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Abstract:  
This research is based on the urgent role of the principal as a learning leader who has a strategic responsibility 
in improving teacher professionalism through planned and continuous academic supervision. This study aims 
to analyze the quality management of academic supervision implemented by the principal in an effort to 
improve teacher performance at SDN Rancabango and SDN Rancaekek 06, Bandung Regency. In practice, 
academic supervision is often understood only as an assessment activity, so its function as a coaching and 
development tool has not been optimally utilized to encourage teacher performance improvement. The 
research used a qualitative approach with a case study design. Data were obtained through in-depth 
interviews, field observations, and document reviews involving the principal, teachers, and relevant 
stakeholders. Data analysis was conducted descriptively with an inductive approach that emphasized four 
main aspects of supervision management: planning, implementation, evaluation, and follow-up. The findings 
indicate that supervision planning has been designed through program development, goal formulation, and the 
use of relevant instruments. Supervision implementation includes learning observations, providing feedback, 
and professional development, although its implementation is not yet fully optimal. Evaluation is able to identify 
teacher strengths and weaknesses, but is not supported by systematic and continuous follow-up. Key 
obstacles include time constraints, inadequate supervisory competency of principals, and a lack of supporting 
facilities. Improvements are being made through capacity building of principals, refinement of supervision 
programs, and strengthening collaboration. Overall, academic supervision quality management plays a crucial 
role in improving teacher performance, but requires consistency and reinforcement in the follow-up phase to 
significantly impact learning quality. 
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INTRODUCTION 
A principal is essentially a functional teacher entrusted with the additional responsibility of leading 

an educational unit where the learning process, specifically the interaction between educators and 
students, takes place. From an educational leadership perspective, a principal is not merely an 
administrator, but a central figure who determines the direction, policies, and dynamics of a school's 
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development. As emphasized by Kristiawan et al., the principal acts as the driving force of the 
educational organization and a strategic policy maker that significantly influences the achievement of 
school goals and educational objectives in general (Andriani et al., 2018). Therefore, a school's success 
is largely determined by the quality of the principal's leadership in managing all available resources. One 
of the main competencies that a principal must possess is supervisory competency as mandated in the 
Minister of National Education Regulation No. 28 of 2010. This competency positions the principal as a 
professional mentor for teachers through planned and systematic supervisory activities. Supardi defines 
supervision as a form of professional service that aims to assist, encourage, guide, and develop teachers 
to be able to improve their abilities and skills in carrying out learning tasks. Supervision is not intended as 
a supervisory activity that is fault-finding, but rather as a mentoring process to improve and develop the 
quality of learning in the classroom (Supardi, 2016). 

In terms of its object, supervision is divided into three types: academic supervision, institutional 
supervision, and clinical supervision. Muslim explains that supervision is a series of efforts to provide 
professional assistance to teachers by supervisors, including principals, supervisors, and other supervisors, 
with the aim of improving the quality of the teaching and learning process and outcomes (Muslim, 2019). 
Therefore, the quality of learning carried out by teachers is inseparable from the effectiveness of supervision 
carried out by the principal. In the context of academic supervision, the scope of guidance includes four 
national education standards: content standards, process standards, assessment standards, and graduate 
competency standards. These four standards are the main scope that must be ensured to run optimally 
through quality supervision. The targets of academic supervision are influenced by various factors, including 
teacher competence, student characteristics, the curriculum used, the availability of learning facilities, and 
the social and physical conditions of the school environment. Teachers, as the main actors in the learning 
process, play a strategic role in determining the quality of education. Teachers are responsible not only for 
transferring knowledge but also for shaping the character, attitudes, and behavior of students so that they 
become individuals with morals, competence, and are useful to society and the nation. This is in line with 
Regulation of the Minister of Administrative and Bureaucratic Reform No. 16 of 2009 which states that 
teachers are professional educators with the main task of educating, teaching, guiding, directing, training, 
assessing, and evaluating students at the early childhood education, elementary education, and secondary 
education levels (Wiyono et al., 2025). 

Because a teacher's position significantly determines the quality of education, teachers are required to 
perform optimally. Performance is defined as the level of success of an individual or group in carrying out 
tasks and responsibilities to achieve predetermined goals (Zubaidi et al., 2022). Meanwhile, Timple views 
performance as the result of a job function that includes clarity of tasks, clarity of expected outcomes, and 
clarity of completion time. In the educational context, teacher performance reflects the extent to which 
teachers are able to plan, implement, and evaluate learning effectively. To ensure that all learning programs 
run according to plan and achieve the expected results, principal supervision is required as a form of 
oversight and professional development. Supervision not only aims to improve teachers' technical 
competence in teaching but also helps teachers understand the school's role in achieving overall 
educational goals. Furthermore, supervision functions to help teachers understand the needs, 
characteristics, and potential of students as a basis for developing relevant and meaningful learning 
programs. To improve the quality of education, principals need to design various development programs, 
including programs to improve the quality of learning, professional collaboration, and ongoing development 
for educators and students (Samudra et al., 2025). 

As an educational leader, the principal has strategic authority in formulating policies and making 
decisions to achieve school goals. Effective leadership will have a direct impact on improving teacher 
quality. Therefore, the principal needs to have adequate managerial skills, including in planning supervision, 
organizing its implementation, implementing coaching, and conducting evaluation and follow-up rationally 
and systematically to improve student learning outcomes. In a general sense, as stated in the Cambridge 
Dictionary, supervision can be interpreted as the activity of ensuring that a job is carried out correctly and 
safely through a process of monitoring and evaluation. Purwanto in repository.radenintan.ac.id as quoted by 
RMida Hayati explains that supervision is a form of oversight in the form of coaching activities designed to 
help teachers and other education personnel to work effectively. This understanding confirms that 
supervision has a coaching dimension, not just administrative control (Sholeh, 2017). 
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This study focuses on academic supervision conducted by the principal as supervisor due to its crucial 
role in improving teacher performance. Academic supervision is implemented directly through face-to-face 
interactions between the principal and teachers, starting from the pre-supervision stage and conducting 
classroom observations, to post-supervision and developing follow-up plans. During this process, various 
learning documents can be discussed openly, creating constructive two-way communication. However, the 
reality on the ground shows that supervision at SDN Rancabango and SDN Rancaekek 06 is not yet fully 
understood as a professional development process. Some teachers still view supervision as a stressful and 
error-oriented activity, ranging from reviewing learning administration to observing teaching implementation 
in the classroom. This perception results in teachers being underprepared and unenthusiastic when it comes 
to supervision, even though the primary goal of supervision is to improve their performance and 
professionalism (Yunus et al., 2022). 

