pelanggaran
norma sosial (Li & Xie, 2019). Eufemisme adalah penggunaan ungkapan-ungkapan
yang tidak menyinggung perasaan orang untuk menggantikan ungkapan yang kurang
nyaman didengar atau bahkan dirasa dapat menghina, misalnya penggunaan kata
“pemutusan  hubungan kerja” untuk menggantikan kata “pemecatan” atau
“dirumahkan” untuk menggantikan kata “dipecat”, penggunaan kata “pekerja seks
komersial” atau “PSK” lebih nyaman didengar daripada penggunaan kata “pelacur”.
Sedangkan disfemisme atau disfemia yaitu penggunaan kata/ungkapan yang dirasa tidak
enak atau tidak nyaman didengar untuk mencapai efek pembicaraan sehingga terkesan
tegas, misalnya kata “mati” atau “tewas” lebih diutamakan penggunaannya untuk para
penjahat ketimbang kata “wafat” atau “meninggal dunia”. Pendapat lain bahwa
cufemisme adalah kata-kata yang muncul sebagai sinonim untuk kata dan frasa yang
tampak canggung, tidak pantas, atau kasar (Eriyanti dkk., 2020). Sedangkan disfemisme
yaitu pergantian kata yang bermakna halus atau biasa dengan kata yang bermakna kasar
(Eriyanti dkk., 2020). Menurut Zaharnika dan Nazirun bahwa eufemisme digunakan
untuk merujuk pada cara tidak langsung atau sopan untuk mengungkapkan ujaran yang
bersifat tabu (Zaharnika & Nazirun, 2023). Kedua istilah tersebut digunakan untuk
menyatakan suatu realitas yang dianggap tabu di masyarakat. Eufemisme digunakan
untuk menghaluskan bahasa tabu, sedangkan disfemisme mengkasarkan atau
mempertajam bahasa tabu dengan tujuan tertentu (Fadhilasari & Ningtyas, 2021).
Dalam studi kebahasaan, ada dua perangkat yang dapat digunakan untuk
menyampaikan pesan pada masyarakat yang sedang mengalami berbagai macam
kesulitan di tengah-tengah pandemi. Pemerintah mungkin dapat menggunakan
eufemisme dan disfemisme dalam bahasa komunikasinya, sehingga apa yang diharapkan
dari masyarakat dapat terealisasi. Eufemisme menurut Anggrianto dapat dirujuk sebagai
bentuk kesopanan, dan tidak langsung mengarahkan pendengar pada isu-isu sensitif
seperti seks, bagian tubuh, penyakit, atau kematian. Meskipun, ada kalanya disfemisme
dianggap tepat untuk membuka aspek ketabuan dan mata pendengar (Anggrianto,
2022). Masyarakat Kuwait dikenal konservatif dalam praktik sosial budaya dan agama.

134 Vol. 7 No. 1|128-155
Ta'lim al-‘Arabiyyah, P-ISSN: 2721-5237, E-ISSN: 2549-208X



Ta’lim al- ‘ﬂraliiyyaﬁ 2 Jurnal Pendidikan Bahasa Arab dan Kebahasaaraban, 7 (1), 2023

Seperti masyarakat Arab lainnya, mereka lebth memilih ekspresi yang baik, sopan, dan
dapat diterima seperti meninggal bukan mati, almarhum bukan mati, pada saat
menyampaikan hal tabu. Pastinya, pada masa pandemi mereka akan menggunakan
eufemisme ketika berbicara tentang Covid-19 agar terhindar dari tekanan psikologis
(Bani Mofarrej & Al-Abed Al-Haq, 2015). Ekspresi ini juga dapat digunakan untuk
menghibur diri, memberi pencerahan, menolak stigma, dan juga menerima pengobatan
dengan alasan tabu. Artinya, dengan ekspresi eufemisme dapat diatasi segala ketabuan
yang dirasakan oleh masyarakat. Begitupun sebaliknya, disfemisme sangat mungkin
untuk dirujuk untuk menciptakan kesan bahwa pandemi tidak dapat dihindari seperti

penggunaan kata (43,K) yang berarti ‘bencana’ atau ‘badai’. Kata (43,K) lebih dipilih untuk

digunakan dari pada (d=il>) yang memang berarti ‘wabah’, dengan alasan tingkat bahaya

yang sudah sangat mengkhawatirkan. Disfemisme dapat juga digunakan untuk
menyamarkan, meminimalkan efek, serta menakuti-nakuti anak, kerabat, atau teman
agar tidak berinteraksi secara intens dengan orang lain. Dengan ekspresi ini, kesadaran
masyarakat terhadap bahaya pandemi dapat dimunculkan.

Cook dan Anderson menggunakan istilah tabu (Zzboo) untuk menggambarkan
perilaku orang Polinesia terhadap hal-hal yang tidak boleh dilakukan, dimasuki, dilihat
atau tersentuh (Crespo-Fernandez, 2014). Istilah tabu (#2bos) ada di berbagai agama.
Tabu dalam aspek agama adalah larangan suci untuk menyentuh, menyebutkan, atau
melihat pada objek, tindakan, atau orang tertentu. Tabu bisa menunjukan pada makanan
yang tidak boleh dimakan, tempat yang tidak boleh dimasuki, benda dan orang yang
tidak boleh disentuh, dan sebagainya. Istilah tabu (#2b00) mulai dikenal dalam bahasa
Eropa pada akhir abad ke-18, yaitu pada tahun 1770 ketika Captain James Cook pertama
kalinya memasukkan kata tersebut ke dalam bahasa Inggris untuk menyebut sesuatu
yang tetlarang (forbidden) (Ouzguid, 2019). Selain itu sesuatu yang tetlarang atau haram
tersebut mencakup empat (4) hal. Pertama, things, yaitu sesuatu yang harus dihindari.
Kedna, places, yaitu sesuatu yang harus dijauhi. Keiga, actions, yaitu sesuatu yang tidak boleh
dilakukan. Keempat, words, yaitu sesuatu yang tidak boleh diucapkan. Tabu dalam bahasa
dapat digolongkan ke dalam jenis terakhir.

Istilah tabu bahasa atau bahasa tabu terdiri dari dua latar belakang. Pertama,
bersifat supranatural atau mana, seperti kepercayaan akan adanya kekuatan magis pada
benda-benda tertentu, kata-kata tertentu dan sebagainya. Kedua, bersifat moral, yaitu
dengan pelafalan bahasa tabu tersebut dapat memberikan efek atau kesan negatif bagi
pembicara atau pendengar sehingga menghindari penyebutan kata tabu bertujuan agar
tidak ingin dianggap tidak sopan, dan sebagainya. Sebagian besar dari kita pernah merasa
enggan untuk berbicara langsung tentang suatu hal yang mungkin ungkapan tersebut
dapat membuat kita malu, atau bahkan takut karena apa yang akan diungkapkan terdiri
dari bahasa tabu. Pergantian kata yang tabu menjadi tidak tabu disebut dengan
cufemisme, sedangkan penggunaan bahasa tabu dengan tujuan-tujuan tertentu
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dinamakan disfemisme. (Anggrianto, 2022).

Di sebagian besar masyarakat, orang-orang cenderung menggunakan ekspresi atau
kata-kata yang lebih lembut dan lebih sopan ketika mereka ingin merujuk pada hal-hal
yang secara sosial dianggap sensitif atau tabu untuk diucapkan. Ekspresi atau kata-kata
yang lebih lembut dan lebih sopan dapat dengan mudah kita temukan di banyak macam
komunikasi sosial, sebagai contoh penggunaan ungkapan “pergi ke belakang” dianggap
lebih lembut dan lebih sopan daripada penggunaan ungkapan “ke toilet” atau bahkan
“ke jamban”. (Puspidalia, 2018). Dalam Bahasa Inggris dan Bahasa Arab pun juga
terdapat tabu bahasa, misalnya kata ‘pregnant” (padanannya dalam Bahasa Arab yaitu

(Je), yang sebenarnya tabu untuk diucapkan sehingga bentuk eufemisme yang dapat

menggantikan kata tersebut yaitu “expectant mother” atau “mother to be” (padanannya dalam

Bahasa Arab yaitu (Jsl>). Contoh lain misalnya untuk menunjukkan tempat buang air

yaitu restroom, toilet, W.C, lavatory, powder room, bathroom, cloakroom, comfort station, water-closet,
dan privy .

Berdasarkan pendapat para ahli mengenai eufemisme dan disfemisme, maka dapat
disimpulkan bahwa eufemisme itu menghaluskan bahasa dengan tujuan menyamarkan
maksud yang pada dasarnya ungkapan/ujaran tersebut bernada kasar atau berdampak
negatif untuk menghindari tuturan yang menyakitkan hati seseorang atau tuturan yang
tidak layak diucapkan oleh komunikator, diganti dengan ungkapan/ujaran yang halus
yang lebih nyaman, lebih sopan dan enak didengar oleh komunikan sehingga dengan
begitu, tidak menimbulkan pelanggaran norma sosial. Akan tetapi, pada
perkembangannya, eufemisme ini juga selalu dikaitkan dengan perkembangan tradisi,
tingkat budaya estetika dan norma etnis. Misalnya, “berhubungan intim” boleh jadi oleh
sebagian strata sosial tertentu sudah dianggap dalam bentuk eufemis, tetapi bagi
kalangan terpelajar yang mengenal bahasa Inggris, mungkin mereka akan lebih nyaman
mengucapkan dengan kata “making love” atau “ML”. Sedangkan disfemisme,
sebaliknya, yaitu mengkasarkan atau mempertajam bahasa tabu dengan tujuan-tujuan
tertentu. Adapun tujuan-tujuan tersebut dapat berupa penckanan akan terjadinya
sesuatu, seperti yang disebutkan pada contoh di atas, dapat juga berupa untuk mengejek
dan lain sebagainya. Baik eufemisme maupun disfemisme, keduanya digunakan untuk
memberi nama sesuatu tanpa mengubah gambaran mentalnya yakni realitas dan sifat.

Eufemisme dalam istilah Arab disebut Tahsin Al-Lafdzi ((pw=s laall), Al-Ta’ridh

(bas,2dl), dan Al-Talathuf (cakaldl) /Talthif Al-Ma’na (cadals gall). Istilah Tahsin Al-
Lafdzi digunakan oleh Ibnu Faris (w. 385) dan Al-Jurjani (w. 482). Sedangkan istilah Al-
Ta’ridh digunakan oleh Ats-Tsa'labi. Dan Al-Talathuf digunakan oleh linguis

kontemporer, dan terkadang juga digunakan oleh Ats-Tsa'labi (Hirpan & Malthuf,
2020).
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Clark mengemukakan bahwa sebagian besar eufemisme adalah inovasi kata yang
terbentuk dari kata atau morfem yang mapan. Sumber eufemisme bisa berupa inovasi
formal dan inovasi semantik. Eufemisme dapat diklasifikasikan menjadi beberapa
kategori utama, yaitu melalui pemendekan, sirkumlokusi, mengubah bentuk (rezodelling),
inovasi semantik, dan peminjaman kosakata. Di antara klasifikasi jenis eufemisme, yaitu
pemendekan kata, yaitu abreviasi dan akronim, seperti kata AIDS untuk "Acquired
Immunodeficiency Syndrome", dan penggunaan kata BAB yang merupakan abreviasi dati
“Buang Air Besar”; Kliping, yaitu memendekkan kata dengan menghilangkan beberapa
bagian, seperti kata “njing” atau “njir’” yang merupakan kliping dari kata “anjing”.
(Zaharnika & Nazirun, 2023). Eliminasi (deletion), mengacu pada menghilangkan kata-
kata tabu dengan membuat jeda atau dengan gagal memberikan fakta apa pun tentang
masalah tabu, yang keduanya membutuhkan kesimpulan berbasis kontekstual oleh
pendengar agar dapat dipahami, misalnya “Did you?” untuk kalimat “Did you have sexual
interconrse?”. Apokop, yaitu proses penanggalan atau penghilangan fonem pada akhir kata
tanpa mengubah kata tersebut (Anggrianto, 2022); Sirkumlokusi, yaitu modifikasi
fonologis yang menggunakan banyak kata untuk menjelaskan suatu ekspresi dengan
memperluas maknanya (Anggrianto, 2022), compounding, yaitu gabungan dari dua kata
atau lebih yang membentuk kata baru dan memiliki arti baru pula, seperti “kupu-kupu”
dan “malam” menjadi “kupu-kupu malam”, Onomatopoeia, yaitu penamaan benda atau
perbuatan dengan peniruan bunyi yang diasosiasikan dengan benda atau perbuatan itu,
seperti berkokok, gugng/gogog, dan lain sebagainya, Reduplikasi, yaitu pengulangan kata
secara lengkap atau sebagian dari kata tersebut (Eliya, 2017), seperti kata “pundi-pundi”
yang merupakan bentuk reduplikasi dari kata “pundi”; Modifikasi Fonemis, yaitu
penggantian fonem, seperti kata ‘5hooz” untuk makna ‘shit” (Sinambela & Mulyadi,
2020), “bencong” atau “bencis” untuk makna “banci”, dan kata “najong” sebagai
pengganti dari kata “najis” yang artinya bukan najis dalam pengertian sebenarnya,
melainkan menunjukkan rasa jijik.

