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Abstract 

The students’ emotional dimension is rarely acknowledged as an educational policy strategy for 

improving teaching and learning standards. However, emotions are an integral and foundational 

part of learning (Hargreaves, 2001). The emotional geography of students addresses the distance 

and/or closeness motives of their interactions and relationships, which configure the feelings and 

emotions they experience about themselves, each other, and the world. This present study thus 

aims to scrutinize undergraduate students’ emotions spatially and experientially, based on 

Hargreaves’ framework (2001), which focuses on five key components: socio-cultural geography, 

physical geography, moral geography, professional geography, and political geography, with 

respect to learning English syntax. In the meantime, a descriptive case study is employed in this 

research. The participants are English Education Department students at the State Islamic 

University of Sunan Gunung Djati Bandung. The data is gathered through interviews, then 

qualitatively analysed by using thematic analysis. The results show that the students encountered 

all five emotional geographies. It then emerged as both positive and negative emotions in the 

learning process. It was also disclosed that the students experienced more negative emotions than 

positive ones while learning English syntax. The learners’ negative emotions significantly 

hindered their learning and achievement, as they experienced disengagement in learning and did 

not achieve the highest classroom grade level based on their English syntax scores. This study 

ultimately has implications for both students and educators to be aware of the importance of 

emotional experiences in learning, with the aim of enhancing the quality of teaching and learning. 
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INTRODUCTION 

This present research scrutinizes the emotional geography of EFL students in learning English 

syntax. Studying English syntax at English Education Department in State Islamic University 

of Sunan Gunung Djati Bandung is conducted in the fifth semester. It is designed to equip 

students with the knowledge of syntactic theory and analysis, enabling them to comprehend 

the concept of syntax as sentence patterns. Through this class, students experience emotional 

geography, which is generated by the learning process, as the classroom is an emotional space 

(Pekrun, 2014). Furthermore, Hargreaves (2001) emphasized that learning encompasses not 

only knowledge, cognition, and skills, but also emotional practices. 

Emotions can generally be positive or negative (Pekrun, 2014). Negative emotions can 

be triggered by various problems, including confusion, frustration, hopelessness, and boredom 

(Pekrun, 2014). The emotional aspects of learning English syntax have been explored in prior 

studies. For instance, at the university level, students perceive the subject as complicated, 

boring, and tedious due to the monotonous activities it frequently entails (Wafi, 2019). These 

climates experienced by the students are obviously related to the emotion. Emotions evolve 

from experience, which closely relates to geography (Osho, 2008; Milla & Ghufron, 2020). In 

learning certainly raises emotional geography (Susanto, Suparmi, & Rahayu, 2020). In the 
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context of this study, the students’ emotional geography is disclosed based on Hargreaves’ 

framework, which first formulated the emotional geography of teaching and learning, 

comprising five key concepts: socio-cultural geography, physical geography, moral geography, 

professional geography, and political geography (Hargreaves, 2001). In particular, two 

questions are addressed in the paper: 

1. What are the emotional geographies that students encounter when learning English 

syntax? 

2. How do the students’ emotional geographies influence their learning English syntax? 

This current study builds upon several previous research studies related to Emotional 

Geography (EG). The first study, observed by Susanto, Suparmi, & Rahayu (2020), 

investigated the emotional geography of 25 international students learning Indonesian virtually 

during the Covid-19 pandemic. Another study on the emotional geography was conducted by 

Marvell and Simm (2018). They examined the emotional geography of students participating 

in fieldwork practice. Additionally, the next study by Milla and Ghufron (2020) examined the 

emotional geographies of high school students as they prepared to take the national English 

language examination. The data were gathered from five secondary students who live a 

considerable distance from school.  

This study focuses on different aspects compared to the previous research. This present 

study aims to disclose the emotional geography of EFL undergraduate students in learning 

English syntax at the English Education Department of the State Islamic University of Sunan 

Gunung Djati Bandung. 

 

Emotional Geography in English syntax learning 

As represented by Hargreaves (2001), emotional geography is defined as the spatial and 

experiential motifs of closeness and/or distance in human interactions and relationships that 

contribute to creating, shaping, and configuring the emotions we experience about ourselves, 

our world, and each other. As such, emotional geography is a universal lens for understanding 

human emotions spatially and experientially, not only focusing on psychological aspects but 

also on socio-cultural interactions and their relationship to the environment. The emotional 

geography, moreover, is the notion that facilitates our identification of threats to basic 

emotional attachments and the understanding of intimacy or distance in human encounters or 

relationships. In the learning process, emotions play a pivotal role in engaging stakeholders 

overall (Denzin, 1984). Moreover, learning English syntax, which involves studying the rules 

of language structure, requires progressive involvement throughout the study. 

Therefore, the emotional geography in learning English syntax is an issue of 

understanding or misunderstanding the emotions students encounter towards their learning 

performance, development, and identity, which are shaped by various types of emotional 

proximity and distance during learning activities (Hargreaves, 2001; Schultz & Zembylas, 

2011). Ultimately, since it was first introduced, this concept aims to enhance the quality of 

learning. Along with this construct, Hargreaves discloses five key dimensions of emotional 

geography: (a) physical (personal) geography, (b) moral geography, (c) socio-cultural 

geography, (d) professional geography, and (e) political geography (Hargreaves, 2001, p. 1062-

1075).  

