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ABSTRACT

There is an increasing trend among parents nowadays to choose Islamic elementary school. This has
triggered the increasing amount of schools that adopt religious bases such as Kuttab Al-Fatih (KAF), a
school that emphasized manner education and Islamic faith teaching. The purposes of this study are to
correlate Islamic faith education given by parents and student’s social and emotional skills and to
compare children's emotional and social skills from parents whose children schooled in KAF and in
other schools. The measurement of children's social and emotional skills contains three dimensions:
persistence, self-control, and social competence. Meanwhile, faith education by parents was measured
using how much parents teach faith indicator. There are 52 parents participated in this study. Results
showed there is a significant correlation between faith education and social and emotional skills
(r=.302, p < .05), and there is no significant difference in social and emotional skills between children
who submitted to IKAF and to other schools.

Keywords: Maktab Method, Religious Approach, Social and Emotional Competence.

ABSTRAK

Terdapat peningkatan tren diantara orang tua saat ini yang memilib sekolah dasar Islam. Hal ini menyebabkan
bertambabnya sekolah yang menyediakan kuriknlum agama seperti Kuttab Al Fatih (KAF), yaitu sekolah yang
menekankan pengajaran adab dan keimanan. Tujuan penelitian ini adalah untuk mengetabui korelasi antara
pendidikan keimanan yang ditanambkan oleh orang tna dengan kemanmpuan sosial dan emosional anak, dan untuk
membandingkan kemampuan sosial dan emosional anak yang bersekolah di KAF dan sekolah lain. Penguknran
kemampuan sosial dan emosional anak dinkur dengan tiga dimensi yaitu persistenss, kontrol diri, dan kompetensi
sosial. Sementara pendidikan keimanan yang dilaknkan oleh orang tua diukur melalui seberapa banyak indikator
keimanan yang diajarkan orang tua. Responden dalam penelitian ini berjumialh 52 orang tua. Hasil penelitian
menunjukkan terdapat korelasi yang signifikan antara pendidikan feimanan dengan kemampnan sosial dan
emosional peserta didik (r=302, p<.05), dan tidak terdapat perbedaan yang signifikan pada kemampnan sosial dan
emosional antara peserta didik yang bersekolah di KAF dan di sekolah lain.

Kata Kunci: Pengajaran Maktab, Pendekatan Keagamaan, Kemampuan Sosial dan Emosional.

INTRODUCTION

All parents want to provide a good education for their children. Some considerations that
parents used to evaluate the quality of a school are school beliefs and values, school academic
reputation, teaching style, and school culture (Bosetti, 2004). In the past, Muslim parents
usually sent their children to top public and or international schools that were being famous
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for high academic standards. But today, they seek a school that can equip students with
Islamic character, so that students will successfully perform in a future global economy while
avoiding the negative influence of western culture (Bryner, 2011). In addition, Indonesian
deputy minister of education also had the concern more on religious instruction in school. It is
needed because Indonesian students are deemed not to have character, tolerance, and
empathy for others (Schonhardt, 2013). These increasing demands to Islamic school also
increased the emergence of Islamic schools in Indonesia.