Metafora memainkan peran penting dalam manipulasi referensi tabu sejauh
pengguna dapat memadukan konsep yang tidak menyenangkan dan menyajikannya
tanpa nada merendahkan atau, sebaliknya (Abdullah & Abd. Rahman, 2019), Pergeseran
makna/semantik, seperti kata “ke belakang” yang maknanya adalah “ke toilet/wc”,
Perluasan makna, seperti kata “penggelapan” yang maknanya bukan membuat gelap,
melainkan “korupsi”, partikularisasi, digunakan ketika istilah umum dispesialisasikan
dalam konteks untuk merujuk pada masalah yang tabu untuk dikatakan, seperti “puas”
untuk menyatakan dalam hal orgasme. Jenis ini oleh sebagian dimasukkan ke dalam
kategori pertama yaitu pemendekkan kata. Antonimi, penggunaan antonim untuk
makna sebaliknya, seperti “diberkati” untuk menunjukkan “terkutuk/laknat”.
Metonimi, yaitu pemakaian nama untuk benda lain yang berasosiasi atau yang menjadi
atributnya, seperti “Si Kacamata”. Contoh lainnya yaitu seperti “Dia suka membaca
Marquis de Sade”, artinya bahwa dia suka baca tulisan mengenai Marquis de Sade; Kata
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Pinjaman. Kata pinjaman ini terbagi menjadi dua, yaitu pinjaman dari internal bahasa itu
sendiri, dan pinjaman dari bahasa asing, atau dengan kata lain pinjaman eksternal.
Pinjaman internal, seperti “pesakitan” atau “terpidana” yang ditujukkan untuk makna
“tahanan”. Pinjaman eksternal, misalnya “berhubungan intim” menjadi “making love”
atau bahkan disingkat menjadi “ML”.

Adapun jenis disfemisme dapat digolongkan ke dalam beberapa bentuk, yaitu
pertama bentuk kata, seperti kata “digondol” yang ditujukkan untuk makna “dicuri”.
Kata gondol sendiri bermakna “membawa dengan mulut” yang tentu saja ini biasa
dilakukan oleh hewan (Refimiyanti, 2012). Kata ini dimaksudkan untuk menunjukkan
kekesalan sekaligus mempertegas makna suatu barang yang dibawa tanpa izin. Kedua,
bentuk frasa, seperti ungkapan “Pengacara Novanto, Firman Wijaya, menyebut pasti
Novanto akan membeberkan pelaku kelas kakap itu” dalam detik.comz 11 Januari 2018.
Frasa tersebut dikategorikan disfemisme yaitu untuk mengungkapkan penghinaan
karena menunjukan pada suatu tindakan yang tidak baik untuk dilakukan. Frasa “pelaku
kelas kakap” dapat diperhalus dengan ungkapan pelaku yang sudah professional. Kega,
Bentuk klausa, seperti “pengusungan calon” yang dapat diperhalus dengan klausa
“penyerahan nama calon”. Beberapa tipe eufemisme dan disfemisme di atas terdapat
pula dalam Bahasa Arab, dan sebagian lagi tidak ada karena perbedaan di antara masing-
masing bahasa. Penggunaan eufemisme dalam bahasa Arab, menjelaskan bahwa penutur
bahasa Arab cenderung menghasilkan eufemisme dengan menggunakan empat metode
penting, yaitu antonim, sirkumlokusi, ekspresi figuratif dan remodelling. Metode ini
mungkin tidak ditemukan di budaya lain. Oleh karena itu, setiap masyarakat
mengembangkan metode tertentu untuk menghasilkan eufemisme (Bani Mofarrej & Al-
Abed Al-Haq, 2015).

Di antara tipe atau bentuk eufemis yang terdapat dalam bahasa Arab, yaitu pertama,

perubahan secara majazi (Je=i! $3l=ll). Maksud dari perubahan secara majazi, yaitu

penggunaan bahasa oleh pembicara bukan dalam bentuk hakiki, melainkan bentuk
majazi, atau dengan kata lain peralihan dari makna leksikal ke makna literal karena alasan-
alasan tertentu (Al-Dhoui, 2022). Hubungan antara makna hakiki dan makna majazi itu
kadang karena adanya keserupaan dan kadang lain dari itu. Sedangkan petunjuk (garinah)
itu adakalanya /afziyah dan adakalanya haliyah (Abdullah & Abd. Rahman, 2019).
Terdapat beberapa macam bentuk ujaran yang masuk ke dalam kategori perubahan
majazi. Pertama, majaz, mursal, yaitu penyesuaian makna hakiki dengan bentuk majazi yang
bukan berupa penyerupaan antara makna hakiki dengan makna maazi, seperti

penyebutan kata ghaith (lile), dengan menyebut tempat (mahalliyah) tetapi yang

dimaksud adalah perbuatannya. Kedua, tasybib (penyerupaan), yaitu penyerupaan dua
unsur atau lebih yang memiliki kesamaan dalam hal tertentu yang tentunya dengan

syarat-syarat tertentu pula, seperti penggunaan kata harts (&,>), dimana istri diibaratkan
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seperti ladang tempat bercocok tanam. Ketiga, penggunaan bentuk kinayah, seperti

penggunaan frasa asys s=all untuk menunjukkan makna “pemalas” karena orang yang

tidur di waktu dhuha adalah orang yang malas/ pemalas, dan ua.ﬁ oMé sbace untuk

menunjukkan makna “orang yang sudah tua” karena biasanya orang yang sudah tua
membutuhkan bantuan tongkat untuk berjalan. Penggunaan bentuk eufemisme dalam
jenis ini juga digunakan oleh Al-Qurt’an, yaitu fataziln al-nisa fi al-mahidh wa la tagrabu
bunna hatta yathnrna ditujukan untuk makna larangan berhubungan badan dengan istri
ketika haid. Kedna, perubahan medan semantik (Je=ill I¥ull). Perubahan medan

semantik juga digunakan sebagai salah satu sarana untuk mengungkapkan bahasa yang
tabu atau gaya bahasa eufemis. Hal ini tergambar dalam Al-Qur’an, yaitu penggunaan

kata /ibas (W), dan furusy (Ligyd) untuk menunjukkan makna “perempuan”. Kezzga,
perluasan medan semantik (pugall J¥l). Perluasan medan semantik juga menjadi salah
satu sarana bentuk eufemis, seperti kata /amasa ((us¥) yang berarti “menyentuh”, dan
kata yubasyiry (,<lw) mengalami perluasan makna menjadi makna “berhubungan badan”.

Keempat, pinjaman dari bahasa asing (_slA8¥ galll), baik yang sudah disesuaikan

dengan karakteristik bahasa Arab dari segi pelafalan, dan wazannya maupun tidak,
termasuk di dalamnya yaitu hasil penerjemahan (Hamid Al-‘Awadhi, 2020). Kelima,

eliminasi (deletion). Keenam, pergantian bunyi/fonetik (JIu¥! jssall). Dalam bahasa

Arab, pergantian bunyi juga menjadi sarana pembentukan eufemis, seperti kata jab-

saby dengan (wal- ualsy, dan kata jes dengan _wes yang makna dari semua kata

tersebut menunjukkan makna yang sama dengan _ue¥ dan ,alg.

Fungsi Eufemisme dan Disfemisme

Komunikasi memiliki 4 (empat) fungsi, yaitu untuk menyampaikan informasi (%
inform), untuk mendidik (%o educate), untuk mempengaruhi (%o influence) (Mohd Shukor
dkk., 2021). Fungsi #0 educate dan to influence berada pada tingkatan terakhir dalam level
komunikasi sebagaimana yang dikemukakan oleh Shannon dan Weaver bahwa terdapat
tiga (3) level dalam komunikasi, yaitu level A, B, dan C. Perfama adalah level A, yang
mana pada tataran level tersebut seberapa akurat simbol-simbol komunikasi tersebut
tersampaikan. Kedua, yaitu level B, yang mana pada level tersebut seberapa tepat simbol
yang ditransmisikan menyampaikan maksud yang diinginkan. Pada tataran ini
merupakan tataran semantik. Kezga adalah Level C, yaitu seberapa efektif makna yang
diterima mempengaruhi berperilaku dengan cara yang diinginkan. Ini termasuk ke dalam
masalah efektivitas dalam komunikasi. (Eriyanti dkk., 2020)

Sinambela dan Mulyadi menambahkan bahwa fungsi penggunaan eufemisme

yaitu agar komunikasi antara pembicara dan pendengar atau dengan kata lain
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komunikator dan komunikan, dapat berjalan dengan baik, lancar, dan tanpa adanya
konflik, maupun hal-hal lainnya yang tidak diinginkan (Sinambela & Mulyadi, 2020).
Marina Terkourafi menjelaskan bahwa komunikasi bukan hanya mengirim dan
menerima informasi, melainkan ada hal lain yang mesti diperhatikan, yaitu kesopanan
(politeness). Komunikasi yang baik tersebut ditentukan oleh tiga variabel sosiologis, yang
bergantung pada hubungan antara pembicara dengan lawan bicara, dan budaya yang ada.
Variabel tersebut yaitu jarak (distance), kekuasaan (power), dan tingkatan (ranking)
(Terkourafi, 20106).

Pengetahuan dan penggunaan eufemisme ini sangat penting karena sebagaimana
kita ketahui bahwa sebagian besar komunikasi bergantung pada ucapan kiasan, kiasan
retoris dan penanda konotasi. Sebagaimana dikutip oleh Alotaibi bahwa penggunaan
eufemisme di berbagai bidang termasuk uang, jenis kelamin, penyakit dan kematian
dengan mempertimbangkan perbedaan budaya yang ditemukan di banyak negara
termasuk Prancis, Roma, Yunani dan Amerika Serikat di satu sisi. Disisi lain juga ada
faktor-faktor seperti usia, jenis kelamin dan pendidikan (Alotaibi, 2015).. Dan juga
pendapat Liani Hasnita Ulfa Br Sagala bahwa eufemisme dapat berbeda karena budaya
yang berbeda yang dimiliki setiap bahasa, bahwa apa yang ditabukan di suatu masyarakat,
mungkin menjadi norma di masyarakat lain (Sagala, 2019).

Sedangkan disfemisme memiliki fungsi sosio pragmatis dalam komunikasi. Ada
kalanya disfemisme dianggap tepat untuk membuka aspek ketabuan dan mata
pendengar. Refmiyanti mengemukakan bahwa disfemisme memiliki empat (4) fungsi,
yaitu (a) mengungkapkan keheranan, (b) mengungkapkan keintiman dalam pergaulan,
(c) mengungkapkan emosi, (d) mengungkapkan rasa kesal, (e) mengungkapkan
penghinaan, (f) mengungkapkan candaan atau tujuan melawak, dan (g) mengungkapkan
frustasi dan jengkel (Wiharto & Dewi, 2022). Anggrianto mengemukakan bahwa ada
beberapa motif untuk menggunakan ekspresi disfemisme, yaitu (a) memberikan
motivasi dalam mematuhi instruksi medis, (b) membantu menghilangkan kebiasaan
buruk dan berbahaya pada pengguna perawat, (c) menunjukkan keseriusan pengguna
perawat dalam situasi tertentu, ketika penyedia layanan kesehatan lalai pada kasusnya
(Anggrianto, 2022). Disfemisme, terutama di masa pandemi ini sangat mungkin untuk
dirujuk untuk menciptakan kesan bahwa pandemi ini benar-benar nyata.