Furthermore, the results of the supervision that has been carried out have not been fully followed up 
with systematic feedback and follow-up. As a result, significant improvements in teacher performance, 
especially classroom teachers, have not been seen. This condition indicates a gap between the ideal 
concept of academic supervision and its implementation in schools. Therefore, a more structured 
management of academic supervision is needed, starting with observation as a basis for planning, followed 
by clear organization, communicative implementation, and ongoing monitoring and evaluation. Departing 
from these problems, this study examines the Principal's Academic Supervision Quality Management in 
Improving Teacher Performance at SDN Rancabango and SDN Rancaekek 06, Bandung Regency. The 
focus of the study is directed at how the principal designs, implements, and evaluates academic supervision 
systematically and how its implementation can improve teacher quality and make the two schools more 
advanced and superior in Rancaekek District. Thus, this study is expected to be able to provide a 
comprehensive picture of effective academic supervision management practices in supporting the 
improvement of learning quality (Azizi & Budianto, 2025). 

The quality management of principals' academic supervision is an important area of study in 
educational administration, particularly in efforts to improve teacher performance in elementary schools. 
Conceptually, academic supervision is understood as a professional development process carried out by 
principals to help teachers improve the quality of learning through systematic planning, observation, 
feedback, and follow-up. Various studies have shown that academic supervision has a significant influence 
on improving teacher pedagogical competence, professionalism, and work motivation. This demonstrates 
that principals function not only as administrators but also as instructional leaders who play a direct role in 
improving the quality of learning (Febriani et al., 2026).  

In the context of educational management, academic supervision is also viewed as part of the 
management function, encompassing planning, organizing, implementing, and evaluating. Research shows 
that the effectiveness of supervision is highly dependent on the quality of planning carried out by the 
principal, including goal setting, program development, and mapping teacher needs. Good planning allows 
supervision to be more focused and not merely administrative, but truly instrumental in improving the quality 
of learning. Furthermore, teacher involvement in the planning process also increases a sense of ownership 
of the supervision program (Ahmad et al., 2023). Various literature reviews indicate that effective academic 
supervision must be collaborative and based on constructive feedback. This approach positions teachers as 
professional partners, not merely objects of assessment. Collaborative supervision allows for reflective 
dialogue between the principal and teachers, allowing for ongoing learning improvements. Modern 
supervision models also emphasize the importance of open communication, professional support, and 
teacher capacity development through ongoing coaching (Ma’ruf & Sonia, 2025).  

From a teacher performance perspective, academic supervision is closely linked to improving the 
quality of classroom learning. Teacher performance is measured not only by teaching ability but also by 
lesson planning, classroom management, media use, and evaluation of student learning outcomes. 
Academic supervision, when carried out in a planned and systematic manner, can help teachers address 
weaknesses in the learning process while strengthening their professional skills. Therefore, academic 
supervision is a key strategy for improving the quality of basic education (Irma et al., 2025). Furthermore, 
other research shows that principals play a strategic role in determining the success of academic 
supervision through effective leadership. Principals who are able to effectively carry out managerial and 
instructional leadership functions will create a school culture conducive to improving teacher performance. 
Routine and consistent academic supervision has been shown to improve work discipline, teaching 
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motivation, and teacher pedagogical skills. This demonstrates that principal leadership is a determining 
factor in the success of academic supervision (Saman & Hasanah, 2024).  

In other literature reviews, academic supervision is also viewed as a mechanism for ongoing 
professional development. Supervision is not only carried out as an assessment activity, but also as a 
process of developing teacher competency through training, mentoring, and learning reflection. This 
approach emphasizes that supervision must produce real changes in learning practices, not simply 
administrative reports. Thus, academic supervision functions as a tool for continuous teacher professional 
development (Fadhli, 2016). In recent developments, academic supervision has also begun to adopt a 
digital approach. The use of technology in supervision allows for faster, more accurate, and more efficient 
monitoring and evaluation processes. Principals can utilize digital applications to observe learning, provide 
feedback, and systematically document supervision results. This digital transformation not only increases 
the effectiveness of supervision but also supports transparency and accountability in educational 
management (Afifah et al., 2025). Furthermore, literature review-based research shows that academic 
supervision has a positive impact on increasing teacher work motivation. Teachers who receive constructive 
supervision tend to be more motivated to improve teaching methods, develop innovations, and increase 
interaction with students. This motivation is a crucial factor in improving overall teacher performance. 
Therefore, academic supervision impacts not only the technical aspects of learning but also the 
psychological aspects of teachers (Meyriza, 2024).  

In the context of basic education, academic supervision also plays a role in improving the overall 
quality of education. Principals and educational supervisors are responsible for ensuring that the learning 
process meets national education standards. Academic supervision serves as a control and coaching 
tool, ensuring that teachers are able to implement effective, innovative, and student-centered learning. 
Therefore, academic supervision plays a strategic role in improving the quality of basic education (Ahmad 
et al., 2023). Furthermore, a systematic literature review indicates that effective academic supervision 
must involve a data-driven approach based on continuous evaluation. The use of data in supervision 
allows principals to more objectively identify learning weaknesses and formulate appropriate improvement 
strategies. This approach also enables evidence-based decision-making to improve teacher performance 
(Hardiyanto et al., 2025).  

In other studies, academic supervision is also understood as part of a broader teacher management 
policy. Effective teacher management through supervision can improve professionalism, work discipline, and 
the quality of learning. However, challenges remain, such as limited time for principals, lack of supervisory 
competence, and teacher resistance to the supervision process. These challenges indicate that the 
implementation of academic supervision requires strengthening the principal's managerial capacity (Purba 
et al., 2026). Furthermore, other research confirms that academic supervision is part of a strategy to 
continuously improve the quality of education. Supervision that is carried out in a planned, systematic 
manner, and oriented towards teacher professional development can create a more effective learning 
environment. In this context, principals are required to have strong managerial skills and good interpersonal 
communication skills for optimal supervision (Sembiring & Syarifudin, 2025). The literature shows that the 
quality management of principals' academic supervision plays a crucial role in improving elementary school 
teacher performance. Academic supervision functions not only as an evaluation tool but also as a means of 
professional development, competency development, and increasing teacher work motivation. The success 
of supervision is largely determined by the quality of planning, implementation, supervision, and follow-up 
carried out consistently and continuously. 

 
METHOD 

This research applies a case study approach to explore in-depth the academic supervision quality 
management practices implemented by the principals in an effort to improve teacher performance at SDN 
Rancabango and SDN Rancaekek 06, Bandung Regency. The case study approach was chosen because it 
allows researchers to comprehensively understand phenomena in a real-world context, taking into account 
the surrounding social, cultural, and organizational backgrounds. Through this design, the research focuses 
not only on the final results but also examines the processes, dynamics, and interactions between actors 
involved in the implementation of academic supervision. Suharyanto H. Soro explains that a case study is a 
scientific activity carried out consciously on single or multiple problems by utilizing various data collection 
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techniques such as observation, interviews, questionnaires, and documentation, so that the findings 
obtained can be described and explored in depth and comprehensively (Soro, 2023). Data collection was 
carried out using several complementary techniques. First, participatory observation was conducted by 
directly observing the implementation of academic supervision and the use of information systems in school 
operations. 