One of those emerging schools is Kuttab Al-Fatih (KAF), a school with Islamic based,
that adopt maktab education model. Maktab is the model of traditional Islamic education since
the 10th century BC. It taught basic literacy (such as math, reading, writing, Islamic faith, and
Qur’an) with emphasis on Islamic faith education and al-Qur’an. Since the 11th century,
scholars Ibn Sina redefined curriculum maktab and split maktab level into two levels, which are
primary education and secondary education. Basic education intended for children aged 6 to
14 years, and secondary school (madrasah) intended for children from age 14 years and above
(Asimov & Bosworth, 1999). KAF also positioned themselves as an alternative school, that is
a school that offers a different kind of school experiences with a variety of elements that
attract students, especially at-risk students (Rosa, 1998). As an alternative school, KAF
claimed they have a different approach compared to other Islamic schools. For instance, they
believe the more important thing than memorizing al-Quran is a strong faith, and what more
important than learning science is to have good manner. This notion based on principles from
Imam Malik, where Imam Malik stated “Manners before knowledge. Faith before al-Qur'an". This
means children should have strong faith foundation before intensively learning and
memorizing Qur'an. Having a strong faith, according to Imam Malik, means justifying inside
the heart, professing by words expression, doing good deeds with all body parts (Wahyudi,
2012). The reason why Islamic faith should be internalized before learning other science is
that faith is a source of moral behavior, and moral behavior presupposes faith (Ashraf, 1988).
Having strong faith and moral foundation direct every Muslim learning science that intended
to help other human beings to go on the right path. Literature in Psychology also revealed the
benefit of being religious and involved in religious activities to human's mental health and
well-being (Capps, 1995; Weber & Pargament, 2014), and the ability to adjust with an
environment. According to Park, (Park, 2005) spirituality offers a positive meaning-making in
coping activity. Spirituality also involved in enhancing effective cognitive processing of
stressful events (Mclntosh, Silver, & Wortman, 1993).

Considering the importance of having a strong faith and good manner since early
childhood direct KAF to adopt this core principle in daily learning activities. In order to
implement faith and manner, every lesson taught in KAF contains principles of Islamic faith.
As an illustration, implementing faith teaching to science subject is through activities such as
reading al-Qur’an verses that relate to the creation of mountains, sun, oceans, planet, etc.
Students were taught to learn the purpose of each Allah's creation, the implied meaning
behind the existence of everything in this world, and how individuals should apply a thankful
attitude to every living moment. The more or less similar activities also applied to other
subjects, such as math, social science, literacy, and many more.

The same thing goes to the manner of teaching. The basic principle of manner teaching
is that everything and everyone in this world deserved to be treated with respect. Like any
other Islamic school, KAF also trains students to memorize al-Qut'an. But KAF did not give
emphasis to how many verses student should memorize, nevertheless, students were more
trained to treat al-Qur’an with respect and focus on the importance of having good morality
and avoiding over pride as the result of their ability in memorizing al-Qut’an.
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Compared to other Islamic schools, KAF features a distinction that is its perspective
about providing students with physical facilities to enhance their learning performance. They
believe, the physical facility is not the main aspects of learning. With this belief, many KAF
buildings are not made by bricks, but bamboo material. Furthermore, the school also imitates
the original learning formation from maktab teaching in ancient time. The illustration of
mafktab teaching at an ancient time was a sheikh taught a group of students inside a classroom,
and students sitting across him on the ground. KAF today also adopts this technique. It
provides a class with no chair, and students sit on the ground. Sitting on the ground also refers
to technique from Imam Malik by the time he was giving his teaching to caliphate Harun ar-
Rasyid. At the beginning of a lesson, Harun ar-Rasyid sat on a chair, meanwhile, Imam Malik
and other students sat on the ground. Imam Malik then stated that "Learning enthusiast would
appreciate science. Nobody can sit higher than science”. The statements made Harun ar-
Rasyid sat on the ground together with other students. KAF applies this technique to reduce
the potential of feeling arrogance among children.

In addition to the above differences mentioned, KAF puts emphasis on parent’s
involvement in educating their children. It sets mechanisms to ensure each parent actively
involved in the teaching process, particularly at home. This point of view refers to Hadith
from Al-Bukhari:

“Every one of you is a shepherd and is responsible for his flock. The leader of people is a guardian
and is responsible for his subjects. A man is the gnardian of his family and be is responsible for them.
A woman is the gnardian of his or her husband’s home and his children and she is responsible for
them. The servant of a man is a gnardian of the property of bis master and he is responsible for it. No
doubt, every one of you is a shepherd and is responsible for his flock”

Sahih al-Bukhari 6719, Sahih Muslim 1829 (from Elias, 2011)

The benefit of parent’s involvement in educating their children is not only based on
Islamic scholars opinion, but also from educational or psychology scholars. According to
(Richert & Barrett, 2005), people’s idea of God formed eartly in the life course. Therefore,
parents are showing dominant influence to shape their children’s spiritual attitude (Hertel &
Donahue, 1995). They need to invest some quality and quantity of their time to teach religious
norms to their children (Bartkowski, 2008). Therefore, KAF always emphasizes that parents
must give a higher portion in educating children at home, especially in giving faith education
to their children. In this context, KAF only takes a role as facilitator.