Analisis Eufemisme Dan Disfemisme Pada Media Sosial Resmi Kementerian
Kesehatan Kuwait

Penggunaan eufemis untuk istilah virus covid atau virus corona (w9 né
1855/ womd LigysS) dalam bentuk pinjaman dati bahasa asing lebih sering digunakan

daripada dalam “de=t! 41, Virus (w9 ) dalam Bahasa Arab disebut dengan 4a»,

sedangkan term Corona yang merupakan Bahasa Latin, dalam Bahasa Arab disebut

Vol. 7 No. 1|128-155

140 Ta'lim al-‘Arabiyyah, P-ISSN: 2721-5237, E-ISSN: 2549-208X



Ta’lim al- ‘ﬂraliiyyaﬁ 2 Jurnal Pendidikan Bahasa Arab dan Kebahasaaraban, 7 (1), 2023

dengan z I dan JJSYI. Penyerapan bahasa asing ke dalam Bahasa Arab sudah biasa

dilakukan, terutama untuk terminologi-terminologi terbaru dalam bidang teknologi,
nama dan tumbuhan di dalam pengetahuan modern, dan lain sebagainya, yang
kemudian praktik semacam ini dinamakan arabisasi (a#-72rib). Penggunaan terjemah
tersebut lebih sering digunakan karena terjemah yang sesuai dengan aslinya dapat
menimbulkan perasaan takut, panik dan lain sebagainya. Pinjaman dari bahasa asing
untuk menunjukkan bentuk eufemis banyak sekali ditemukan dalam komunikasi

untuk menunjukkan ujaran yang dianggap tabu (LI §,sla=Ll), seperti penggunaan

kata “stupid” akan terasa lebih lembut dan enak didengar daripada menggunakan
ungkapan “bodoh” atau “dungu” karena boleh jadi rasa bahasa dari bahasa asing
tersebut belum dimiliki oleh pengguna selain bahasa aslinya. Begitu juga dengan
penggunaan istilah “making love” yang kemudian biasa disingkat menjadi “ML”
daripada menggunakan istilah “berhubungan badan”, yang padahal ungkapan
tersebut juga sudah dalam bentuk eufemis dari ungkapan “bersetubuh”.

Penggunaan istilah virus corona/covid-19/virus covid (Lugnd udgS/ w9 pd

LisysS) agar tidak terjadi kepanikan dengan adanya wabah tersebut yang justru dapat

menyebabkan bencana yang lebih besar apalagi setelah banyaknya pemberitaan yang
heboh dari berbagai media mengenai dampak adanya virus tersebut yang awal
terjadinya di Wuhan, China. Akan tetapi, dengan adanya penghalusan istilah dari
virus tersebut menyebabkan beberapa negara, termasuk Kuwait tidak terlalu peduli
terhadap penyakit yang disebabkan oleh virus tersebut - begitu juga di Indonesia,
yang oleh sebagian orang justru virus tersebut dianggap lelucon - sehingga muncul
ungkapan “covidiot” yang merupakan penggabungan dari kata “covid” dan “idiot”.
Istilah ini digunakan untuk menggambarkan orang yang mengabaikan akan bahaya
virus covid-19.

Penggunaan istilah §lds untuk menunjukkan angka kematian yang
diinformasikan oleh media sosial resmi Kementerian Kesehatan Kuwait, lebih
digunakan daripada penggunaan kata =ge. Kata 3l89 merupakan bentuk eufemis dari
&ge. Masyarakat Arab, seperti Kuwait dikenal konservatif dalam praktik sosial

budaya dan agama. Mereka lebih memilih ekspresi yang baik, sopan, dan dapat
diterima sehingga masyarakat pengguna bahasa tersebut tidak akan nyaman untuk

mengatakan kata yang menunjukkan makna kematian dengan kata =se. Kata 3lag

yang merupakan bentuk derivasi dari kata §e¢5 yang berarti “membereskan,

menyempurnakan, mencukupi” mengalami perluasan medan semantik sebagai

bentuk eufemis dari kata mata (=) yang berarti “wafat/meninggal dunia”, artinya
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bahwa usianya sudah disempurnakan atau sudah dicukupkan (Inomovna dkk., 2020).
Dalam Bahasa Arab, kata yang menunjukkan makna kematian sangat banyak sekali
jenis eufemisnya sehingga untuk mengganti ungkapan tersebut, digunakan ungkapan

slags all, Janl J) demy all, Janl ] Sle> 4y, a8 dems, Janil ) 1o 3,5¥1, 3¥ 425 4,
Ungkapan lain yang menunjukkan makna kematian juga bisa menggunakan bentuk
metafora yang termaktub di dalam Al-Qur’an, yaitu b <0 Lly 4] Ogazly. Ungkapan
ini terkadang juga digunakan oleh orang Indonesia ketika ingin menunjukkan bahwa
seseorang sudah meninggal yaitu dengan ungkapan “dia sudah inna lillahi” atau

dengan ungkapan “dia sudah pulang ke rahmatullah” sehingga ketika masyarakat
Indonesia mengumumkan bahwa seseorang sudah meninggal maka diawali dengan

L) Lly 4l 0gaxl). Al-Qur’an juga menggunakan bentuk metafora lainnya dalam
mengungkapkan makna kematian, seperti _a>,l I &b, sebagaimana ter maktub
dalam Al-Qur’an surat Al-Fajr ayat 27-30. Bentuk eufemis yang menunjukkan makna
kematian dalam Bahasa Arab sangat banyak, seperti penggunaan kata ¢nay dalam Al-
Qur’an surat Al-Hijr ayat 99, dan penggunaan frasa asla <l dalam syair Abu Al-
Atahiyah.

"G 5315 golie 3 B0 Al Aaals ol 1) an) Aalall 2l GET G
(V.—Y\/ ).zn_“)
(°\°\ )MJ\) "M AgL &> dp .J..g_c.b"

Ungkapan yang menunjukkan makna kematian lebih digunakan kata 3l
karena agar terhindar dari tekanan psikologis, menunjukkan rasa empati, lebih ingin
menjaga perasaan maupun keluarga yang ditinggalkan sehingga dengan penggunaan
bentuk eufemis ini tidak menambah kesedihan atau penderitaan keluarga korban.

Penggunaan ekspresi 4ls| suy4> pada tanggal 30 Mei 2020 (Instagram Resmi

Kementerian Kesehatan Kuwait) untuk menunjukkan makna jumlah baru orang
yang terkena virus Covid-19 (pada awalnya Kementerian Kesehatan Kuwait melalui
platform resminya hanya menyampaikan secara keseluruhan saja yang terkena virus
Covid-19, tidak menyampaikan jumlah baru), tidak langsung menggunakan istilah

e/ ooy walaupun ada di bagian beberapa informasi tersebut tetap menggunakan
kata o, karena dengan tujuan-tujuan tertentu. Sebenarnya kata &L maupun
—les menunjukkan bahwa orang tersebut terkena penyakit atau musibah, yaitu
wlas g3L atau el Lally karena dengan menyertakan kata &umas maupun s,
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kesan yang ditimbulkan dari kata tersebut sangat menakutkan dan membuat cemas
atau khawatir, terutama bagi pasien yang terkena virus ini secara psikologis akan

merasa tertekan. Penghilangan kata asye/ s yang menunjukkan makna pasien
dalam tabel informasi mengenai perkembangan Covid-19 di Kuwait, dan terkadang
mengalami pergantian dengan kata lainnya yang dapat menunjukkan makna yang
sama, seperti lebih menggunakan kata «¥l=ll, contohnya Jle>| <¥l=l § &lall 5;5,1)
dan Jlex) c¥l=ll § Axixl i85S bertujuan agar informasi tersebut tidak membuat
takut, resah dan lain sebagainya sehingga menimbulkan kepanikan dalam

menghadapi pandemi ini yang justru dengan sikap seperti itu dapat membuat sistem

kekebalan tubuh semakin berkurang. Begitu juga penggunaan kata Jlii| pada
informasi yang diberikan Kementerian Kesehatan Kuwait, yaitu J&1 sae Jlii) ball
;5,0 untuk menunjukkan bahwa pasien yang dalam penanganan kritis mengalami

penurunan yang drastis. Penghilangan kata yang berhubungan dengan _s,s maupun

hal yang berkaitan dengan kematian karena kedua hal ini dapat menimbulkan rasa
sakit dan ketakutan bahkan menyebabkan kerugian serta kemudharatan sehingga
kata untuk mengekspresikan kedua hal tersebut lebih sering tidak diucapkan secara

langsung. Di satu sisi terdapat penghilangan kata s, dengan tujuan-tujuan seperti

yang sudah dijelaskan di atas, disisi lain juga penggunaan kata _s,e digunakan secara

jelas dan nyata bahkan dengan ukuran font yang lebih besar dengan tujuan-tujuan
tertentu yang akan dibahas pada bahasan disfemisme atau disfemia. Lain halnya
dengan tabel yang menunjukkan angka orang yang sembuh yaitu langsung dengan

menggunakan ungkapan 4l> 3laj 84> pada setiap laman informasi kemenkes

setempat mengenai perkembangan perihal jumlah yang terpapar dan yang sembuh

karena dengan menggunakan langsung kata §la3, mungkin akan lebih memotivasi

warga maupun penduduk dan agar tidak frustasi dalam menghadapi pandemi Covid-
19, serta menumbuhkan anggapan bahwa orang yang terkena virus ini dapat sembuh
total. Penggunaan ekspresi semacam ini juga menggunakan bentuk turunan dari kata

tersebut seperti pada informasi tanggal 26 Mei 2021, yaitu Glaill o LLoY! (o4

185-19 (Instagram Resmi Kementerian Kesehatan Kuwait). Motivasi semacam ini

banyak dilakukan oleh Pemerintah Kuwait terutama di tahun 2021, pemerintah
setempat bahkan menambahkan kolom persentase tingkat kesembuhan di setiap
informasi mengenai perkembangan virus Covid-19, dan pada tanggal 28 November
2021 angkanya cukup menakjubkan mencapai 99,35%. Hal ini tentu semakin
membangkitkan motivasi penduduk untuk terus melawan pandemi virus corona.
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Kata 3la3 bermakna sehat dari segala penyakit dan bencana - dalam hal ini Covid-19

- schingga secara tingkatan maknanya lebih tinggi dari kata-kata yang bersinonim

dengannya. Adapun sinonim dari kata 3la3, yaitu @latu! ,zems - zue - Gediu, AL -
A, s$x. Pemberian motivasi oleh pemerintah setempat, baik secara tersirat

maupun tersurat juga tergambar pada sebagian informasi yang disuguhkan dengan
menggunakan ungkapan iy wesd! dan cpieie aeozxll alos Axsall Adlally sebagai
ekspresi rasa syukur dengan sedikitnya yang terpapar virus corona dan sebagai
bentuk ungkapan motivasi bahwa dengan bekerja sama melawan virus tersebut,

pandemi dapat teratasi, yang perkembangannya dapat dilihat di media resmi
Pemerintah Kuwait.