Through these observations, researchers obtained a factual picture of supervisory practices, 
interactions between principals and teachers, and quality management mechanisms that occur in the field. 
Second, in-depth interviews were conducted with principals, vice principals, teachers, and administrative 
staff. These interviews aimed to explore the informants' perceptions, experiences, and views regarding the 
planning, implementation, evaluation, and follow-up of academic supervision. Third, a documentation study 
was conducted by reviewing various school archives, quality management reports, supervisory tools, and 
data-based application systems used to support learning administration and evaluation. In this study, 
researchers acted as the primary instrument, directly collecting, analyzing, and interpreting data. Data 
analysis was conducted using Miles and Huberman's interactive analysis model, which includes three main 
stages: data reduction, data presentation, and conclusion drawing or verification. Data reduction was carried 
out by selecting and focusing information relevant to the research objectives. Data presentation was 
systematically arranged in a descriptive narrative to facilitate understanding of patterns and relationships 
between findings. Furthermore, conclusions were drawn gradually through a continuous verification process. 
To increase validity, the researcher applied triangulation of sources and techniques (Creswell, 2016; Miles 
et al., 2014; Sugiyono, 2020). Data validity was guaranteed through Lincoln and Guba's four criteria: 
credibility through triangulation, member checking, and continuous observation; transferability through the 
presentation of detailed contextual descriptions; dependability through audits of the research process by 
colleagues and supervisors; and confirmability through complete documentation and researcher reflection. 
This research was conducted at SDN Rancabango and SDN Rancaekek 06, Bandung Regency, from 
February to April 2026, with the main subjects being the principal and teachers as academic supervisors 
(Sugiyono, 2019). 
 
RESULTS AND DISCUSSION 

After all the data and information has been collected from the field, the researcher continues to the 
analysis stage.The data obtained through in-depth interviews with principals and teachers as key informants 
were analyzed and described. This stage aimed to answer the research problem formulation regarding the 
principal's academic supervision quality management in improving teacher performance in elementary 
schools. Data analysis was conducted by systematically reviewing each finding emerging from interviews, 
observations, and previously collected documentation. The data were then classified based on the research 
focus, namely planning, implementation, evaluation, and follow-up of academic supervision. This process 
aimed to obtain a comprehensive picture of how principals manage academic supervision as part of efforts 
to improve teacher performance. In this stage, researchers also interpreted the meaning of the data 
obtained by linking it to the concepts of educational quality management and academic supervision. Each 
finding was not only described narratively but also analyzed to see its relationship to theory and actual 
conditions in the field (Fathonah & Ayuni, 2022). Thus, the results of the analysis are expected to provide a 
comprehensive understanding of the effectiveness of academic supervision management in improving 
teacher professionalism in elementary schools. 
 
Quality Management Planning of the principal's academic supervision in improving teacher performance 
at SDN Rancabango and SDN Rancaekek 06 

The planning stage is a crucial step in implementing education policy at the school level. Based on in-
depth interviews with key informants (principals and teachers) at SDN Rancabango and SDN Rancaekek 06, 
several key findings related to the planning process were identified, as follows: 
a. Developing an academic supervision program 

Based on interviews and observations, it was found that identifying learning needs is the main foundation 
for developing effective learning plans at school. The principal of SDN Rancabango emphasized the 
importance of a comprehensive approach that emphasizes the unique characteristics, needs, and potential of 
each student. A systematically designed and consistently implemented academic supervision program has 
been shown to contribute to improving the quality of learning. Effective supervision can help teachers improve 
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teaching strategies, manage the classroom, and enhance the quality of learning interactions. Therefore, 
developing an academic supervision program is not merely an administrative obligation but should be viewed 
as a key strategy for improving the quality of education at school (Rahmi et al., 2023). Furthermore, the school 
routinely conducts identification through systematic observation and evaluation of learning outcomes to ensure 
the data obtained remains relevant to student development, stated the principal of SDN Rancabango. 

“Good planning includes identifying teacher needs, analyzing learning problems, and developing targeted 
supervision objectives. Conceptually, academic supervision is part of educational management that focuses 
on improving the quality of classroom learning.” 
At the classroom level, teachers break down these learning needs into more specific aspects. The primary 

focus of teachers in the identification process includes exploring students' diverse talents, interests, and learning 
tendencies. In addition to cognitive aspects, teachers also strive to understand personal characteristics by delving 
into students' social and family backgrounds. A concrete step taken by educators to obtain accurate data is a 
combination of participant observation techniques and diagnostic tests to measure the extent of initial abilities and 
potential that can be developed (Sahudra et al., 2023). 

This situation creates unique challenges for teachers, particularly in determining and designing learning 
activities. Data shows that the process of identifying student learning needs has been carried out through a fairly 
systematic approach, namely through observation, diagnostic assessment, and understanding student 
characteristics. The results of the study indicate that developing an academic supervision program is the initial 
stage that is crucial for the success of supervision implementation in educational units. The findings of this study 
indicate that in practice, the development of supervision programs is often administrative in nature and not fully 
based on teachers' actual needs. This is evident in the suboptimal needs analysis conducted prior to program 
development (Needs, 2024). 

 
b. Formulating the goals and objectives of academic supervision 

The initial step in formulating the goals and objectives of academic supervision is to identify needs. 
Research results indicate that supervision needs can be identified through an analysis of teacher performance, 
student learning outcomes, and evaluation of past learning. Based on interviews with informants, the school 
emphasized that achievement standards are not rigid but must be adaptive to student characteristics (Senang et 
al., 2024). As stated by the principal of Rancabango Elementary School: 

“The right targets will help in focusing the supervision activities so that they are more effective and efficient..”  
Systematic steps in formulating academic supervision goals and objectives have direct implications for 

improving the quality of learning. Clear objectives and precise targets will facilitate supervision implementation 
and increase the effectiveness of teacher development (Rusdiana et al., 2025). This is emphasized by the 
following statement from the principal of SDN Rancaekek 06: 

“The formulation of academic supervision goals and objectives must also take into account educational 
policies and the specific conditions of the school. This includes the school's vision and mission, student 
characteristics, and available resources.”  

c. Academic supervision implementation schedule and strategy 
Developing an academic supervision schedule is a crucial step in ensuring systematic and sustainable 

supervision. Research shows that the schedule is developed by considering the academic calendar, teacher 
workload, and the principal's availability as supervisor (Amiwati & Al-Fatih, 2025). The steps involved in 
developing an academic supervision schedule at SDN Rancabango and SDN Rancaekek 06 include: 

1. Analysis of the educational calendar. 
2. Identification of teachers to be supervised 
3. Determination of implementation time 
4. Structured scheduling 
5. Socialization of supervision schedule 

 
d. Academic supervision instruments 

Academic supervision is a systematic effort by the principal to improve the quality of learning. One key factor 
in successful supervision is the availability of valid, reliable, and operational academic supervision instruments. 
Inappropriate instruments can result in non-objective supervision results and make follow-up difficult (Nisa, 2023). 
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To address these issues, a supervisory instrument is needed. The following are the supervisory instruments 
used: 

1) Learning device review instrument 
a) Suitability of RPP/Modules with the curriculum 
b) Clarity of learning objectives 
c) Learning strategies/methods 
d) Media and learning resources 
e) Assessment techniques 