Parental active involvement in the learning process at home can also increase the quality
of positive relationships between parents and children, where the positive relations will
provide the foundation for children’s skills. Responsible and sensitive parents help young
children develop the skills they need to succeed in life. More than that, eatly parent-child
relationships have powerful effects on children’s emotional well-being (Dawson, Ashman, &
Nelson, 2000), their basic coping and problem-solving abilities, and their future capacity for
relationships (Lerner & Castellino, 2002). Through these interactions, children learn skills they
need to engage with others and to succeed in different environments (Mey, 2005). They learn
how to manage their emotions and behaviors and establish healthy relationships with adults
and peers. They also learn how to adjust to new situations and to resolve conflicts (NCPFCE,
2015). Children are required not only to develop social and emotional skills but also increase
their literacy development. Parent is responsible for these (Weigel, Martin, & Bennett, 2006)

Social and emotional skills need to be developed since early childhood. These skills are
central to help children to interact and form a relationship with others (Denham & Weissberg,
2004). Knowing what build a strong social-emotional foundation in a child will later help the
child thrive and obtain happiness in life, handle stress and persevere through difficult times in
their lives as an adult (Songer, 2009). There are several aspects known as influential factors
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that affect children’s social and emotional skill, such as environmental factors, within child
factors such as children’s temperament, and developmental characteristic (Chen, Deater-
Deckard, & Bell, 2014), parental knowledge of how to react, teach, and interact with their kids
characteristics (Wentzel, 2002).

These are variables that had been commonly studied in the development of children
social and emotional skills. However, there is a lack of research that tries to seek religiously
related variables, such as faith education. A religious approach in developing children's social
and emotional skills was believed as a valuable approach since that all religion teaches care,
empathy, and concern for others (Bauck, 2015). Faith teaching also plays an important role to
provide a sense of meaning and how to cope with stressors in life (Henning, 2011). According
to Pollner (1989), religious individuals, especially those who held strong intrinsic faith, tend to
see the world, the self, and others in ‘healthy-mindedness’.

The lack of research that seeks religious teaching role to social-emotional skills served as
a fundamental reason to conduct this study. The first purpose of this study is to seek a
correlation between Islamic faith education that parents provide at home with children’s social
and emotional skills. The second aim of this study is to seek differences in children's social
and emotional skills between KAF students and other school's students.

The result of this study can add more theoretical basis to the lack of study in Islamic
parenting. This study will also give additional knowledge and confidence for Muslim parents,
Islamic school, and school teacher to provide faith teaching for eatly school age children.

METHOD

The research participants consisted of parents who have children age of 5-7 years old
(eatly school age). The reason to choose this characteristic is that parents who have kids in
early school age have an important role in providing a strong foundation for children to
develop optimally (Landry, 2017), especially when children start to developed their social and
emotional skills in eatly school age. The exact number of population for this characteristic is
unidentifiable, so this research using the accidental sample to collect participants. Data were
taken from offline and online channels. The reason of using online channel is to reach a wider
range of parents who schooled their children in Islamic school other than KAF. Meanwhile,
the offline channel was used to collect data from parents gathering forum in KAF. Total of 52
parents participated in this study. Surveys were collected over one and a half month around
July to September 2016. Parents required to state how frequent they teach faith education and
how they perceived their children social and emotional skills.