Sociocultural geography refers to the closeness and/or distance between individuals 

affected by differences in gender, race, ethnicity, language, and culture (Liu, 2016). In teaching 

and learning activities, students often come from diverse backgrounds, making each one 

unique. The uniqueness stems from numerous origins, languages, and cultural beliefs (Niu et 

al. 2018). Thus, the variational background of students influences different emotions, both 

emotional understanding and misunderstanding, even in identical situations, such as students’ 

self-confidence and interest (Pekrun, 2014).  
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Physical geography deals with the proximity and/or distance created by differences of 

time and space (Liu, 2016). It hence refers to students’ close and distant relationships that can 

lead to emotional understanding or misunderstanding in learning activities built upon specific 

periods, spaces, or opportunities. 

Moral geography pertains to the closeness and distance created by distinct purposes and 

senses of accomplishment in professional practice (Liu, 2016). In a learning context, it involves 

the student's learning goals and fulfillment of their responsibilities (Halimah, 2019). 

Professional geography deals with the closeness and/or distance of a person's 

relationship created by professional differences (Astutik, N.T, & Hapsari, A, 2022). In teacher 

education literature, it is defined that the professional demonstrates behaviors that reflect 

knowledge and skills of the profession (Creasy, 2015). Therefore, it is related to the learners’ 

self-regulation in the classroom, where students need the ability to sustain their cognition, 

positive motivation, and behavior in pursuit of both academic and professional goals 

(Balapumi, R. et al., 2016). 

Political geography is concerned with the proximity and/or distance of people’s 

relationships, influenced by the power and social status factors associated with each person 

(Liu, 2016; Mulyana, 2022). In terms of learning activity, it refers to students' sense of power 

(feeling powerful and capable of influencing others) and social status (perceived popularity 

and social preference) differentials in the learning environment (Garandeau, 2011; Pasha, 

2013). 

 

METHOD 

The qualitative approach is employed in this study, and the descriptive case study method is 

well-suited to meet the needs of this inquiry. This study was conducted at the English Education 

Department in State Islamic University of Sunan Gunung Djati Bandung. The research 

participants consist of two students picked by purposive sampling. The sample can thus be 

selected purposively, meaning the subjects can be chosen according to the researcher's needs 

(Creswell, 2009). The students previously fit with these considerations: (1) The participants 

come from the academic year 2019; (2) The participants consist of male and female; (3) They 

come from different races and places, such as urban and rural areas; (4) They experienced the 

course completely. In the meantime, in order to accumulate empirical data, this study employs 

semi-structured interviews and document analysis. Furthermore, the data from the interview is 

recorded, transcribed, translated, and analyzed. To analyze these data, thematic analysis is 

employed, as it is effective in linking the connection between theoretical concepts and subject 

matters (Nowell et al., 2017). 

 

FINDINGS AND DISCUSSION 

In this section, the results and discussion of the students’ emotional geography are presented, 

encompassing five components: socio-cultural geography, physical geography, moral 

geography, professional geography, and political geography.  
 

1. Socio-cultural: “Even though my friends and I come from different cultural background, 

it did not hinder my communications and learning process entirely” (R1 & R2). Then, “I 

was confident in this course since though English syntax is difficult, but I felt challenged 

and curious to study it proven by me asking a lot of questions in the classroom” (R1). 

However, R2 expressed her fearful towards English syntax course due to the complicated 

materials for herself. 

They come from different cultural backgrounds. R1 is from Lampung, Sumatra 

Island, and R2 comes from Sundanese, West Java. The differences could evoke mixed 

feelings about learning English syntax. In terms of their interaction and communication, it 
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did not hinder most in their learning process. However, as Pekrun, (2014) stated that 

different cultural backgrounds and generally learning culture can have effects on students’ 

self-confidence and interest in learning. The findings above are similar to those indicating 

that R1 and R2 had different feelings. R1 felt confident during the learning, but not to R2 

did not, which caused her to not enjoy the classroom.  

2. Physical: “The destitute duration of learning and the completion of assignments made 

me less than optimal in understanding and presenting the material and of course 

interaction with my group mates. Besides, I felt tough to follow both the materials and 

the instructions since I attended the online learning, and I actually expected this course 

held in person classroom” (R1 & R2). Additionally, “Because in the previous semester I 

did not study about Grammar, it really influenced my comprehending sub-optimally in 

English syntax” (R2). 

After analyzing the students in terms of their emotional understanding and 

misunderstanding of physical geography, they encountered negative perceptions of 

physical geography. For example, they experienced less than optimal understanding of the 

materials and discussing with their teammates due to the distance learning. Since then, to 

learn English syntax, which requires more attention, they hoped for this in-person 

classroom course. Furthermore, this physical geography is related to differences of time 

and space in learning (Liu, 2016). Interestingly, from the findings, one of the respondents 

disclosed that when in the course of English syntax, she had no longer learning experience 

related to English grammar since English syntax is closely related to English structure 

materials. It then really influenced their optimal involvement in learning. This 

phenomenon was examined by Balapumi, R. et.al., (2016) mentioned that students’ prior 

academic experience affects how they perceive their current learning. 