 
2) Learning observation instruments 

a) Preliminary activities 
b) Core activities (strategies, interactions, student engagement) 
c) Closing activities 
d) Classroom management 
e) Media use 

 
3) Teacher Interview/Reflection Instrument 

a) Teacher's understanding of the material 
b) Obstacles in learning 
c) Improvement efforts made 

 
4) Teacher Administration Assessment Instrument 

a) Administrative completeness 
b) Appropriateness of learning documents 

 
Implementation of Quality Management of academic supervision of school principals in improving 
teacher performance at SDN Rancabango and SDN Rancaekek 06 

The next stage is implementation (Do), which is the process Implementation of a previously designed 
supervision plan. The principal carries out the functions of supervision, coaching, and improving the quality of 
learning systematically, directed, and continuously by referring to the principles of quality management, namely 
oriented towards improving quality. Based on research conducted at SDN Rancabango and SDN Rancaekek 06, 
the implementation of academic supervision within the quality management framework includes the following 
stages: 

 
a. Implementation of Class Observation 

The principal conducts direct observations of the classroom learning process using pre-designed 
supervision instruments (Hanafiah, Sauri, Nurhayati Rahayu, & Arifudin, 2022). The observed aspects include: 

1) Learning planning (RPP/teaching module) 
2) Implementation of learning (methods, strategies, interactions) 
3) Use of media and technology 
4) Classroom management 
5) Assessment of learning outcomes 

 
b. Data and Fact Collection 

Data is collected systematically through: 
1) Observation notes 
2) Recording of learning activities 
3) Teaching device documents 
4) Short interview with the teacher 
This data forms the basis for teacher performance analysis. 

 
c. Teacher Performance Analysis and Assessment 

The principal analyzes the observation results to assess: 
1) Compliance of learning implementation with standards 
2) Strengths and weaknesses of teachers 
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3) Level of achievement of pedagogical and professional competencies 
The assessment is carried out objectively and transparently. 

 
d. Providing Feedback 

Feedback is provided constructively through: 
 

e. Follow Up 
1) Individual discussion (clinical supervision) 
2) Shared reflection 
3) Delivery of appreciation and suggestions for improvement 
Feedback should: 
1) Specific 
2) Data-driven 

 
f. Motivating teachers to develop 

As part of quality management, follow-up is very important, including: 
1) Training or workshop 
2) Mentoring (coaching/mentoring) 
3) Lesson study or teacher learning community 
4) Re-supervision to see improvements 

 
Quality Management of the principal's academic supervision in improving teacher performance at SDN 
Rancabango and SDN Rancaekek 06 

Evaluation of academic supervision quality management is a systematic process to assess the effectiveness 
of the implementation of supervision by the principal in improving teacher performance, based on established 
quality standards. Based on research conducted at SDN Rancabango and SDN Rancaekek 06, the 
implementation of academic supervision within the quality management framework includes the following stages: 
1. Determination of Evaluation Standards and Indicators 

The initial stage is to determine the benchmarks for the success of academic supervision. Activities: 
a. Establishing teacher performance standards (pedagogical, professional, social, personality) 
b. Compiling indicators of supervision success (for example: improving the quality of lesson plans, 

learning methods, assessments) 
c. Referring to national education standards and school policies 

 
2. Data Collection (Monitoring) 

This stage aims to obtain factual data related to the implementation of teacher supervision and performance. 
Data collection techniques: 
a. Class observation 
b. Teacher interview 
c. Documentation study (lesson plans/teaching modules, teaching journals, assessments) 
d. Questionnaire 
Data focus: 
a. Compliance of supervision implementation with the plan 
b. Teacher response to supervision 
c. Changes in learning practices 

 
3. Data Processing and Analysis 

The collected data is analyzed to determine the level of quality achievement. Activities: 
a. Grouping data based on indicators 
b. Compare results with established standards 
c. Identifying the strengths and weaknesses of supervision 
d. Using qualitative/quantitative descriptive analysis 
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4. Judgment 
This stage is the process of determining the level of success of academic supervision. Activities: 
a. Assessing the effectiveness of principal supervision 
b. Measuring teacher performance improvement (before–after supervision) 
c. Provides result categories (good, sufficient, less) 

 
5. Preparation of Evaluation Report 

Evaluation results are compiled systematically as a basis for accountability and improvement. Report 
contents: 

a. Evaluation objectives 
b. Methods and instruments 
c. Findings 
d. Analysis and interpretation 
e. Conclusion and recommendations 

 
6. Follow-Up 

This stage is crucial in quality management because it is oriented towards continuous improvement. Forms 
of follow-up: 

a. Advanced training for teachers 
b. Competency improvement training/workshop 
c. Supervision program revision 
d. Giving awards or strengthening motivation 
e. Feedback and Continuous Improvement 

 
Evaluation doesn't stop at reporting, but rather serves as the basis for continuous quality improvement. 

Activities: 
a. Reflection with the principal and teachers 
b. Improvement of supervision strategy 
c. Integration of evaluation results into subsequent planning. 

 
Follow-up and Sustainability of Innovation 

Academic supervision follow-up is a crucial part of improving teacher performance. Based on research 
findings, follow-up actions include: 

a. Providing feedback to teachers, 
b. Individual construction, 
c. As well as reflective discussions after supervision. 

 
However, follow-up implementation has not been optimal. This is evident from: 
a. There is no ongoing development program, 
b. Follow-up which is still general in nature, 
c. and lack of monitoring of teacher development after supervision. 

 
Several teachers stated that the feedback provided during academic supervision activities was not specific 

enough to serve as a guideline for improving classroom learning. The feedback tended to be general, making it 
difficult for teachers to translate it into practical steps that could improve teaching quality. Furthermore, follow-up 
mentoring was deemed insufficiently intensive and sustained, resulting in less than optimal teacher competency 
improvement. On the other hand, schools have attempted to involve teachers in Teacher Working Group (KKG) 
activities as a form of professional development. These KKG activities essentially have significant potential to 
strengthen pedagogical competence and share best practices among teachers. However, their implementation 
has not been fully integrated with the results of academic supervision conducted by the principal. As a result, 
there is a gap between supervision results and teacher development programs in the KKG. If supervision results 
could be processed into reflection and discussion material within the KKG, the impact on improving teacher 
performance would be more significant. Therefore, stronger synergy is needed between academic supervision 
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and KKG activities so that teacher professional development can be more focused, systematic, and sustainable 
(Ridwan, 2026). 
 
Constraints on Quality Management of Principals' Academic Supervision in Improving Teacher 
Performance at SDN Rancabango and SDN Rancaekek 06 

Based on the research results, there are several obstacles faced in implementing academic supervision, 
namely: 

a. Time LimitationsThe principal has a high workload so that the time to carry out optimal supervision is 
limited. 

b. Principal Supervisory CompetenceThe principal's ability to carry out supervision is not yet fully optimal, 
especially in providing constructive and coaching-based feedback. 

c. Limitations of Instruments and FacilitiesThe supervision instruments used are still simple and do not 
cover all aspects of learning comprehensively. 

d. Teachers' Perceptions of SupervisionSome teachers still consider supervision as an activity of finding 
fault, so they are less open in the supervision process. 