Islamic Faith Education was measured using a 28 items questionnaire. This
questionnaire measured the frequency of delivering Islamic faith education from parents to
their children. Islamic faith indicators itself was derived from Ibn Thaimiyah Islamic faith
concept. The reason to use Islamic faith concept from Ibn Thaimiyah is that according to the
history of Islamic science, Ibn Thaimiyah is the most considerate Islamic Scholar to define
faith. He argued that faith is not just about confessing Allah as the glorified One and the
highest One and said admit it verbally, but it has to be accompanied with good deeds (Habsyi,
2010). These Islamic faith indicators are: 1) Feeling under the supervision of Allah; 2) Feeling
fear only to Allah; 3) Believing in Allah, Prophet Muhammad and his teachings, Angels, and
Quran; 4) Worshipping only Allah; 5) Professing by words expression; 6) Justifying inside the
heart; 7) Doing good deeds with all body parts; 8) Doing what is ordered to do; 9) Avoiding
what is forbidden; 10) Withstanding in hardship; 11) Feeling agitated with misdeed. According
to Imam Baihaqi (from Al-Syafi’i, 2011) in Islamic teaching script “Al-Jami’ Li Syu’abil Iman",
faith contains from 69 to 77 indicators, with the composition of Islamic faith 35% to galb
deeds, 10% words expression deeds, and 55% physical deeds. It would be ideal to construct a
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faith education measurement tool that contains 69 — 77 faith indicators. However, considering
participants emotional and educational level, the questionnaire then only adapts 10 indicators
of the Islamic faith.

Some of the items to measure these indicators are "I give an explanation to my child
why we should worship Allah and not others", "I tell positive things about Rasulullah”, 1 teach
my children to know Qur'an (Ex. Learning to read, memorize al-Qur’an). The measures using
a likert scale ranging from 1 = never until 4 = frequently. The alpha reliability coefficient for
this scale is .935

Children social and emotional skills were measured using 12 items questionnaire which
measures three dimensions, persistence, social competence, and self-control. There are several
versions of this scale, there is a scale that can be filled by children, but there is also a version
that can be filled by parents or teachers, where parents or teachers fill the questionnaire based
on their perception about the children's social and emotional skills. This questionnaire is
adapted from (Delale-O’Connor, Farley, Lippman, & Walker, 2012). Self-control, sometimes
called self-regulation, refers to the ability to manage one’s emotions and behaviors, inhibit
negative responses and delay gratification (Bandy & Moore, 2010). Some of the items to
measure self-control is "waited in line patiently" and "sat still when he/she supposed to". The
second dimension, persistence, is the capacity to maintain concentration on a task, question,
set of directions or interactions, despite distractions and interruptions. Children who show
persistence have the ability not only to stay focused on a task but also to overcome setbacks
and keep trying. They are able to perform a task or set of tasks with care and effort from start
to finish (Delale-O’Connor et al., 2012). Some of the items to measure persistence are “keep
working on an activity that was difficult", "work on tasks until they were finished". The third
dimension is social competence. It means a student's ability to: 1) take others' perspectives, 2)
work well with peers to accomplish a task, 3) resolve problems in ways that maximize positive
consequences and minimize negative consequences for the student and her/his peers, and 4)
behave appropriately according to the situation and social norms. Items to measure this
dimension are "Was thoughtful of the feelings of her/his peers", "Understood the feelings of
her/his peers". The measures using a likert scale ranging from 1 = never; until 4 = frequently.
The alpha reliability coefficient for this scale is .867

Data exploration was conducted using One-way ANOVA and Pearson correlation. One
way ANOVAs were used to examine differences between Islamic faith education and social
emotional skills based on highest education. Correlations were conducted between Islamic
faith education and social emotional skills and selected demographic variables (age, gender,
participation in routine Islamic forum study). From all the demographics variables considered,
there is a significant correlation in giving Islamic faith education between parents who
participated in routine Islamic forum study compared to those who did not.