3. Moral: “Overall, understanding all the materials of English syntax and gaining positive 

achievement are my main goal. Besides, I felt upset to one of my teammates who did not 

contribute in a group task. On the one hand, I had to accomplish the assignment and I 

decided to remove his name on the task result since I followed the classroom agreement 

about such the case. Yet, I often remaindered him to do his job in this group assignment” 

(R1 & R2). 

Moral geography refers to student learning goals and fulfillment of student 

responsibilities (Halimah, 2019). In this respect, the students shared the same feeling in 

the same circumstance. Their purpose in English syntax learning was to comprehend the 

lesson and gain positive learning outcomes. In the meantime, they expressed their 

disappointment when their friends in the group task, who did not share the same goal, 

made no contribution to it. Somehow, she had to maximize each member to assist with 

every divided duty. Finally, she decided to remove the name of the individual who had 

made no contribution to the group because she was committed to following the teaching 

instructions, specifically learning the rule agreement in the particular case. 

4. Professional: “My friend and I in my group felt nervous and anxious to follow the teaching 

instructions such presentation preparing for each group” (R1 & R2). In addition, “I was 

really excited to attend every class since the lecturer was dedicated as well as discipline 

and taught the understandable materials” (R1).  

The view of professional geography in term of student identity focuses on students’ 

self-regulation in learning since in the education literature, it is defined that the 

professional demonstrates behaviors that reflect knowledge and skills of the profession 

(Creasy, 2015; Balapumi, R. et.al., 2016). In English syntax learning, both R1 and R2 were 

nervous and anxious about dealing with the teaching instructions, such as the group 

presentation, where they had to prepare a presentation every week, because the rule was 

that the one who got to perform was randomly selected. Additionally, this professional 
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geography also encompasses professional practices (Liu, 2016). R1 revealed her 

admiration for the lecturer and felt satisfied with the learning, as the lecturer was dedicated 

and disciplined, and also explained the materials in an easy-to-understand way. The 

expression of emotional geography shows that the English syntax learning course and the 

lecturer understood professional norms and applied them in professional practice, teaching 

English syntax. This indicates that the lecturer and students interact professionally. As 

reported by Liu (2016), the professional interactions of lecturers and students lead to the 

growth of positive feelings between them. 

5. Political: “I felt satisfied if I can re-teach or explain the materials to other students 

because I had understood the lesson” (R1). Furthermore, “I got such as ‘labelling’ from 

friends about my status as one of the members of the student government (SAEED) in 

campus that being in that position must be smart. It was a burden for me” (R2). 

Student power can be observed in terms of learning ability, and student social status 

also emerges within the learning environment. That is why political geography in learning 

covers students’ power (feeling powerful and capable of influencing others) and social 

status (perceived popularity and social preference) differentials in the learning process 

(Garandeau, 2011; Pasha, 2013). R1 had the power to influence other students, helping 

them understand the materials. R1 had already understood the theories earlier, so she was 

satisfied and happy to re-teach others. On the other hand, R2 experienced the labelling 

issue relating to the social status. Because R2 was involved in the student government, 

especially in the intellectual division, where this field is well known for those who are 

smart and capable in English knowledge and skills, she became a social reference as 

someone who might master English syntax. Personally, she felt that it was a burden for 

her. Therefore, both R1 and R2 became popular, and their social status increased. 

Hargreaves (2001) clarified that a feeling of happiness, as in the case of pride in one's self-

abilities and sense of responsibility, is due to increased power and status.  

Furthermore, the emotional geographies of the students emerge as both positive and 

negative emotions in the learning process. Emotions in learning can be both positive and 

negative (Pekrun, 2014). Feelings as pleasant in learning experiences are termed positive 

emotions. For instance, the students had feelings of enjoyment, excitement, confidence, and 

satisfaction. These emotions have positive effects on students’ learning and achievement. By 

contrast, negative emotions refer to the unpleasant feelings that arise during learning. Based on 

the findings, the students experienced feelings such as anxiety, fearfulness, difficulty, sub-

optimal, disappointment, nervousness, and burden.  

 

CONCLUSION 

In English syntax learning, the students experienced a variety of emotional struggles on the 

socio-cultural, physical, moral, professional, and political levels. These emotional geographies 

of students emerge with both positive and negative emotions. The students’ positive emotions 

were disclosed by words such as “confident,” “excited,” and “satisfied.” On the other hand, the 

students’ negative emotions were portrayed by words such as “fearful,” “tough,” “suboptimal,” 

“upset,” “nervous,” “anxious,” and “burdened.” Based on the frequency of emotional 

geographies encountered by the students, they experienced more negative emotions than 

positive ones while learning English syntax. The learners’ negative emotions truly obstruct 

their learning and achievement, as they experienced a lack of enjoyment in learning and did 

not achieve the highest classroom grade level based on their English syntax grade.
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