 
Quality Management Solution for principals' academic supervision in improving teacher performance at 
SDN Rancabango and SDN Rancaekek 06 

To overcome these various obstacles, the principal and school made several efforts, including: 
a. More Effective Time Management Arrange a supervision schedule in a planned and distributed manner 

throughout the year. 
b. Improving Principal Competence by Attending training, workshops, or professional development 

activities related to academic supervision. 
c. Development of Supervision Instruments Developing supervision instruments that are more 

comprehensive and in accordance with learning needs. 
d. Humanistic and Collaborative Approach Changing the supervision paradigm into a coaching activity, 

not an assessment, so that teachers feel comfortable and open. 
e. Strengthening KKG Activities Integrating supervision results with the KKG program as a forum for 

continuous development for teachers. 
 
In general, academic supervision quality management at SDN Rancabango and SDN Rancaekek 06 

has been implemented through key stages, including planning, implementation, evaluation, and follow-up. 
During the planning stage, the principal systematically developed a supervision program, although there 
were still limitations in adjusting the schedule and prioritizing activities. The implementation stage of 
supervision involved classroom observations, coaching, and discussions between the principal and 
teachers. However, the intensity of implementation was uneven and still depended on time availability. 
During the evaluation stage, the principal provided feedback on the teachers' learning process, but not all 
evaluation results were well documented, making long-term progress monitoring difficult. Meanwhile, during 
the follow-up stage, coaching and learning improvement activities had begun, but were not yet consistent 
and sustainable. The main obstacles in implementing academic supervision included limited time between 
the principal and teachers, differences in competency levels in understanding supervision, and the 
perception of some teachers who still viewed supervision as merely an assessment activity, rather than a 
coaching process. This condition resulted in less than optimal supervision effectiveness in improving the 
quality of learning. Therefore, it is necessary to strengthen understanding of academic supervision, improve 
the competence of supervisors, and manage time more effectively so that supervision can run more 
optimally and sustainably (Rifky et al., 2025). Therefore, strengthening all stages of supervision is 
necessary to truly contribute to the continuous improvement of teacher performance. 

Quality management in academic supervision by the principals at SDN Rancabango and SDN 
Rancaekek 06 shows that supervision activities are not merely administrative in nature, but constitute a 
management system that plays a crucial role in improving the quality of classroom learning. Academic 
supervision in both schools has essentially been implemented through four main management functions: 
planning, implementation, evaluation, and follow-up of supervision results. In the planning stage, the 
principals have developed a structured supervision program, although there are still differences in the level 
of planning detail between schools. In practice, supervision is carried out through classroom observation 
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and teacher mentoring, but the intensity and consistency are not uniform. The evaluation stage has been 
underway with feedback on teacher performance, but it has not been fully documented systematically. 
Meanwhile, in terms of follow-up, teacher development efforts have been carried out, but sustainability 
remains a major challenge. The effectiveness of academic supervision in both schools is still variable and 
not optimal in all dimensions. Especially in the aspect of teacher development sustainability, its 
implementation has not been consistent, so its impact on improving teacher performance is not optimal. 
Therefore, it is necessary to strengthen the supervision system that is more planned, sustainable, and 
oriented towards improving teacher professionalism as a whole (Letari et al., 2025). 

During the planning stage, research findings indicate that principals have attempted to systematically 
develop academic supervision programs. Planning is carried out through identifying teacher and student 
needs, analyzing learning outcomes, and developing supervision objectives aimed at improving the quality 
of learning. Conceptually, this step aligns with modern educational management principles, which place 
planning as the primary foundation for achieving organizational goals. However, in practice, planning still 
tends to be administrative in nature and is not fully based on an in-depth needs analysis of the actual 
learning conditions in the classroom. This is evident in the tendency for supervision programs to be 
developed annually without always being accompanied by mapping specific learning issues for each 
teacher. Nevertheless, efforts to identify needs through observation and diagnostic assessment demonstrate 
principals' and teachers' awareness of the importance of understanding student characteristics. Teachers 
view students not only from an academic perspective but also from social, psychological, and family 
background perspectives. This indicates a paradigm shift from uniform learning to more adaptive learning. 
However, challenges arise when the identified data is not fully utilized optimally in developing a more 
targeted supervision program (Suratno et al., 2026). 

During the formulation of supervision goals and objectives, the study found that principals had 
attempted to align supervision objectives with school needs and student characteristics. Supervision 
objectives were no longer viewed as merely formal targets, but rather aimed at significantly improving the 
quality of learning. Principals emphasized that supervision objectives must be flexible and contextual to 
achieve a more effective impact. However, despite the well-defined objectives, their implementation still 
faced challenges in terms of consistency in implementation. Furthermore, regarding the supervision 
schedule and strategy, both schools had developed schedules based on the academic calendar, teacher 
workloads, and the principal's availability. This demonstrated a systematic effort to ensure structured 
supervision. However, in practice, principals' time constraints remained a major obstacle, preventing 
comprehensive supervision from being implemented regularly for all teachers. This resulted in uneven 
supervision experiences for teachers (Hasan, 2022). 

Regarding supervision instruments, the study showed that both schools used several instruments, such 
as learning device reviews, classroom observations, reflective interviews, and teacher administrative 
assessments. The existence of these instruments indicates that supervision has a fairly clear technical 
basis. However, the instruments used are still simple and not fully comprehensive in measuring all aspects 
of teacher competency in depth. This has implications for the limited accuracy of supervision results in 
describing teacher performance as a whole (Rusdiana et al., 2025). 

During the academic supervision implementation phase, it was found that the principal had carried out 
the supervisory function through classroom observations, data collection, performance analysis, and 
feedback. This process demonstrated that supervision was running in accordance with the quality 
management cycle. Classroom observations were the primary instrument for assessing the learning 
process, including teaching methods, teacher-student interactions, and the use of learning media. The data 
obtained was then analyzed to identify teacher strengths and weaknesses. However, despite the ongoing 
supervision implementation, there were weaknesses in the feedback and follow-up aspects. The feedback 
provided to teachers was still not fully specific and based on in-depth data. In some cases, teachers did not 
receive clear directions regarding corrective steps to be taken after supervision. This resulted in supervision 
not fully impacting significant changes in classroom learning practices (Lastini et al., 2024). 

During the evaluation phase, research showed that schools assessed supervision results through 
observation, interviews, and documentation. This evaluation aimed to assess the extent to which 
supervision had an impact on improving teacher performance. The evaluation results indicated 
improvements in several aspects of learning, such as the use of more varied teaching methods and 
improvements in the development of learning materials. However, the evaluation also revealed that these 
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improvements were not evenly distributed across all teachers. The follow-up phase was one of the weakest 
aspects of academic supervision implementation. Although there were coaching activities, reflective 
discussions, and teacher involvement in the Teacher Working Group (KKG), their implementation was not 
systematically integrated with the supervision results. Follow-up was still general and not based on 
individual teacher needs. As a result, the teacher professional development process was not optimal and 
sustainable (Fauzi et al., 2023).  