RESULTS AND DISCUSSION
Demographic Characteristics

Participants ranged in age from 27 to 53, with a mean age of 35 years (SD = 5,2). 52
participants were involved in the study with males (11,5%) and females (88,5%). Most of the
parents graduated from undergraduate level (40,5%) and 65,4% involved in routine Islamic
study forum. There are 20 parents who submitted their children to KAF school, and 32
parents to schools other than KAF. The different number of participant from these two
different groups would not affect the result since the data analysis using the mean score and
not raw score.
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Table 1. Summary of Findings

Variable M SD Correlation coefficient value

Islamic Faith Social and Emotional Skills

Education
Faith education 103.35 15.35 - 0.302*
Social and emotional skills ~ 36.92 6.79 .302* -
Persistence 9.4 1.94 342% 775%
Self-Control 9.13 2.21 208 .858*
Social and emotional 18.38 3.73 248 .909*
competence
Age 142 .008
Gender 198 -.013
Participation in routine 346% -.148
Islamic Forum Study
Submitted in KAF 253 .056
Highest education 495 410

Note: p <.05 *; Gender 1 = Male, 2 = Female; Highest education 1= Junior High School, 2= High School, 3= Diploma, 4=
Undergraduate, 5= Postgraduate, Participation in routine Islamic study forum 1 = Yes, 2 = Noj; Submitted in KAF 1=yes, 2=No
Faith Teaching and Children Social Emotional Skills

Based on data analysis, it can be concluded that there is a significant correlation between
faith education and social and emotional skills, significant at level p < .05. However, the
correlation itself is not strong because the correlation value is .302. More specifically, Islamic
faith education has a significant correlation with persistence dimension of social and
emotional skills (r=.342). Correlation test also conducted to test whether there is a significant
difference of social and emotional skills between children in KAF and from another school.
Result showed no significant difference from this test.

The first result aligns with Mackay (2003) that suggest family belief systems, especially
those based on spiritual or religious values served as an important means for family members
to cope with adversity. The reason that lies between the relationship of religiosity and ability
to cope with life stress is that religious beliefs. This belief provides a connection between
oneself and higher power, where this connection may include meaningful existence and deity
(Forthun, Carannante, & Diehl, 2015). Evidence from Bartkowski, Xu, & Levin, (2008) also
suggest that religious attendance of parents has a positive effect on child development,
particularly pro-social outcomes and that religion functions as protection from conflict.

Other research about religious values and personality among teenagers from Heaven &
Ciarrochi (2007). Their study also supports this notion, where participants higher in hope,
joviality, psychological acceptance, and mindfulness tended to be higher in religious values.
The reason that lies for this connection could be because of faith. Faith plays an important
role to establish a sense of meaning and coping with stressors in life (Henning, 2011).
According to Pollner (1989), religious individuals, especially those who held strong intrinsic
faith, tend to see the world, the self, and others in ‘healthy-mindedness’. McCullough &
Willoughby (2009) also found that religion had a positive correlation with self-control, and
Denson, DeWall, Finkel (2012) mentioned there was a negative relationship between self-
control and verbal aggressiveness. Low self-control usually associated with behavioral
problems, otherwise, students with high self-control usually perform good academic
performance (Duckworth & Seligman, 2005) and having stable and positive interpersonal
relations (Stan, 2012)

The explanation for this association is because religious knowledge that someone
possesses will influence individual's preferences about human conduct. The knowledge also
controls human’s behavior (McCullough & Willoughby, 2009). As an addition, (Johnson,
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2005) stated the faith of "high Gods" correlates positively with positive behaviors, including
increasing compliance with community norms. According to McCullough & Willoughby,
(2009), religious cognition is beneficial to facilitate prosocial behavior.

However, the correlation between faith education and social-emotional skills showed low
correlation score. The low correlation indicates that children social and emotional skills
development are more affected by a lot of broader factors, such as environmental factors,
family factors, and also within-child factors such as the difference in temperament, and
developmental characteristic (Chen et al., 2014). Temperament differences can explain why
some students are able to develop and maintain positive relationships with their environment
while others cannot (Miller & Goldsmith, 2017).