Penggunaan kata eialas yang bermakna vaksinasi, merupakan bentuk derivasi

dari kata sabs, yaitu penanaman bibit penyakit - dalam hal ini yaitu corona - yang
sudah dilemahkan ke dalam tubuh manusia atau hewan dengan cara disuntik agar
orang atau hewan yang divaksin menjadi kebal terhadap penyakit tersebut. Kata
@by dalam kamus Al-Wasith (ezas lacwgll) yaitu suatu proses di mana bagian
batang tanaman yang disebut “cangkok” dilekatkan kemudian disatukan pada batang
tanaman lain yang disebut dengan akar. Kata tersebut mengalami perluasan makna,
dan bersinonim dengan kata sl Kata ini juga digunakan oleh Kemenkes Kuwait
pada sebagian informasi yang disuguhkan seperti informasi yang dirilis oleh

Kementerian Kesehatan Kuwait pada platform resminya tanggal 16 Juni 2021
(Instagram Resmi Kementerian Kesehatan Kuwait). Perumpamaan dengan
menggunakan kata ¢¢lJl untuk menunjukkan kondisi suatu wilayah berdasarkan
warna. Warna hijau menandakan zona yang aman, warna kuning menunjukkan zona
yang sedikit beresiko, warna merah menunjukkan zona bahaya, bahkan ada yang
membagi wilayah dengan menggunakan warna hitam yang mengisyaratkan bahwa
wilayah tersebut sudah beresiko pada tingkat yang sangat tinggi (Instagram Resmi
Kementerian Kesehatan Kuwait). Perumpamaan seperti ini dilakukan karena adanya
keserupaan antara yang diserupakan dengan yang diserupai karena warna merah
biasanya untuk menunjukkan hal yang bahaya. Al-Qur’an juga menggunakan

perumpamaan seperti ini, yaitu menggunakan kata olllall yang berarti “kegelapan”
untuk menunjukkan makna JMaIl yang berarti “kesesatan” seperti dalam surah
Ibrahim ayat 1, dan penggunaan kata sl yang berarti “cahaya” untuk
mengumpamakan ol ola¥ly yang berarti “cahaya dan iman”. Begitu juga
perumpamaan seseorang dengan laut dan singa karena adanya keserupaan antara
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yang diserupakan dengan yang diserupai, seperti keserupaan dalam hal keberanian
schingga sesecorang diumpamakan seperti singa, contohnya dalam syair Al-
Mutanabbi di bawah ini (Hirpan & Malthuf 2020):

fﬂtbwg‘mumj}mduwuwwulcﬂauu Gl s )
Vipaalal) " ga

Yo ogmmi ymdl (s (o e 5l 8" i dile g A gas dlyls U8y il JU5 Y

Penggunaan istilah 4,16/,53) yang berarti “karantina”, sebagai pengganti dari
g=all y==ll. Untuk menunjukkan kata kerja dari kata tersebut dapat diambil

turunannya yaitu (,5,5;. Peminjaman bahasa asing untuk menunjukan bahasa yang

halus, yang tidak memberikan dampak negatif bagi pendengar sebenarnya sudah
biasa terjadi, seperti penggunaan kata “kiss” yang diambil dari bahasa Inggris untuk
menunjukkan makna “cium/mencium”. Akan tetapi, pada kesempatan yang lain juga

digunakan kata swall ,x=ll dengan tujuan-tujuan tertentu (Instagram Resmi
Kementerian Keschatan Kuwait). Penggunaan istilah 313, yang bermakna percikan

atau tetesan untuk mengungkapkan “aerosol”. Dalam Mu’jam Al-Wasith, kata ini
bermakna gerimis atau hujan rintik-rintik. Penggunaan istilah ini lebih digunakan

daripada M5 4%l54 atau Jlan! olalhdll karena kata JWwnl yang bermakna pindah

(Gasana & Shehab, 2020), artinya penularan penyakit - dalam hal ini corona - dari
seorang ke orang yang lain melalui udara dimungkinkan akan menyebabkan
kecemasan, kepanikan dan lain sebagainya seperti pemberitaan di suatu negara
pernah ada warganya yang menggunakan gelembung balon agar tidak terkena virus

corona. Maka dari itu, digunakanlah kata 313, (Instagram Resmi Kementerian

Kesehatan Kuwait).

Penggunaan ungkapan dclezt! g9aal yang menggunakan tarjamah harfiah
dati herd immunity sebagai pengganti dari istilah adadll 9uc agar maknanya lebih tepat
dan jelas. Ungkapan ini lebih banyak digunakan datipada adasll gg.c karena di satu
sisi agar maknanya lebih jelas dan tepat, di sisi lain juga penggunaan kata 4.cle> lebih
terasa lunak didengar daripada kata adad yang merupakan bentuk derivasi dari kata
alad yang secara leksikal berarti memotong atau memutus. Penggunaan istilah ¢ Liall
/=)l merupakan gabungan dari kata ¢ Lall yang artinya Ll 81,01 45 Jasd L atau juga
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d>9ll 44 fuy L. Kata tersebut juga seakar dengan aiall yang artinya Hludl, yang

ditujukan untuk makna “surgical mask”. Penerjemahan seperti ini dilakukan agar
lebih tepat sasaran, seperti yang terdapat dalam informasi Kemenkes Kuwait yaitu
<y g, Sy wilisg Il pada tanggal 19 April 2021, dan ekspresi 53¢l 4SSl yang
maknanya adalah “smartphone” pada tanggal 25 April 2021. Kegiatan penerjemahan
atau juga dinamakan ta’rib - dalam arti luas - banyak dilakukan dalam terminologi
sains dan teknologi, modern dan sebagainya karena bangsa Arab masih cenderung
“mengekor” pada budaya yang lebih maju bahkan menurut Zaki Ghufron ketahanan
bahasa Arab akan selalu diuji dengan semakin derasnya arus terminologi sains dan
teknologi dari bahasa lain, selama kondisi masyarakatnya masih cenderung
“mengekor” pada budaya yang lebih maju yaitu Barat (Ghufron, 2019).

Penggunaan istilah zusl untuk makna “scan” dalam Bahasa Inggris.
Penggunaan kata tersebut juga digunakan untuk makna yang lain berdasarkan
konteks kalimatnya, seperti ungkapan eddl (ol e 50y zus (mengusap kepala yatim)
yang dimaksudkan maknanya bahwa ungkapan tersebut untuk menunjukkan bahwa
seseorang menyayangi anak yatim. Kata zuws! yang merupakan bentuk derivasi dari
Tny - s yang berarti sgzig sle L3 (e dule Lo lady dule sy 501 (Bani Mofarrej &

Al-Abed Al-Haq, 2015) digunakan untuk makna “memindai” karena adanya
keserupaan antara makna yang terkandung di dalam Mu’jam Al-Wasith dengan
praktek memindai sehingga mengalami perluasan makna, seperti memindai barcode

(kode batang). Penggunaan terjemahan juga digunakan dalam ungkapan ggdas
Lmiall olbl AN yang berarti protokol kesehatan.

Penggunaan kata <Ly untuk makna epidemi seperti yang terdapat pada
informasi Kemenkes Kuwait yaitu ungkapan ilgll ;Lai¥l. Kata tersebut lebih

digunakan daripada 45, (g 231 bertujuan agar tidak menimbulkan ketakutan dan

lain sebagainya terhadap warga maupun penduduk Kuwait (Instagram Resmi

Kementerian Kesehatan Kuwait, 2021). Penggunaan kata LS, untuk menunjukkan

makna bakteri juga merupakan pinjaman dari bahasa asing yaitu dari kata “bacteria”.

Kata LS, bersinonim dengan kata agiy> atau &egiy>. Dalam Mujam Al-Wasith
diartikan dengan =lbadl @ 2tiS 51 bla of Ul mily o @llho ol of Olses o0 s 32
Olsed! @ dandl ol &ardly (Alotaibi, 2015) atau dalam Ma’ani Arabiy-Arabiy
diartikan Gy ¥ lus pduo 58 G9ue Jan ‘aLw.;z(b elodly Wy AN (§ yddia Bayeell crally
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o>, Pinjaman dari bahasa asing lebih digunakan agar tidak memberikan kesan

yang mengerikan karena dari segi makna yang terkandung dalam kata ag3,> seperti

pada kamus Ma’ani Arabiy-Arabiy yaitu benda yang sangat kecil yang tidak bisa
dilihat secara kasat mata, dapat menularkan penyakit melalui udara, air maupun
benda lainnya, dan menyebar melalui udara, air dan lain sebagainya.

Penggunaan J«all dari ¥l atau aslall untuk menunjukkan makna “yang akan
datang” (Bani Mofarrej & Al-Abed Al-Haq, 2015). Kata J&ll digunakan untuk

sesuatu yang dekat, sedangkan aslall untuk sesuatu yang jauh, contohnya ketika kita
ingin mengekspresikan “sampai bertemu di tahun yang akan datang” tetapi kita
masih berada di awal atau pertengahan tahun, maka penggunaan yang lebih tepat

yaitu dengan kata aslall sedangkan jika kita sudah berada di penghujung akhir tahun,
maka penggunaan yang tepat adalah dengan menggunakan kata J.all. Penggunaan

kata J.all sebagaimana yang diperoleh dari informasi Kemenkes Kuwait di web

resminya mengenai hal-hal yang berkaitan dengan Covid-19, lebih didasarkan atas
harapan bahwa warga maupun penduduk Kuwait bisa sesegera mungkin untuk
melakukan vaksinasi agar terhindar dari paparan virus corona. Penggunaan ekspresi
semacam ini tentu akan memotivasi penduduk setempat agar tetap bekerjasama
dengan pemerintah dalam upaya menghadapi dan mengatasi pandemic Covid-19.
Bahkan pemberian motivasi dari pthak Pemerintah Kuwait terhadap penduduknya
hamper selalu didapat pada setiap laman informasi resmi pemerintah mengenai

perkembangan yang berkaitan dengan pandemic Covid-19, seperti il laa~ 3 e

dileys.

Penggunaan kata 4L pada kalimat “....adl=)l Ld! LU J)” dalam informasi
kemenkes setempat pada tanggal 7 Juni 2021 lebih digunakan daripada ekspresi
lainnya yang memiliki makna yang hampir sama yaitu diwd! 1. Kata 4,1 memiliki
artl Busde > ye slan! ddlea>! ae A>pe cl@l, dengan kata lain 4l¢ yaitu akhir dari
sebuah tahap dengan kemungkinan dimulainya tahap baru. Dalam ekspresi tersebut

terdapat suatu harapan akan dimulainya tahap baru setelah melewati masa kritis, baik
dari segi kesehatan, ekonomi dan lain sebagainya dengan adanya pandemi Covid-19.

Sedangkan ekspresi 4dl_AT tidak terkandung di dalamnya makna seperti yang
tergambar di dalam kata &l karena kata ,51 berarti 4lay ¥ EM RNV NPT NUNES

@ &y aatg dengan kata lain bahwa makna yang terkandung dalam kata tersebut

menunjukkan sikap pesimis akan tidak adanya tahapan baru yang disebabkan oleh
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adanya pandemi Covid-19.

Penggunaan 4uad 4o, sebagai ekspresi untuk menunjukkan makna waktu

atau kesempatan terbaik. Kata 4ua3 yang berasal dari kata a3 yang artinya adalah

“emas” merupakan bentuk majaz yang tentunya ekspresi tersebut bukan merupakan
makna sebenarnya, melainkan bentuk majazi dari ekspresi “terbaik” maupun
“bagus”. Hal tersebut dilakukan karena adanya keserupaan antara emas yang
bermakna hakiki dan emas dalam arti majazi, yaitu sama-sama baiknya dan banyak
diinginkan oleh orang-orang. Perumpamaan seperti ini sering muncul di setiap
bahasa, tidak terkecuali dengan Bahasa Arab, dan ini dapat menunjukkan budaya

masyarakat penuturnya, seperti penggunaan ungkapan dahis @J o) il dql|
clalhd  yaitu perumpamaan waktu seperti pedang. Di dalam budaya Arab, waktu

diibaratkan dengan pedang karena pedang merupakan simbol pertahanan dan
perlindungan atas sesuatu yang sangat penting. Oleh karena itu, orang Arab akan
memperjuangkan segala hal yang dianggap mulia dan istimewa dengan pedang.

Contoh lainnya yaitu dalam ungkapan Bahasa Arab, ditemukan ungkapan (d,e (e
Saazul yawll dayyang artinya “bagi siapa yang tahu jauhnya suatu perjalanan, maka
harus menyiapkan segala sesuatu nya, dan juga ungkapan ;5LS3I i ¢l Jl Ldyang

artinya “sebelum memanah, anak panah harus diisi terlebih dahulu”. Kedua ekspresi
tersebut dalam Bahasa Indonesia yaitu “sedia payung sebelum hujan”. Orang Arab
atau bangsa Arab menggunakan ungkapan “siapa yang tahu jauhnya suatu petjalanan
(vang hendak ditempuh), maka harus menyiapkan segala sesuatunya. Hal tersebut
tidaklah mengherankan karena bangsa Arab sering melakukan perjalanan jauh
melewati padang pasir untuk berdagang dan lain sebagainya. Begitu juga dengan
ungkapan “sebelum memanah, anak panah harus diisi terlebih dahulu”. Orang Arab
menggunakan kata tempat anak panah karena pada zaman dahulu untuk
mempertahankan suku dan lain sebagainya yaitu dengan perang, dan alat yang
digunakan di antaranya adalah panah sehingga tempat anak panah harus diisi terlebih
dahulu ketika akan berperang. Lain halnya dengan Indonesia yang merupakan negara
tropis sehingga untuk mengekspresikan makna tersebut digunakan kata payung dan
hujan. Dari ungkapan tersebut dapat diketahui akan budaya yang dimiliki oleh
penutur suatu bahasa melalui bahasa tersebut sehingga bahasa dapat dikatakan
identitas dari penuturnya (Hirpan & Malthuf, 2020).