Several major obstacles were identified in the implementation of academic supervision. The 
principal's limited time was a dominant factor hindering optimal supervision. Furthermore, the principal's 
supervisory competence in providing constructive guidance still needed to be improved. Incomplete 
supervision instruments also hampered in-depth evaluations. Equally important, teachers' perceptions of 
supervision, which were still viewed as a fault-finding activity, also affected their openness in the 
supervision process. To address these obstacles, the school implemented several solutions. Supervision 
time management was implemented through the development of a more structured schedule. The 
principal also sought to improve his or her competency through training and workshops. Furthermore, 
supervision instruments were developed to better align with learning needs. A humanistic approach was 
implemented to shift the supervision paradigm from a coaching process to an assessment process. 
Strengthening of the Teacher Working Group (KKG) activities was also implemented to integrate 
supervision results with teacher professional development. The study showed that the quality 
management of academic supervision at SDN Rancabango and SDN Rancaekek 06 was quite good, but 
not yet optimal. Supervision has been implemented in accordance with management functions, but still 
requires strengthening, particularly in terms of follow-up, consistency of implementation, and a shift in the 
supervision paradigm from evaluative to coaching. With this strengthening, academic supervision is 
expected to truly become a strategic instrument in improving teacher performance and the quality of 
learning in elementary schools (Hayati & Komariah, 2025). 

. 
CONCLUSION 

Academic supervision quality management at SDN Rancabango and SDN Rancaekek 06, Bandung 
Regency, has been implemented in accordance with procedures, internal school regulations, and 
applicable external standards. In general, the implementation of academic supervision has contributed to 
improving teacher performance, although the level of effectiveness varies at each stage of supervision 
management. At the planning stage, academic supervision is prepared collaboratively by the principal, 
vice principal, and teacher representatives through formal meeting forums. The plan is prepared for one 
school year and outlined in the semester program as a reference for supervision implementation. This 
indicates that the planning has been carried out in a structured manner and serves as a basis for 
ensuring the effectiveness and efficiency of supervision implementation in the field. At the organizing 
stage, supervision management is carried out through a clear division of tasks, scheduling, determining 
authority, and reporting and evaluation mechanisms. The assignment of the supervisory team also takes 
into account educational background and suitability of teaching fields, so that the supervision process can 
be more targeted and support the achievement of predetermined goals. The implementation of academic 
supervision shows that activities focus more on classroom observation, coaching, monitoring, and teacher 
performance assessment. In general, teachers have prepared learning materials and participated in the 
supervision process, although some technical inconsistencies were still found, such as in classroom 
management, use of learning media, and the level of creativity in teaching. However, the assessment 
results indicate that teacher performance is in the good category based on the instruments used. In the 
evaluation and supervision stage, supervision is carried out through data collection from various sources, 
both through direct observation and formal and informal monitoring. The evaluation results are then 
discussed in supervisory team meetings to produce follow-up recommendations that are used as a basis 
for teacher development. However, several obstacles remain, such as inconsistent schedules, differences 
in the quality of learning materials, and variations in teacher abilities in integrating technology and 
learning innovation. Therefore, continuous strengthening through training, motivation, and improving 
teacher competencies is needed so that academic supervision can have a more optimal impact on the 
quality of learning in schools. 

 



Jurnal Iman dan Spiritualitas 
eISSN: 2775-4596, Vol 5, No 4, 2025, pp. 833-848 

https://doi.org/10.15575/jis.v5i4.58593 
 

journal.uinsgd.ac.id/index.php/jis/index © Ramadan & Soro 845 
 

REFERENCES 
Afifah, A., Waruwu, M., Halida, H., & Enawaty, E. (2025). Transformasi Supervisi Akademik Digital (E-

Supervisi) dalam Meningkatkan Mutu Pendidikan di Wilayah 3T [Transformation of Digital Academic 
Supervision (E-Supervision) to Improve the Quality of Education in the 3T Regions]. Jurnal Visi Ilmu 
Pendidikan, 17(2), 490–508. https://doi.org/10.26418/jvip.v17i2.88147 [In Indonesian] 

Ahmad, D. Z., Gunawan, A., Suryana, A., Suherni, E. S., & Mulyani, S. (2023). Pelaksanaan supervisi 
pendidikan dalam meningkatkan kualitas pembelajaran [Implementation of educational supervision in 
improving the quality of learning]. Studia Manageria, 5(2), 73–84. 
https://doi.org/10.19109/studiamanageria.v5i2.20175 [In Indonesian] 

Amiwati, W., & Al-Fatih, M. (2025). Supervisi Akademik Dalam Peningkatan Mutu Pembelajaran di MTsN 6 
Jombang [Academic Supervision in Improving the Quality of Learning at MTsN 6 Jombang]. Jurnal 
IHSAN : Jurnal Pendidikan Islam, 3(3), 693–702. https://doi.org/10.61104/ihsan.v3i3.1415 [In 
Indonesian] 

Andriani, S., Kesumawati, N., & Kristiawan, M. (2018). The influence of transformational leadership and 
work motivation on teacher performance. International Journal of Scientific & Technology Research, 
7(7), 19–29. https://doi.org/10.21831/jamp.v9i1.35741 

Azizi, N. N., & Budianto, N. (2025). Peran Kepala Sekolah Sebagai Supervisor Dalam Meningkatkan Kinerja 
Guru PAI di SMK Plus Al-Mujahidi [The Principal’s Role as a Supervisor in Improving the Performance 
of Islamic Education Teachers at Al-Mujahidi Plus Vocational School]. IQRO: Journal of Islamic 
Education, 8(2), 558–568. https://doi.org/10.24256/iqro.v8i2.7348 [In Indonesian] 

Creswell, J. W. (2016). Research Design: Pendekatan Kualitatif, Kuantitatif, dan Mixed [Research Design: 
Qualitative, Quantitative, and Mixed Approaches]. Pustaka Pelajar. 

Fadhli, M. (2016). Kepemimpinan kepala sekolah yang efektif dalam menciptakan sekolah efektif [Effective 
principal leadership in creating effective schools]. Jurnal Tarbiyah, 23(1). 
https://doi.org/10.30829/tar.v23i1.119 [In Indonesian] 

Fathonah, B. I., & Ayuni, R. (2022). Analisis Peran Kepala Sekolah SDN 22 Kepahiang dalam Meningkatkan 
Mutu Pendidikan pada Tahun Ajaran 2019 – 2020 [Analysis of the Role of the Principal of SDN 22 
Kepahiang in Improving the Quality of Education in the 2019-2020 Academic Year]. Jurnal Multidisiplin 
Dehasen (MUDE), 1(3). https://doi.org/10.37676/mude.v1i3.2566 [In Indonesian] 

Fauzi, M. A. N., Sukamto, S., Sidabutar, J., & Iriantara, Y. (2023). Tindak Lanjut Penilaian Kinerja Kepala 
Sekolah pada Komponen Kualitas Supervisi Pembelajaran [Follow-up on Principal Performance 
Assessment on the Learning Supervision Quality Component]. QUALITY, 11(2), 161. 
https://doi.org/10.21043/quality.v11i2.21267 [In Indonesian] 