Temperament refers to childrens’ inherent personality that reflected in the general habit
of their interaction with their environment (Boskic, 2010). This general pattern already formed
since birth. According to Thomas and Chess (Thomas, Chess, & Birch, 1970), child
temperament divided into three types (i.e. easy child, difficult child, and slow-to-warm up a
child). Easy children are typically happy and easy to adjust to new situations. Difficult children
are the ones who have an irregular pattern in their daily habits and have difficulties in
adjusting in a new environment. Slow-to-warm child generally is less active children and
usually, they also have difficulties to adapt in a new situation.

Other than temperament, the reason for the low correlation between faith education and

social and emotional skills is developmental characteristics of eatly school children. In this age,
early grade school children are not attentive to parents directions (Morin, 2013), because at
this age they are in transition of enjoying playing with other kids to learn developing social and
emotional skills. This indicates that social and emotional skills are not developed enough and
the effect of faith education to social and emotional skills needs a longer time to be observed.
Based on this explanation, further study in this topic can consider testing the impact of faith
teaching with social and emotional skills among more mature children.
Apparently, the low correlation between faith teaching and social and emotional skills can
result from the lack of the measurement tool used in this study to measure the frequency of
faith teaching. The measurement of Islamic faith education in this study mostly addresses the
frequency of parents giving education about the importance of having good interaction
between human and Allah (bablun minallab).

According to Islamic scholars Imam Baihaqi (from Al-Syafi’i, 2011), Islamic faith
education also stresses the importance of maintaining good relations among human being
(hablun minannas). This relationship implies that humans were taught to show good deeds to
other humans through some activities such as to visit someone who is sick, pray and give
condolence to those who lost family or relatives, give alms to those who need, etc. The lack of
measurement item to measure the social relations is considered to be one of the limitations of
this study. Therefore, further study can consider adding items that measure this dimension.

Comparison of children’s emotional and social skills among students in KAF and in
other schools

Faith education has a significant role in developing social and emotional skills among
children. This study found correlation test results that there is in no significant difference in
social and emotional skills among children in KAF and children from other schools. This
means that there are other factors that influence children’s social and emotional skills, such as
parenting style, parents-child quality relationship, and parent’s knowledge of children
temperament.

Parenting style is parents’ typical attitudes and behaviors that produce emotional
intensity in an environment where parents raise their children (Darling & Steinberg, 1993). It
plays a significant impact on children’s social and emotional development (Aunola, Ruusunen,
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Viljaranta, & Nurmi, 2015; Hart, Newell, & Olsen, 2003). For example, affective and warm
parenting as indicated in responsive and supportive behavior, combined with appropriate
control technique showed by parents, proved to have a significant correlation with low levels
of problem behaviors among children. Whilst, strict parental control, controlling children
behavior through guilt induction, has been found to be correlated with increased anxiety and
distress among children (Barber, 1996; Barber, Stolz, Olsen, Collins, & Burchinal, 2005). In
the same vein with Barber study, other research also revealed that minimizing children’s
emotional expression, for instance through punishing children, makes them more emotionally
reactive and less emotionally in self-regulating (Fabes, Leonard, Kupanoff, & Martin, 2001;
Topham et al., 2011).

Approaches to parenting styles have been typically divided into three dimensions namely
affection, behavioral control and psychological contro/ (Aunola & Nurmi, 2005). Combinations of these
dimensions’ form three parenting styles namely authoritative parenting, authoritarian
parenting, and permissive parenting. Each of the styles contributes to different effects in
children (Baumrind, 1971). On the one hand, authoritative parenting is deemed to significantly
predict children emotion  (Baumrind, 1966; Cunningham, Kliewer, & Garner, 2009).
Permissive and authoritarian parenting, on another side, are related to children’s emotional
dysfunction, such as poor emotion regulation and aggression strategies (Chang, Schwartz,
Dodge, & McBride-Chang, 2003).