Penggunaan kata 4=3l> pada tanggal 16 Juni 2021 lebih digunakan daripada
bentuk yang lain seperti kata 45_\S yang memiliki makna yang sama. Akan tetapi, kata
4=35l> merupakan ekspresi yang halus dibanding kata yang lainnya walaupun memiliki

makna yang sama. Hal tersebut dilakukan agar tidak terjadi kepanikan, kekhawatiran
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bahkan ketakutan dengan adanya informasi yang diberikan oleh pemerintah
berkaitan dengan perkembangan yang menyangkut Covid-19 apalagi pada bulan di
mana informasi tersebut dilayangkan, keadaan di Kuwait sudah semakin terkendali,
dan juga ekspresi tersebut digunakan ketika adanya himbauan dari pemerintah pada
penduduknya agar melakukan vaksinasi karena saat ini, vaksinasi merupakan jalan
terbaik untuk mengakhiri pandemi Covid-19. Akan aneh dan tidak sesuai harapan
jika suatu himbauan, di dalamnya terkandung ekspresi yang membuat resah bahkan
takut sehingga Pemerintah Kuwait lebih menggunakan kata tersebut daripada kata

&)K. Penggunaan kata s, pada setiap judul unggahan yang berisi informasi

perkembangan mengenai virus Covid-19 lebih digunakan daripada ungkapan olaas.

Hal tersebut untuk memberi kesan bahwa virus ini nyata, maka harus berhati-hati
dan jangan lengah dalam menjaga kesehatan agar tidak terkena virus ini yang bahkan

dapat menyebabkan kematian. Begitu juga penggunaan istilah 45/,1! Juas lebih
digunakan daripada &Jiliw JMic! atau A8 dw 4515 atau juga wball Juas. Hal tersebut

dilakukan bertujuan untuk menunjukkan bahwa virus corona ini benar-benar
membahayakan dan dapat menyebabkan kematian sehingga diharapkan dengan
penggunaan istilah tersebut, pengguna bahasa atau masyarakat yang diberi informasi
dapat lebih menjaga diri dan lebih waspada terhadap virus Covid-19.

Penggunaan istilah 4> pada informasi mengenai usaha mengkampanyekan
vaksinasi dosis ketiga, lebih diutamakan daripada penggunaan kata ni=s yang

merupakan bentuk derivasi dari ja> yang berarti (o ddl Jad le damg o Ll S
(menghimbang atau menganjurkan untuk melakukan sesuatu). Kata dle> juga

bersinonim dengan 4S,2s adalah derivasi dari kata Je>, yaitu suatu tindakan, baik

berupa perkataan maupun perbuatan untuk memotivasi lawan bicara (Alotaibi,
2015). Kata ini biasanya digunakan dalam istilah militer, seperti Aoz (i)l ald

LaLaSowl Aoy Olalall i ald suall adlee e 4Suc.  Penggunaan kata ini
menunjukkan kekesalan bahwa vaksinasi yang bahkan sampai dosis ke-3 merupakan
jalan terbaik untuk melawan pandemi Covid-19. Pemerintah Kuwait bahkan
memberikan informasi di akun resminya pada tanggal 5 Agustus 2021 akan
pentingnya vaksinasi sehingga membuat statistic berwarna merah mengenai
kematian akibat Covid-19 bahwa 91,1% yang meninggal akibat Covid-19 karena
belum divaksin. Untuk yang sudah divaksin dosis pertama diberi warna orange atau
kuning, dan untuk yang sudah vaksinasi dosis kedua diberikan keterangan warna
hijau, artinya hijau ini sudah dalam kategori aman walaupun Pemerintah Kuwait tetap
mengkampanyekan untuk mengikuti vaksinasi dosis ketiga agar pandemi ini segera
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teratasi.

Penggunaan ungkapan ,x=xll (swll terkadang juga digunakan oleh

Kementerian Kesehatan Kuwait melalui akun resminya daripada penggunaan kata

411,53 yang merupakan kata pinjaman dari bahasa asing. Kata ,==l| merupakan

bentuk derivasi dari kata yx> yang berarti 4io dais dan 4 Luas (Gasana & Shehab,

2020) sedangkan kata yzxsll berarti yz=ll ausge dan 8ylesl din alady Jedl 3 IS,
schingga frasa L“?L@J‘ ==Ll secara filosofis dapat diartikan kepedulian seorang yang

merasa dirinya terkena suatu penyakit terhadap kesehatan orang lain sehingga
melarang dirinya sendiri untuk tidak melakukan kegiatan dan berinteraksi bahkan
menjauhkan diri dengan yang lainnya agar orang lain tidak terkena penyakit yang
sama dengan yang dideritanya. Penggunaan suatu ungkapan dengan bahasa asli
daripada menggunakan ungkapan yang merupakan pinjaman dari bahasa lain tentu
memiliki efek yang lebih besar seperti kata “gelandangan” atau “pengangguran”
tentu akan berdampak besar daripada penggunaan kata “homeless” dan “jobless”

sehingga penggunaan frasa wall ==Ll bertujuan agar informasi tersebut lebih
terpatri di benak penduduk Kuwait akan pentingnya melakukan karantina, menjaga

jarak dan lain sebagainya sebagai bentuk upaya konkret dalam menghadapi pandemi
Covid-19 sehingga virus tidak mudah menyebar ke orang lain.

Penggunaan istilah 2w La@ yang berarti “ancaman kesehatan”, lebih

digunakan karena virus tersebut benar-benar mengancam kesehatan, bukan lagi
menggunakan ungkapan lain yang lebih halus yaitu misalnya gangguan kesehatan.

Kata .yu¢ merupakan bentuk derivasi dari kata suz - saa yang secara leksikal makna
kata tersebut yaitu 335> acel (Al-Haq & Al-Smadi, 2020). Ungkapan tersebut

merupakan ekspresi kekesalan dan juga untuk menakut-nakuti agar para
penduduknya mau bekerja sama dalam rangka memerangi pandemi Covid-19 agar
tidak terlalu memakan banyak korban seperti di negara-negara lainnya, yaitu Spanyol,

Italia dan lain sebagainya. Kata 4clis yang bersinonim dengan #les> untuk
menunjukkan makna imun atau sistem kekebalan tubuh. Kata <l sendiri
merupakan bentuk derivasi dari kata aiss - pie dan dari kata tersebut juga memberikan

bentuk derivasi lainnya yaitu 4a:ll yang berarti kekuatan untuk melawan atau kebal

terthadap suatu penyakit (Alotaibi, 2015). Kata ini lebih digunakan untuk
menunjukkan sistem kekebalan tubuh terhadap penyakit (s ) karena tidak ada yang

merasa senang ketika merasa sakit atau mendapatkan penyakit sehingga digunakan
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kata tersebut sebagai bentuk derivasi dati aies - ae yang artinya melarang karena

laranganpun tidak disenangi oleh orang-orang. Begitu juga ketika berbicara mengenai
kematian. Kedua hal ini dapat menimbulkan rasa sakit dan ketakutan bahkan

menyebabkan kerugian serta kemudharatan.

Penggunaan kata 4le> yang bersinonim #le, dan dksas. Kata 4Lle> yang
merupakan bentuk derivasi dari kata o - > yang artinya sya b 4aie atau juga

berarti ,=ll uiil jika kata tersebut berdampingan dengan kata _wedd! atau L

(Algahtani dkk., 2022). Secara leksikal, makna dari kata tersebut sudah menimbulkan
ketakutan, kekhawatiran dan mengerikan sehingga kata 4le> lebih digunakan

daripada kata-kata yang lainnya yang merupakan sinonim dari kata tersebut. Hal ini
tentu untuk memberikan peneckanan secara psikologis sehingga dengan
menggunakan ekspresi seperti itu diharapkan penduduk setempat lebih berhati-hati
dan menjaga diri agar terhindar dari virus corona yang sudah menelan banyak korban

seperti pada informasi Kemenkes Kuwait tanggal 8 Mei 2021. Penggunaan kata a3
yang memiliki makna yang sama dengan Jg=3 dalam informasi kemenkes setempat
pada tanggal 13 Juni 2021. Kata _las merupakan bentuk derivasi dari kata _Jas yang
berarti sLi 6.8 Lpd dyms dan slalas aad (Ritos & Daud, 2020), artinya bahwa

perubahan cuaca dapat terjadi kapan saja bahkan perubahannya bisa ekstrem. Kata
tersebut lebih digunakan daripada kata yang bersinonim dengannya dengan harapan
dapat memberikan peringatan pada pengguna bahasa - dalam hal ini penduduk
Kuwait - bahwa perubahan cuaca, apalagi cuaca ekstrem dapat mengancam
kesehatan sehingga harus lebih waspada dan harus lebih baik lagi dalam menjaga
kesehatan, baik dari pola makan maupun pola hidup agar tidak mudah terserang
penyakit, terutama di masa pandemi Covid-19 karena virus ini lebih cepat bermutasi
jika kondisi badan tidak benar-benar fit.

SIMPULAN

Berdasarkan analisis terhadap semua data yang diperoleh dari media sosial
resmi Kementerian Kesehatan Kuwait, banyak ditemukan bentuk eufemis dan
disfemis dalam penyampaian informasi terkait hal-hal dan perkembangan terbaru
mengenai Covid-19 di Kuwait. Hal ini digunakan dengan tujuan-tujuan tertentu.
Adapun tujuan penggunaan bentuk eufemis yaitu menghindari penyebutan realitas
negatif yang bertujuan untuk meminimalisir efek yang tidak baik dari ujaran yang

terkesan menakutkan, mengkhawatirkan, membuat gaduh, menyinggung, menyakiti,

tidak menghormati, maupun melanggar norma sosial, seperti penggunaan kata 3¢5
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daripada menggunakan kata &l. Penggunaan bentuk eufemis juga bertujuan untuk

membangkitkan sikap optimis terhadap penduduk setempat dalam menghadapi

pandemi virus corona, seperti penggunaan kata 3laj dibanding kata lainnya yang

memiliki makna yang hampir sama. Adapun penggunaan bentuk disfemis yang
digunakan oleh Kemenkes Kuwait dalam penyajian informasi seputar hal-hal yang
berkaitan dengan Covid-19 di negara tersebut yaitu bertujuan untuk menakut-nakuti,
menunjukkan kekesalan dan memberi peringatan sehingga lebih waspada lagi dalam

menghadapi pandemi Covid 19, seperti penggunaan kata _s,s secara langsung

walaupun pada kesempatan lainnya, kata tersebut dihilangkan dan diganti dengan

kata lain nya yaitu wlas ¢3¥L, dan juga penggunaan kata 4, daripada
menggunakan kata d=il> yaitu bertujuan untuk memberikan peringatan tentang

ancaman kesehatan yang serius yang disebabkan oleh virus corona.
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ABSTRACT

The Arabic language skills training activity was organized by Syamsul Ulum
Muhammadiyah Islamic Boarding School in Bandung in collaboration with the Arabic
Language Education Program of Bandung State Islamic University. The main objective
of this activity is to improve students' language skills by creating interactive learning as
it is conducted offline after a long period of online learning. This research is a
qualitative study with a comparative descriptive method. Based on the teacher
evaluation questionnaire filled out by the students, the lowest percentage was obtained
at 81% in 2021 and 83.8% in 2022 for the maharah istima training, while the highest
percentage in 2021 was 85.4% and 87% in 2022 for the maharah kalam training. Students
provided feedback in the form of suggestions and criticisms for the teachers, which
became the subject of discussion and evaluation for the program so that they can
provide better training in the future

Keywords: Arabic Language Skills, Interactive Learning, Istima', Kalam

ABSTRAK

Kegiatan pelatihan keterampilan berbahasa Arab ini diselenggarakan oleh Pondok
Pesantren Syamsul Ulum Muhammadiyah Bandung dengan bekerjasama dengan pihak
Program Studi Pendidikan Bahasa Arab UIN Bandung. Tujuan utama dari kegiatan ini
adalah untuk meningkatkan keterampilan berbahasa siswa dengan membuat
pembelajaran interaktif karena dilakukan secara luring, setelah sekian lama belajar
daring. Penelitian ini merupakan penelitian kualitatif dengan metode deskriptif
komparatif. Berdasarkan angket penilaian pengajar yang diisi oleh siswa, didapatkan
persentase paling rendah 81% di tahun 2021 dan 83.8% di tahun 2022 untuk pelatihan
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maharah istima, sedangkan persentase tertinggi di tahun 2021 mencapai 85.4% dan 87%
untuk tahun 2022 dalam pelatihan wabarah kalam. Siswa memberikan respon dalam
bentuk saran dan kritik untuk pengajar yang menjadi bahan diskusi dan evaluasi untuk
pihak prodi agar mampu memberikan pelatihan yang lebih baik ke depannya.