Febriani, B., Yusman, Y., Lubis, L. H., Yuslinda, Y., & Batubara, M. M. (2026). Manajemen Kepemimpinan 
Kepala Sekolah dalam Meningkatkan Kinerja Guru di Sekolah Dasar Negeri [Principal Leadership 
Management in Improving Teacher Performance in Public Elementary Schools]. RIGGS: Journal of 
Artificial Intelligence and Digital Business, 5(1), 5106–5114. https://doi.org/10.31004/riggs.v5i1.6137 
[In Indonesian] 

Hardiyanto, D. P., Istaryatiningtias, Khuluqo, I. El, & Sandra, I. (2025). Analisis Perencanaan Berbasis Data 
untuk Peningkatan Mutu Sekolah Dasar Swasta [Analisis Perencanaan Berbasis Data untuk 
Peningkatan Mutu Sekolah Dasar Swasta]. Naradidik: Journal of Education and Pedagogy, 4(3), 468–
476. https://doi.org/10.24036/nara.v4i3.365 [In Indonesian] 

Hasan, H. (2022). Pelaksanaan Manajemen Supervisi Pendidikan Kepala Sekolah Dalam Meningkatkan 
Kinerja Guru [Implementation of Principal Educational Supervision Management in Improving Teacher 
Performance]. Promis, 3(1), 1–48. https://doi.org/10.58410/promis.v3i1.548 [In Indonesian] 

 
 



Volume 5, Nomor 4: Oktober - Desember 2025 
 
 
 

 
846 journal.uinsgd.ac.id/index.php/jis/index © Ramadan & Soro 
 

Hayati, R. Z., & Komariah, N. (2025). Efektivitas Supervisi Akademik Dalam Meningkatkan Kompetensi 
Pedagogik Guru Mata Pelajaran Akidah Akhlak Di Madrasah Tsanawiyah Annahdatul Muhibbah Desa 
Bente Kecamatan Mandah Kabupaten [The Effectiveness of Academic Supervision in Improving the 
Pedagogic. Jurnal Pelita Manajemen Pendidikan, 2(2), 326–341. 
https://doi.org/10.65226/jpmp.v2i2.308 [In Indonesian] 

Irma, I., Mubarok, R., & Syafi, H. M. I. (2025). Pengaruh Pelaksanaan Supervisi Akademik terhadap Kualias 
Kinerja Guru di SMP Negeri 2 Sangatta Utara [The Influence of Academic Supervision Implementation 
on the Quality of Teacher Performance at SMP Negeri 2 Sangatta Utara]. Jurnal Manajemen Dan 
Pendidikan Agama Islam, 3(4), 132–144. https://doi.org/10.61132/jmpai.v3i4.1193 [In Indonesian] 

Lastini, F., Sutama, S., & Fatoni, A. (2024). Pengelolaan supervisi akademik sebagai strategi meningkatkan 
kualitas pembelajaran di sekolah dasar [Academic supervision management as a strategy to improve 
the quality of learning in elementary schools]. Pendas: Jurnal Ilmiah Pendidikan Dasar, 9(03), 221–
234. https://doi.org/10.23969/jp.v9i03.16760 [In Indonesian] 

Letari, C. A., Syaputri, D., Nurfadilah, N., Nuraisyah, R. A., & Hardana, S. (2025). Peran Supervisi Akademik 
Dalam Meningkatkan Mutu Pembelajaran: Kajian Pustaka [The Role of Academic Supervision in 
Improving the Quality of Learning: A Literature Review]. Pengertian: Jurnal Pendidikan Indonesia 
(PJPI), 3(1), 91–108. https://doi.org/10.61930/pjpi.v3i1.1088 [In Indonesian] 

Ma’ruf, L. E., & Sonia, N. R. (2025). Supervisi Humanistik sebagai Pendekatan Inovatif dalam 
Pengembangan Kompetensi Guru di Era Digital [Humanistic Supervision as an Innovative Approach to 
Developing Teacher Competence in the Digital Era]. Edumanagerial, 4(2), 181–198. 
https://doi.org/10.21154/edumanagerial.v4i2.5583 [In Indonesian] 

Meyriza, B. N. (2024). Efektivitas Supervisi Akademik Dalam Meningkatkan Profesionalisme Guru [The 
Effectiveness of Academic Supervision in Improving Teacher Professionalism]. Jurnal Kepengawasan, 
Supervisi Dan Manajerial (JKSM), 2(1), 22–27. https://doi.org/10.61116/jksm.v2i1.436 [In Indonesian] 

Miles, M. B., Huberman, A. M., & Saldaña, J. (2014). Qualitative Data Analysis: A Methods. 
Muslim, K. L. (2019). Gugatan Terhadap Kepahlawanan Tuanku Imam Bonjol [The Lawsuit Against the 

Heroism of Tuanku Imam Bonjol]. Majalah Ilmiah Tabuah: Ta`limat, Budaya, Agama Dan Humaniora, 
23(1), 17–26. https://doi.org/10.37108/tabuah.v23i1.212 [In Indonesian] 

Needs, A. of L. C. that M. B. A. to S. (2024). Analisis Kondisi Pembelajaran yang Harus di Sesuaikan 
Dengan Kebutuhan Siswa [Analysis of Learning Conditions that Must Be Adapted to Student Needs]. 
Pengertian: Jurnal Pendidikan Indonesia (PJPI), 2(2), 331–344. https://doi.org/10.61930/pjpi.v2i2.708 
[In Indonesian] 

Nisa, K. (2023). Validasi Instrumen Supervisi Akademik Digital dalam Peningkatan Profesionalisme Guru 
Menggunakan Teknologi Digital [Validation of Digital Academic Supervision Instruments in Improving 
Teacher Professionalism Using Digital Technology]. Jurnal Akuntabilitas Manajemen Pendidikan, 
11(2), 44–52. https://doi.org/10.21831/jamp.v11i2.64372 [In Indonesian] 

Purba, E. J., Warni, D. S., Siahaan, F. T., Zahra, N. H., & Silalahi, R. (2026). Analisis Supervisi Akademik 
Kepala Sekolah terhadap Perencanaan, Pelaksanaan, dan Evaluasi Pembelajaran Guru di SDN 
101768 Tembung dari Perspektif Guru [Analysis of the Principal’s Academic Supervision of Teacher 
Learning Planning, Implementation, and Eva. Al-Gafari : Manajemen Dan Pendidikan, 4(1), 1–19. 
https://doi.org/10.66886/algafari-mp.v4i1.247 [In Indonesian] 

Rahmi, A., Muin, A., Zahra, A., Sartika, D., Rahmawati, Y., Amalia, W., & Taufq, N. I. (2023). Peran 
Kepemimpinan Kepala Sekolah dalam Proses Supervisi Pendidikan untuk Meningkatan Mutu 
Pendidikan Di Era Society 5.0 [The Role of Principal Leadership in the Educational Supervision 
Process to Improve Educational Quality in the Society 5.0 Era]. Penerbit Adab. 