Kata Kunci: Pembelajaran Interaktif, Istima', Kalam, Keterampilan Berbahasa Arab.

PENDAHULUAN

Pesantren merupakan lembaga pendidikan Islam di Indonesia yang tetap eksis
hingga kini dalam mengajarkan bahasa Arab dan teks-teks berbahasa Arab (Arif,
2019). Pesantren sebagai lembaga pendidikan Islam telah diakui oleh khalayak umum
dalam keberhasilannya menyelenggarakan pembelajaran bahasa Arab (Aziza dkk,
2020). Sebagaimana diketahui Bersama bahwa pembelajaran bahasa Arab di pesantren
modern lebih pada penguasaan empat kompetensi yaitu istim’a, kalam, girdabh, kitabah
(Desrani dkk, 2021). Ini bisa dilihat dari sistem pembelajaran yang berlangsung di
pesantren modern atau ghalaf (Maskur & Anto, 2018). Diantara ciri yang melekat pada
pesantren khalaf adalah penggunaan bahasa Arab dan Inggris untuk komunikasi sehari-
hari di pesantren (Hasan, 2020). Pembelajaran bahasa Arab di pesantren ini tidak
hanya diajarkan di dalam kelas, tetapi juga dikembangkan diluar kelas sebagai bahasa
komunikasi sehari-hari di lingkungan pesantren (Hasanuddin dkk, 2020). Dalam
aktifitas sehari-hari santri diarahkan untuk menggunakan bahasa Arab, schingga
nantinya santri mampu menggunakan bahasa Arab secara aktif (Nasution, & Zulheddi,
2018). Salah satu pesantren yang mengajarkan bahasa Arab sebagai mata pelajaran
utama adalah Pondok Pesantren Syamsul Ulum Muhammadiyah Bandung.

Pondok Pesantren Syamsul Ulum Muhammadiyah Bandung adalah salah satu
pesantren modern yang berusaha untuk melatih 4 keterampilan berbahasa Arab dalam
pembelajarannya (Ansori, 2021). Para pendiri Pondok Pesantren Syamsul Ulum
Muhammadiyah Bandung memandang bahwa pembelajaran bahasa Arab tidak cukup
hanya mempelajari teori tanpa melatih keterampilan berbahasanya. Hal ini didasari
keyakinan bahwa bahasa bisa digunakan jika terus dilatth dan digunakan, bukan hanya
dengan mempelajari teori-teori saja. Pembelajaran bahasa Arab di pesantren tidak
hanya mempelajari ilmu bahasa teoretis seperti mata pelajaran gawa'’id saja yang
cabangnya nabwn dan Sharaf (Abdillah dkk, 2018) (Habibah, 2016). Namun juga
mencakup pembelajaran keterampilan berbahasa yang empat (menyimak, berbicara,
membaca, dan menulis)(Rozak, 2018). Sebenarnya sudah direncanakan dan
dipersiapkan sejak awal pendirian pondok pesantren ini. Pendirian Pondok Pesantren
Syamsul Ulum dimulai di tahun 2014 sebagai peletakkan batu pertama. Kemudian di
tahun 2015 pembangunan kantor, kelas, asrama, dan fasilitas lainnya selesai. Membuka
penerimaan untuk santri angkatan pertama di tahun 2016, dengan Dr. Ajang Zamzam
dipilih sebagai pimpinan pesantren yang pertama. Didirikannya pondok pesantren ini
merupakan cita-cita tokoh pada Pimpinan Cabang Muhammadiyah Ujungberung
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untuk mendirikan sekolah pengkaderan yang mampu menghasilkan kader
Muhammadiyah yang bersifat ulama-intelek atau intelek-ulama.

Pada kenyataannya, dalam proses pengembangan keterampilan berbahasa Arab
masih ditemukan banyak kendala. Walaupun proses pembelajaran keterampilan
berbahasa sudah berusaha untuk dimaksimalkan, tapi tetap saja selalu ada sisi yang
perlu diperbaiki dan dikembangkan. Dari sinilah, #udir pesantren mengumpulkan guru
bahasa Arab untuk diskusi terkait pengembangan keterampilan berbahasa Arab. Dari
diskusi inilah, menghasilkan keputusan untuk meminta Prodi Pendidikan Bahasa Arab
UIN Sunan Gunung Djati Bandung untuk bekerjasama dengan pesantren dalam
pengembangan keterampilan berbahasa. Kerjasama ini bersifat simbiosis mulualisme.

Pihak prodi merespon dengan baik kerjasama ini oleh sebab itu kegiatan
pelatihan peningkatan keterampilan berbahasa Arab dimulai pada 2021. Tahun
tersebut merupakan kegiatan pelatithan yang pertama, sehingga tentu masih terdapat
kekurangan dan membutuhkan masukkan dari para santri. Untuk mengetahui tingkat
kepuasan dan masukkan dari mereka, maka diberikanlah angket daring. Setelah hasil
angket tersebut muncul, maka dipelajari oleh pihak prodi untuk dilakukan evaluasi dan
perbaikan. Pelatihan keterampilan kebahasaan ini dilakukan kembali di tahun 2022.
Pada tahun ini, setelah dilakukan evaluasi dan diskusi maka prodi mempersiapkan
lebih matang lagi. Setelah selesai pelatihan, peneliti berusaha untuk melihat respon
santri serta apakah ada peningkatan kepuasan santri terkait pelatithan keterampilan
kebahasaan pada tahun 2022.

Penelitian yang terkait dengan Pengembangan Keterampilan Berbahasa Arab
Santri Pondok Pesantren telah dilakukan oleh beebrapa peneliti terdahulu diantaranya:
Pertama, penelitian yang dilakukan oleh Siti Sanah, Odang, dan Yuni Lutfiyani; dengan
judul Model Pengembangan Keterampilan Berbahasa Arab di Pesantren. Hasil
penelitian menunjukkan bahwa dari tiga pondok pesantren modern yang menjadi
lokus penelitian ketiganya menggunakan model imigram dalam menjalankan program
kebahasaan dalam rangka meningkatkan empat keterampilan berbahasa Arab
santrinya, yang pada intinya model ini mengusahakan keseimbangan antara
pengetahuan kebahasaaraban santri dengan praktik berbahasa arab mereka (Sanah
dkk., 2022);

Kedua, penelitian yang dilaukan oleh Irhamudin Abdullah, Novita Rahmi, dan
Walfajri dengan judul Pembentukan Lingkungan Bahasa Arab untuk Mengembangkan
Keterampilan Berbicara. Hasil dari penelitian ini adalah pembentukan lingkungan
bahasa harus menjadi tanggung jawab pengelola sekolah dan seluruh pengurus
pesantren dengan melibatkan seluruh santri. Dengan demikian, semua pihak akan
merasakan lingkungan bahasa dan mendukung dengan sepenuh hati terhadap semua
program yang berkaitan dengan lingkungan bahasa. Pembentukan lingkungan bahasa
dapat dilakukan melalui berbagai kegiatan kebahasaan, antara lain: pengembangan kosa
kata (mufrodat), pemajangan kosa kata bahasa Arab (poster) di fasilitas lingkungan
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bahasa, praktik bahasa Arab dalam komunikasi sehari-hari, praktik pidato bahasa Arab
dan drama (Abdullah dkk., 2021).

Ketiga, penelitian yang dilakukan oleh Irna Novia Damayanti dengan judul
Pengembangan Keterampilan Berbahasa Arab Bagi Santri di Komplek An Najah
Arabic Java English Comunity (AArJEC) Pesantren Mahasiswa An Najah Purwokerto.
Hasil dari penelitian ini menunjukan bahwa pengembangan keterapilan berbahasa
Arab bagi santri di komplek AArJEC Pesantren Mahasiswa An Najah Purwokerto
yaitu melalui kegiatan-kegiatan, diantaranya yaitu dengan jam bahasa, kotak mufrodat,
penerjemahan lagu, perfomance, permainan dan menghafal mufrodat (Damayanti,
2019).

Keempat, penelitian yang dilakukan oleh Uus Rustiman dan Yani Rohmayani
dengan judul PKM Pelatihan Peningkatan Keterampilan Berbicara Bahasa Arab Bagi
Santri PPI 259 Firdaus Melalui Game Islami di Pangalengan Bandung. Hasil penelitian
menunjukan Ada dua jenis permainan yang biasanya dilakukan, yaitu: permainan
kompetitif, di mana pemain atau tim bersaing untuk menjadi yang pertama mencapai
suatu tujuan, dan permainan kooperatif, di mana pemain dan tim beketja sama untuk
mencapai suatu tujuan. PKM ini bertujuan untuk memberikan pelatihan kepada para
tutor Lembaga Bahasa di Wilayah Pesantren PPI 259 Firdaus Pangalengan melalui
Permainan Islami untuk meningkatkan kemampuan berbahasa Inggris para peserta
Lembaga Bahasa. Pelatihan ini bertujuan untuk melatih tutor dalam mengajarkan
keterampilan berbicara melalui permainan islami sebagai metode pengajaran yang
menarik dan efektif. Peserta pelatihan adalah para tutor di PPI 259 Pesantren Firdaus
Pangalengan. Hasil PKM adalah peningkatan kemampuan berbahasa Arab peserta PPI
259 Pondok Pesantren Firdaus Pangalengan (Rustimah & Rohmayani, 2023)

Kelima, penelitian yang dilakukan oleh Hayati Nufus dengan judul Peranan
Bi'ah Lughawaiyyah Dalam Meningkatkan Kemahiran Berbahasa Arab Santri Ma’had
Dar Al-Quran Tulehu Maluku Tengah. Hasil penelitian membuktikan bahwa bi’ah
lughawiyyah sangat berperan aktif dalam meningkatkan empat kemahiran berbahasa
Arab dan strategi yang digunakan adalah menjalankan pembiasaan menggunakan
bahasa Arab, mengadakan hari khusus berbahasa, melakukan kegiatan ilqa al-mufradat,
pembelajar diwajibkan berlatth muhadasah, memberikan latihan imla muwajjah,
diadakan mahkamah lughah, tujuannya agar mereka tidak lupa, malu, dan takut salah
dalam bercakap dengan bahasa Arab (Nufus, 2020).

METODE PENELITIAN

Penelitian ini merupakan penelitian kualitatif dengan metode deskriptif
komparatif. Metode deskriptif digunakan untuk menggambarkan kepuasan santri serta
masukkan yang diberikan terkait pelatihan keterampilan berbahasa di tahun 2021 dan
2022 berdasarkan fakta-fakta yang terjadi di lapangan. Metode komparatif digunakan
untuk membandingkan kedua respon tersebut, sekaligus untuk melihat apakah ada
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peningkatan tingkat kepuasan santri terhadap kegiatan pelatithan keterampilan
berbahasa di tahun 2022. Hal ini dikarenakan metode komparatif mampu
membandingkan keberadaan satu atau lebih variabel terhadap dua atau lebih sampel
yang berbeda atau waktu yang berbeda (Musthafa & Hermawan, 2018). Sumber data
penelitian terbagi dua, yaitu primer dan sekunder. Data primer diperoleh secara
langsung melalui sumber utama yaitu santri sebagai subjek penelitian melalui teknik
observasi, wawancara, dan dokumentasi. Sedangkan data sekunder didapatkan melalui
studi pustaka terkait tema yang dibahas dalam penelitian ini. Observasi dilakukan
dengan cara mengamati kegiatan pelatihan keterampilan berbahasa dengan mencatat
fenomena atau perilaku sasaran penelitian. Adapun teknik wawancara digunakan untuk
memperkuat dan memperdalam data yang diperoleh serta untuk mendapatkan respon
secara langsung dari santri sebagai subjek penelitian terkait keigatan pelatihan
keterampilan berbahasa Arab di Pondok Pesantren Syamsul Ulum Muhammadiyah
Bandung. Kemudian, data yang terkumpulkan akan disajikan menggunakan matriks
perbandingan, karena matriks tersebut (Musthafa & Hermawan, 2018). Berdasarkan
pemaparan tersebut, maka langkah-langkah penelitian dilakukan sebagai berikut (1)
pengumpulan data, (2) penyajian data, (3) analisis data, dan (4) penarikan simpulan dari
analisis yang telah dilakukan (Windariyah, 2018).

HASIL DAN PEMBAHASAN
Urgensi Kegiatan Pelatihan Keterampilan Berbahasa Arab

Kegiatan ini merupakan wusaha pondok pesantren untuk meningkatkan
keterampilan bahasa Arab siswa. Sudah sekian lama siswa menghadapi belajar daring
yang mengakibatkan sulitnya perkembangan keterampilan berbahasa mereka, karena
guru tidak dapat mengajar dengan maksimal. Selain kurangnya keterampilan berbahasa,
dari aspek sikap dan adab pun kurang terdidik yang diakibatkan pembelajaran daring
tersebut (Syafe’i, 2017). Sehingga kegiatan ini merupakan salah satu solusi yang hadir
agar siswa mampu berinteraksi kembali dengan guru dalam kelas pembelajaran.
Harapan mudir pesantren dengan adanya kegiatan ini juga mampu meningkatkan minat
siswa dalam belajar bahasa Arab serta meningatkan keterampilan berbahasa mereka,
karena pembelajaran kelas yang mungkin bersifat monoton membuat siswa menjadi
mudah bosan (Siregar dkk, 2018). Tujuan lain dari kegiatan ini adalah untuk
menjadikan keterampilan berbahasa siswa aktif, karena salah satu fokus pembelajaran
bahasa Arab di pesantren modern adalah pelatihan keterampilan berbahasa aktif
(Ardiansyah, 2020).

Pelatihan Keterampilan Berbahasa Arab di Pondok Pesantren Syamsul Ulum
Muhammadiyah Bandung

Kegiatan ini dilaksanakan selama 1 minggu mulai dari 14 April 2021 hingga 20
April 2021. Terdapat 5 kelas pada tahun ini, untuk setiap kelas diisi oleh 2 pengajar
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sesuai dengan jadwal dan kesepakatan yang telah dibuat. Pelatihan dimulai pukul 08:00
sampai dengan 11:00. Sedangkan untuk tahun 2022 dilaksanakan mulai 4 April 2022
hingga 10 April 2022, dengan jumlah 6 kelas.

" s I
Gambar 1 Penutupan Kegiatan Tadrib Maharah Al-Lughawiyah di Masjid Pondok
Pesantren Syamsul Ulum

Untuk kegiatan per hari, siswa dilatih 2 maharah yang berdekatan yaitu (1) #stima
dan kalam, serta (2) gira’ah dan kitabah. Hal ini bertujuan agar keterampilan siswa yang
dilatth dapat bertalian karena dikembangkan secara maksimal. Bahan ajar utama yang
digunakan dalam pelatihan ini adalah buku A~ Arabiyyah baina Yadaik. Berdasarkan
penelitian yang dilakukan oleh Al-Anshori menyebutkan bahwa buku tersebut mampu
menunjukkan kesuksesan dalam pembelajaran mubadatsah (Al-Anshori, 2022).
Pelatihan Maharah Istima dan Kalam

Untuk pembelajaran istima dan kalam dilakukan dengan urutan istima diajarkan
terlebih dahulu, karena #s#ima membutuhkan konsentrasi yang kuat dengan pikiran
yang masih fresh (Hanun, 2019). Pelatihan Zstima dan kalam tidak diberikan dalam satu
waktu dalam jangka waktu panjang, melainkan adanya giliran pelatihan keterampilan
agar siswa tidak merasa bosan serta mampu menyerap materi dengan lebih baik,
berikut adalah rinciannya: (1) Untuk setiap sesi diperdengarkan 1 audio rekaman yang
bersumber dati A~- Arabiyyah baina Yadaik; (2) Audio diulang sebanyak dua kali,
kemudian setelah itu pengajar mengecek fahmul masmn’ siswa terhadap audio tersebut,
dengan menanyakan pertanyaan-pertanyaan sederhana dalam bahasa Arab dan siswa
pun diminta untuk menjawab dengan bahasa Arab; (3) Pengajar mencoba untuk
memperluas pembahasan topik dengan mengaitkan tema audio dengan fenomena
faktual yang terjadi di lingkungan sekitar siswa. Dengan tujuan untuk memancing siswa
untuk berbicara dengan lebih leluasa; (4) Setelah adanya interaksi antara pengajar dan
siswa, maka audio diputar sekali lagi untuk mengkonfirmasi informasi yang siswa
tangkap dari audio tersebut; (5) Pengajar melakukan pengayaan dengan memberikan
siswa kesempatan untuk melakukan dialog bebas terarah yang terkait dengan tema
audio (Fitriyah, 2019). Materi yang dilatth bersumber dari buku A/ Arabiyyah baina

Yadaik jilid 1A dengan membahas 3 judul, yaitu (1) 8,31, (2) Sudl, dan (3) sle!

dagdl untuk tingkat tsanawiyah. Sedangkan untuk tingkat aliyah diberikan audio dati
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jilid 2A dengan judul (1) auall § 8Ltl, (2) pladdly @lall, dan (3) ¢ldl (Hanani,

2022).

Pemilihan materi ini berdasarkan hasil kesepakatan dan diskusi. Pemilihan ketiga
judul tersebut untuk tingkat tsanawiyah karena materi masih ringan, dengan kosakata
sehari-hari digunakan, uslub kalimat sederhana, serta kecepatan berbicara audio tidak
cepat (Haniefa, 2022). Adapun materi untuk tingkat aliyah sudah lebih advanced karena
tema yang dibahas lebih kompleks, butuhnya diskusi terkait materi ini, sebagai bekal
persiapan mereka dalam menghadapi situasi futuristis di luar pondok pesantren.

Pelatihan Maharah Qira’ah dan Kitabah

Untuk pelatihan kedua keterampilan ini, sumbernya merupakan buku Si/silah
Ta lim Al-Lughah Al-"Arabiyyah. Untuk tingkat tsanawiyah menggunakan kitab Tz bir
jilid 2 (Yusuf & Wekke, 2015). Alasan pemilihan kitab ini adalah uslub kalimat yang
digunakan sederhana, kosakata familier dan mudah dipahami, dan banyak latihan
untuk fabmul magru® dan menulis. Sedangkan untuk tingkat Aliyah menggunakan kitab
Qira’ah jilid 3. Alasan pemilihan kitab ini adalah tingkat kompleksitas kalimat,
kosakata, serta variasi uslub kalimatnya jauh lebih beragam dibandingkan yang jilid 2
(Habibi, 2019).

Pelatthan kedua mabarah ini dimulai dari membaca teks yang kemudian dari
bacaan itulah dilatih keterampilan menulis siswa. Berikut adalah tahapan-tahapannya:
(1)Pengajar membimbing dan mengarahkan siswa dalam membaca teks; (2) Pengajar
memastikan siswa mampu memahami isi teks (fabmul magrn’); (3) Pengajar mengambil
beberapa uslub inti dari teks dan menjelaskannya kepada siswa; (4) Siswa diminta
untuk membuat uslub serupa dengan yang dicontohkan dengan menggunakan
kosakata di luar teks; (5) Setelah siswa dianggap mampu untuk membuat uslub
tersebut, maka pengajar melanjutkan pembelajaran dengan membimbing siswa dalam
menulis kalimat yang merupakan bagian dalam zadrib dalam kitab tersebut sebagai
pengayaan bagi siswa (Rosyid, 2020). Pelatihan seperti ini merupakan bagian dari
gira’ab muwagjabah dan kitabah muwajjabah karena dalam setiap tahapan pembelajaran,
pengajar terus membimbing dan mengarahkan siswa. Pembelajaran yang diarahkan
(muwajjah) memang cocok digunakan dalam melatih/mendidik siswa pemula, karena
mereka masih membutuhkan sosok guru sebagai tempat bertumpu atau bertanya
(Nurcholis dkk, 2020).

Walaupun pembelajaran untuk kedua maharah ini bersifat muwagjah, siswa tetap
diberikan kebebasan dalam beberapa hal. Salah satunya adalah kebebasan untuk
memilih dan menggunakan kosakata dalam membuat kalimat, dengan tujuan agar
mereka mampu bereksplorasi dan bereksperimen dengan kata-kata yang berada di luar
buku teks. Ketika siswa mampu membuat kalimat dengan uslub yang diajarkan dengan
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kata-kata yang beragam, maka itu menunjukkan salah satu keberhasilan pelatihan
keterampilan menulis (Syarifah & Juriana, 2020).

Respon Santri Terhadap Kegiatan Pelatihan Keterampilan Berbahasa Arab

Setelah pelatihan selesai dilaksanakan, pihak Prodi Pendidikan Bahasa Arab UIN
Sunan Gunung Djati memberikan angket kepada beberapa siswa sebagai perwakilan.
Tujuan diberikannya angket adalah untuk mengetahui tingkat kepuasan dan juga
sebagai sarana mereka memberi masukan dan kritik untuk ditindaklanjuti oleh prodi
dan juga untuk meningkatkan kualitas pelatihan selanjutnya.

Berikut adalah pernyataan-pernyataan dalam angket yang diberikan kepada siswa
untuk mengukur kualitas pengajar dalam pelatihan. Pernyataan berikut ini diberi skor
1-5 dengan angka 5 sebagai skor tertinggi, sehingga skor maksimal untuk angket ini
adalah 500 karena jumlah siswa yang diberikan angket adalah 10 orang. Skoring
terthadap pernyataan-pernyataan ini dilakukan per maharah, jadi terdapat 4 set dalam
angket ini. Pemberian angket bertujuan untuk mengetahui kualitas pengajar perspektif
siswa. Berikut adalah pernyataan-pernyataan yang diberikan: (1) Guru datang tepat
waktu; (2) Guru berpakaian rapi dan sopan; (3) Guru disiplin dalam pembelajaran; (4)
Guru memberi motivasi kepada siswa; (5) Guru aktif dalam mengajar; (6) Guru
mengajar dengan cara yang baik dan menyenangkan; (7) Guru dapat menyampaikan
materi dengan baik; (8) Guru mampu menjawab pertanyaan dengan jelas; (9) Guru
mampu memberikan contoh dengan jelas; (10) Guru mampu menghidupkan suasana
kelas.

No Skor Tahun 2021 Skor Tahun 2022
1 41 43
2 45 44
3 43 44
4 44 43
5 38 42
6 38 40
7 39 41
8 39 42
9 39 40
10 39 40
Total 405 419
Skor (81%) (83.8%)
Tabel 1 Penilaian Siswa Terhadap Guru Maharah Istima
No Skor Tahun 2021 Skor Tahun 2022
1 44 43
2 42 42
3 43 43
4 42 43
5 45 45
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6 47 46
7 40 42
8 39 43
9 39 41
10 46 47
Total 427 435
Skor (85.4%) (87%)
Tabel 2 Penilaian Siswa Terhadap Guru Maharah Kalam
No Skor Tahun 2021 Skor Tahun 2022
1 45 45
2 45 44
3 44 45
4 43 44
5 44 43
6 41 43
7 38 42
8 41 42
9 40 41
10 39 40
Total 420 429
Skor (84%) (85.8%)
Tabel 3 Penilaian Siswa Terhadap Guru Maharah Qira’ah
No Skor T'ahun 2021 Skor Tahun 2022
1 44 42
2 44 44
3 45 44
4 43 43
5 44 44
6 41 43
7 38 43
8 41 42
9 39 40
10 42 42
Total 421 427
Skor (84.2%) (85.4%)

Tabel 4 Penilaian Siswa Terhadap Guru Maharah Kitabah

Berdasarkan keempat tabel tersebut, dapat diketahui bahwa skor untuk
mengukur pengajar di tahun 2021 pun sudah berada di atas 80%. Kemudian di tahun
2022 untuk seluruh mabarah mengalami kenaikan persentasi. Salah satu faktor yang
menyebabkan kenaikan ini adalah introspeksi diri yang dilakukan oleh para pengajar
setelah mengajar di tahun 2021 berdasarkan saran dan kritik dari para siswa tersebut,
sehingga mereka mampu datang di tahun selanjutnya dengan lebih matang
persiapannya.
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Dalam angket juga, siswa diminta untuk memberikan respon terhadap guru.
Untuk memberikan respon tersebut, siswa diberikan 3 pertanyaan dan 1 kesempatan
untuk menulis kritik/saran untuk guru. Untuk setiap 1 maharah diberikan 1 set, karena
terdapat 4 mabarah maka terdapat 4 set dalam angket. Berikut adalah rinciannya:(1)
Seperti apa cara guru mengajar maharah istima/ kalam/ gira’ah/ kitabah?; (2) Apa
kelebihan guru dalam mengajar maharah istima [ kalam/ gira*ah/ kitabah?; (3) Apa
kekurangan guru dalam mengajar maharah istima/ kalam/ gira*ah/ kitabah?; (4) Jika ada
saran/masukkan/kritik bagi guru mabarah istima/ kalam/ gira*ah/ kitabah silahkan tulis di
sini.