 
 



Jurnal Iman dan Spiritualitas 
eISSN: 2775-4596, Vol 5, No 4, 2025, pp. 833-848 

https://doi.org/10.15575/jis.v5i4.58593 
 

journal.uinsgd.ac.id/index.php/jis/index © Ramadan & Soro 847 
 

Ridwan, H. (2026). MODEL PEMBINAAN DAN SUPERVISI PENDIDIKAN: Strategi Sistematis Meningkatkan 
Kinerja Guru dan Mutu Sekolah [EDUCATIONAL GUIDANCE AND SUPERVISION MODEL: A 
Systematic Strategy to Improve Teacher Performance and School Quality]. Goresan Pena. 

Rifky, M., Darmawan, M. R., Tahir, M., Suriansyah, A., & Cinantya, C. (2025). Tantangan dan Solusi 
Implementasi Pembelajaran Tematik di SDN Gunung Batu [Challenges and Solutions for Implementing 
Thematic Learning at Gunung Batu Elementary School]. MARAS : Jurnal Penelitian Multidisiplin, 3(1), 
205–214. https://doi.org/10.60126/maras.v3i1.657 [In Indonesian] 

Rusdiana, A., Imaduddin, A., Chairunnisak, S., Darojah, Z., & Mardiyah, M. (2025). Integrasi Perencanaan 
Supervisi Dan Rubrik Penilaian Instrumen Dalam Meningkatkan Kualitas Pendidikan [Integration of 
Supervision Planning and Assessment Rubric Instruments in Improving the Quality of Education]. Al-
Irsyad: Journal of Education Science, 5(1), 190–214. https://doi.org/10.58917/aijes.v5i1.480 [In 
Indonesian] 

Sahudra, T. M., Ramadhani, D., Kenedi, A. K., Wardana, M. R., & Khalil, N. A. (2023). Gaya belajar siswa 
sekolah dasar dan tes diagnostik: Membangun pembelajaran berdiferensiasi yang efektif dan inklusif 
[Elementary school students’ learning styles and diagnostic tests: Building effective and inclusive 
differentiated learning]. Deepublish. 

Saman, A. M., & Hasanah, E. (2024). Peran Kepala Sekolah dalam Melaksanankan Supervisi Akademik 
Sebagai Upaya Peningkatkan Kompetensi Guru [The Principal’s Role in Implementing Academic 
Supervision as an Effort to Improve Teacher Competence]. JIIP - Jurnal Ilmiah Ilmu Pendidikan, 7(2), 
1913–1920. https://doi.org/10.54371/jiip.v7i2.2512 [In Indonesian] 

Samudra, T., Erna, E., & Setaidi, A. (2025). Pengaruh Kepemimpinan Kepala Dinas Terhadap Kinerja 
Pegawai Pada Dinas Pendidikan Kabupaten Cirebon [The Influence of the Head of Department’s 
Leadership on Employee Performance at the Cirebon Regency Education Department]. Jurnal 
Investasi, 11(4), 224–235. https://doi.org/10.31943/investasi.v11i4.363 [In Indonesian] 

Sembiring, T., & Syarifudin, A. (2025). Peran supervisi pendidikan dalam meningkatkankinerja guru dan 
mutu pendidikan [The role of educational supervision in improving teacher performance and the quality 
of education]. Journal of Islamic Religious Education, 1(4), 138–143. 
https://doi.org/10.70248/joire.v1i4.2848 [In Indonesian] 

Senang, S., Sunardi, S., & Farchani, M. W. (2024). Peningkatan Kualitas Pembelajaran Peserta Didik 
melalui Implementasi Supervisi Akademik [Improving the Quality of Student Learning through the 
Implementation of Academic Supervision]. Academicus: Journal of Teaching and Learning, 3(2), 109–
117. https://doi.org/10.59373/academicus.v3i2.61 [In Indonesian] 

Sholeh, M. (2017). Keefektifan Peran Kepala Sekolah dalam Meningkatkan Kinerja Guru [The Effectiveness 
of the Principal’s Role in Improving Teacher Performance]. Jurnal Dinamika Manajemen Pendidikan, 
1(1), 41. https://doi.org/10.26740/jdmp.v1n1.p41-54 [In Indonesian] 

Soro, S. H. (2023). Cara Mudah Memahami dan Melakukan Penelitian Kualitatif dan Kuantitatif [Easy Ways 
to Understand and Conduct Qualitative and Quantitative Research]. CV. Semiotika. Anggota IKAPI. 

Sugiyono. (2019). Metode Penelitian Kuantitatif, Kualitatif, dan R&D [Quantitative, Qualitative, and R&D 
Research Methods]. Alfabeta. 

Sugiyono. (2020). Metode Penelitian Kualitatif [Qualitative Research Methods]. Alfabeta. 
Supardi. (2016). Kinerja guru [Teacher performance]. Rajawali Pers. 
Suratno, S., Fatchurahman, M., & Kartini, N. H. (2026). Analisis Hasil Supervisi Akademik Kepala Madrasah 

Dalam Meningkatkan Profesionalisme Guru MTS Negeri 2 Kotawaringin Barat [Analysis Of The 
Results Of Academic Supervision By The Principal Of Madrasah In Improving The Professionalism Of 
Teachers At MTS Neg. Anterior Jurnal, 25(1), 171–177. https://doi.org/10.33084/anterior.v25i1.11554 
[In Indonesian] 

 



Volume 5, Nomor 4: Oktober - Desember 2025 
 
 
 

 
848 journal.uinsgd.ac.id/index.php/jis/index © Ramadan & Soro 
 

Wiyono, W., Fitihatussiriyah, F., Hafidz, A., & Al Mahfuz, A. M. (2025). Efektivitas Manajemen Supervisi 
Akademik Kepala Sekolah Dalam Pembinaan Kinerja Guru Di SMP [The Effectiveness of Principals’ 
Academic Supervision Management in Developing Teacher Performance in Junior High Schools]. 
RIGGS: Journal of Artificial Intelligence and Digital Business, 4(2), 679–686. 
https://doi.org/10.31004/riggs.v4i2.548 [In Indonesian] 

Yunus, M., Zohriah, A., & Fauzi, A. (2022). Implementasi supervisi akademik kepala sekolah dalam 
meningkatkan kinerja guru [Implementation of principal academic supervision in improving teacher 
performance]. Kelola: Journal of Islamic Education Management, 7(1), 1–20. 
https://doi.org/10.24256/kelola.v7i1.1825 [In Indonesian] 

Zubaidi, A., Nudin, B., Safitri, E., Saputra, K. D., Arifah, M. N., Habibi, M., Susilo, M. J., Saleh, M., 
Nuryanta, N., & Sulistyorini, S. (2022). Imaji Dan Refleksi Kritis Pengembangan Pendidikan Islam 
[Imagination and Critical Reflection on the Development of Islamic Education]. Penerbit Indonesia 
Imaji. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

© 2025 by the authors. Submitted for possible open access publication under the 
terms and conditions of the Creative Commons Attribution (CC BY SA) license 
(http://creativecommons.org/licenses/by-sa/4.0/). 