Berikut adalah perbandingan respon diberikan siswa terhadap pelatihan di tahun
2021 dan 2022 untuk setiap mabarah yang dilatih:

Pertanyaan dan

Maharah P . Respon Tahun 2021 Respon Tahun 2022
ermintaan Saran
1. Santri diminta
menyimak audio
kemudian 1. Santri
dipraktekkan. diperdengarkan
2. Seperti audio sebanyak 2
menyampaikan kali, kemudian
pelajaran ke diri ditanya-tanya,
sendiri. kemudian diputar
3. Disuruh menulis lagi audionya
. al-hiwar dari sekali lagi.
Seperti apa cara guru : .
mengajar? zu.ldlo yang 2. Guru. meminta
didengarkan. santri untuk
4. Alhamdulillah menulis apa yang
guru maharah didengar.
istima 3. Guru dengan
mengajarkannya sabar
dengan cara baik. membimbing
5. Mengajarnya santri dalam
dengan baik dan belajar.
mudah
dimengerti.
1. Memberikan 1. Guru
materi dengan memberikan
jelas. audio bahasa
2. Bisa Arab yang tidak
Apa kelebihan guru menghid};,l Iikan cepat o
dalam mengajar? suasana kelas berblcara.nya jadi
menjadi mudah didengar.
menyenangkan. 2. Kata kunci dalam
3. Materi ditulis di audio ditulis di
papan tulis. papan tulis.
4. Mampu 3. Memberikan
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Kalam

Apa kekurangan guru
dalam mengajar?

Jika ada
saran/masukkan/kritik
bagi guru silahkan tulis

di sini.

Seperti apa cara guru

1.

mengajarkan imla
kepada santri.
Pelafalannya
tergolong
menengah ke
atas.

Sangat detail
dalam
menerangkan
materi.

Audio yang
diberikan kurang
jelas.

Mufradat dalam
audio sudah
terlalu sering
diberikan pada
pelajaran di kelas.
Peralatan yang
digunakan belum
maksimal, seperti
pengeras suara.
Durasi pemberian
materi panjang.
Kurang seru.
Cara
penyampaian
materi perlu
diperbaiki.

Harus bisa lebih
baik dari
sebelumnya.
Untuk pemberian
materi disarankan
untuk yang
singkat dan
sederhana
terlebih dahulu.
Guru harus
mampu membuat
santri menjadi
lebih semangat,
tidak mengantuk,
dan tidak bosan
dalam belajar.
Mampu

materi dengan
jelas.

Persiapan speaker
buat menyalakan
audionya agak
lama.

Ketika
mendengar audio
yang panjang agak
membosankan.

Lebih baik dari
tahun sebelumnya
tapi masih terus
bisa diperbaiki
lagi.

Guru harus bisa
menjelaskan
materi dengan
sederhana agar
santri lebih
mudah paham.

Guru
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mengajar?

Apa kelebihan guru
dalam mengajar?

Apa kekurangan guru
dalam mengajar?

Jika ada
saran/masukkan /kritik
bagi guru silahkan tulis

di sini.

2.

menjelaskan
contoh yang
diberikan.

Santri diminta
aktif dalam
pembelajaran
dengan membuat
dialog sederhana.
Mengajarkan cara
melafalkan huruf
dengan baik.
Mampu mengajar
dengan baik.
Tidak kaku dalam
mengajar.

Materi jelas dan
mudah
dimengerti.
Mampu
menghidupkan
suasana kelas.
Santri menjadi
paham perbedaan
pelafalan kata
akan
mempengaruhi
makna kata.
Materi yang
diberikan tidak
bertele-tele.
Materi diulang-
ulang sehingga
menjadi
monoton.

Waktu
pembelajaran
kurang ketika
diminta untuk
melakukan dialog
2 orang.

Santri berharap
untuk dapat
mengajarkan
materi yang tidak
dipelajari di kelas.
Disarankan untuk

memberikan pola
kalimat kemudian
santri diminta
untuk
menggunakan
pola kalimat
tersebut ketika
membuat dialog
sederhana dan
dipraktekkan.
Guru mampu
melafalkan
dengan jelas.

Guru bisa
menghidupkan
suasana kelas.
Guru bisa
membimbing
santri ketika
diminta berdialog
dengan santri lain.

Model belajarnya
hanya dialog

terus.

. Jumlah siswa

terlalu banyak
karena praktek
dialog hanya
dilakukan oleh 2
orang, jadi
gilirannya lama.
Kalau bisa guru
untuk mengajar
kalan: lebih dari 2
agar praktek
dialog tidak
terlalu lama
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Seperti apa cara guru
mengajar?

Qira’ab

Apa kelebihan guru
dalam mengajar?

Apa kekurangan guru
dalam mengajar?

2.

menambahkan
khazanah
kosakata baru
untuk santri.

Diajarkan dasar-
dasar membaca
bahasa Arab.
Guru menulis
kalimat di papan
tulis, dijelaskan,
dan diberitahu
kedudukan kata
tersebut.
Diminta
membaca tulisan
Arab tanpa
harakat.

Menulis 1 baris
yang diambil dari
buku muthalaah
dan meminta
santri untuk
membacanya.
Materi yang
diberikan jelas.
Mampu
menjelaskan
materi dengan
rinci.

Mampu melatih
keterampilan
dengan praktek
langsung.
Mampu
membantu santri
untuk membaca
tulisan Arab
tanpa harakat.
Tidak monoton.
Materi dijelaskan
secara detail.
Kurang mampu
menghidupkan
suasana kelas.

Mengulang-ulang

menunggu
antrian.

Perlu lebih
banyak mufradat
diberikan di kelas.

Santri diminta
membaca teks di
buku.

Guru menulis
kalimat penting di
papan tulis.
Terkadang guru
meminta santri
untuk membaca
tulisan tanpa
harakat.

Materi dijelaskan
dengan baik.
Banyak praktek
membaca.
Memotivasi santti
untuk terus
belajar membaca.

Suasana belajar
agak boring.
Kalau membahas
Z'rab suka berat.
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Jika ada
saran/masukkan /kritik
bagi guru silahkan tulis

di sini.

Seperti apa cara guru

1are
Kitabah menga)at

Apa kelebihan guru
dalam mengajar?

mateti nahwu-
sharaf yang dasar.
Ada guru yang
terkesan
merendahkan
siswa ketika
mengajar karena
berbicara dengan
intonasi yang
cukup menekan.
Materi dirasa
terlalu panjang.
Harus bisa
menghidupkan
suasana kelas
ketika mengajar
agar tidak
mengantuk.
Diharapkan
untuk mampu
bersikap baik
ketika mengajar.
Disarankan untuk
tidak memberikan
materi yang
terlalu panjang.
Guru mampu
mengajarkan
menulis dengan
benar.

Guru memilih
santri satu per
satu, kemudian
diberikan kalimat
dan harus ditulis
di papan tulis.
Praktek menulis
di depan kelas
(2mla).

Di saat belajar,
guru sangat
menguji ketelitian
penulisan (&ha)
dan konsentrasi.
Mampu
menjelaskan

Harus bisa lebih
sabar lagi
mengajar santri
yang belum bisa
membaca dengan
baik.

Materi 7 rab yang
diberikan jangan
berat-berat.

Guru
mengajarkan pola
kalimat dan santri
diminta untuk
mengganti
mufradatnya.
Guru
mengajarkan /zla

di kelas.

Guru
memperhatikan
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Apa kekurangan guru
dalam mengajar?

materi dengan
jelas.

Mampu
menjelaskan
dengan baik
bagaimana cara
menulis dan
memberikan
mufradat yang
tidak diketahui
santri.

Lebih mudah
paham karena
banyak praktek.
Pelafalan kata
cukup baik.
Ahli dalam
menulis izla
ataupun syd.
Kurang persiapan
di awal
pembelajaran.
Suasana
membosankan.
Ada guru yang
kurang
memperhatikan
penulisan.
Kurang mampu
beradaptasi
dengan santri.
Pemberian materi
terlalu banyak.

penulisan kata.
Guru membantu
santri mencari
kata untuk
membuat kalimat
baru.

Bisa menulis Arab
tanpa melihat
buku.

Agak monoton
cara mengajarnya.
Kurang mampu
menghidupkan

suasana kelas.

Ada 2 guru yang
tidak masuk
dalam 3
pertemuan.
Harus mampu Kalau bisa
mempersiapkan mengajar dengan
. dengan lebih cara lain selain
Jika ada ) )
.. matang dan lebih memberikan pola
saran/masukkan /kritik . . ;
. . . baik. kalimat saja agar
bagi guru silahkan tulis )
i sini Harus mampu tidak mengantuk.
’ mengajarkan Lebih usaha lagi
bagaimana untuk
menulis dengan menghidupkan
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baik. pembelajaran agar
3. Diharapkan tidak boring.

mampu

mencairkan

suasana kelas agar

tidak bosan.
4. Pemberian materi

sederhana saja

tapi berbobot.

Berdasarkan tabel tersebut, dapat terlihat bahwa siswa banyak memberikan
masukkan terkait kegiatan tahun 2021. Setelah mendapatkan respon tersebut di tahun
2021, maka pihak prodi melakukan diskusi internal sebagai bentuk evaluasi perbaikan
diri. Sehingga di tahun 2022 dapat memberikan pengajar yang lebih baik dan siap
untuk mengajar. Begitu juga dengan masukkan dari siswa mengenai kegiatan di tahun
2022 menjadi bahan diskusi dan evaluasi kembali.

SIMPULAN

Berdasarkan penelitian yang dilakukan, dapat disimpulan sebagai berikut.
Kegiatan pelatihan keterampilan berbahasa Arab di Pondok Pesantren Syamsul Ulum
Muhammadiyah Bandung merupakan hasil kerja sama antara pihak pesantren dengan
Program Studi Pendidikan Bahasa Arab UIN Bandung. Kegiatan ini dilaksanakan di
tahun 2021 dan 2022. Tujuan utama dari kegiatan ini adalah untuk menghidupkan
kembali semangat belajar dan suasana belajar yang siswa mampu berinteraksi langsung
dengan guru dan teman-temannya di kelas, setelah sekalian lama melakukan
pembelajaran daring. Berdasarkan angket yang diberikan kepada siswa untuk memberi
penilaian terhadap pengajar, didapatkan hasil paling rendah 81% di tahun 2021 dan
83.8% di tahun 2022. Terlihat adanya peningkatan total skor untuk setiap keterampilan
berbahasa di tahun 2022. Kemudian respon siswa atas kegiatan ini baik itu berupa
saran dan krittk menjadi bahan diskusi dan evaluasi bagi pihak prodi untuk
memberikan pengalaman yang lebih baik ke depannya.

UCAPAN TERIMA KASIH

Ucapan terima kasih kepada seluruh author pada tulisan ini; selanjutnya pada
segenap keluarga besar dan pimpinan Pondok Pesantren Syamsul Ulum
Muhammadiyah Bandung yang telah berpartisipasi dan memberikan izin untuk
melakukan penelitian di lembaga ini. Selanjutknya ucapan terimakasih kami haturkan
pada segenap editorial tim Jurnal Ta’lim Al-Arabiyyah yang telah membantu mereview
tulisan ini sehingga artikel ini dapat terbit, serta kepada pihak-pihak terkait yang telah
membantu dalam menyelesaikan tulisan ini
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