The quality of parents and their relationship with children are viewed as an essential
factor to influence children’s social and emotional skills. Through a proper relationship with
parents, children learn how to express their emotions and understand other people’s
emotions. This interaction also adds knowledge for children to develop trust, love, and other
healthy emotions for their future life (Bretherton, 1992). Many other studies also support this
evidence. The study from Paquette (2004) that suggests the degree of emotional bond between
father-child and mother-child interaction that developed through physical play. It can
contribute to the development of children’s skills, and also provide emotional comfort to a
certain degree. Positive parents-child interaction also contributes to children’s academic
success, since children observe rules, learn values, learn how to behave by having interaction
with their parents. This notion also consistent with a result from Keogh (2003), that suggests
consideration at children’s temperament can be useful to educators in creating learning
management strategies and interventions to support children and to provide children with
varied temperaments equal chance to have academic success. The similar result also is shown
by (Wentzel, 2002) that stated parents’ knowledge about kids’ characteristics play an important
role in developing children’s social and emotional skills.

Parents’ knowledge of their children’s temperament is influenced by parent’s socio-

economic status. Ramey & Ramey (2004) explained that there are several factors that may
trigger children’s poor social-emotional well-being and disrupts early school readiness. Those
factors are low income, low maternal education, and status as a single parent. Around 32% of
children in United States, for example, experience one of those demographic risks, and around
16% of them face two or more (Raver & Knitzer, 2002).
After analyzing and answering the main hypothesis, this study conducted a test on the
correlation between the frequency of giving Islamic faith teaching and demographic variables.
The result showed that there is a significant correlation in giving Islamic faith education
between parents who participated in routine Islamic forum study and parent who did not.
There is no significant correlation with other demographic variables. This result means that
the more the parents involved in routine Islamic forum study, the more they show concern
and deliver Islamic faith teaching for their children.
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According to (Bornstein et al., 2017), parents with great religiosity had both positive and
negative correlations with children. Parent religiosity was associated with higher parental
efficacy when their children were 9, and they help children to have better social competence.
Another result from (Stokes & Regnerus, 2008) mentioned that when parent religious values
are more than their teenager, their children reported poorer relationship quality with their
parents. But relationship quality is not too low when the children also value religions highly.
One thing in common from these results is parent religiosity could affect how parents
communicate with their children. It also affects children social competence and performance
at school. This topic is open for future research.

CONCLUSION

As a conclusion, there are a significant correlation between teaching Islamic faith and
children's social and emotional skills, although the correlation score is relatively low. The low
correlation may indicate other factors that contribute more significant impact towards social
and emotional skills, such as children temperament and developmental characteristics of eatly
school age children. This study also revealed that there were no significant differences found
between children studied in KAF compared to children studied in other schools. This can
result from the difference in parent's knowledge of children's temperament, parenting style,
and parents-child quality relationship. This study has limitation. There are no controlling
factors. Therefore, further study should address those factors.

Other limitations in this study include the possibility of bias result that can be derived from
using social and emotional skills scale in this study. Surprisingly, there is a very limited and
scarce source of a measurement tool to measure children's social and emotional skills. The
scale used in this study could stimulate parent’s subjective evaluation of their kids. However,
the scale still used in this research for it is more possible to ask parents to fill the questionnaire
rather than asking children. The scarcity of measurement tool is also the issue when selecting
the appropriate scale to measure parent’s intensity, frequency, or commitment to give Islamic
faith teaching. Therefore, it will become a challenge to develop such a scale.

Despite the limitations, these results are important especially because there are still very
few studies about Islamic faith education to children's outcome, particularly to their social and
emotional skills. The result of this research shows that Islamic faith education given by
parents at home has a significant correlation to the development of social and emotional skills
among children. Faith education can provide a basis for coping and the sense of meaning that
can be useful for children to have successful experience in academic or non-academic lives in
the future. However, parents also need to develop their understanding towards their kids’
temperament uniqueness. Their knowledge about children's temperament could be useful for
parents to develop a more suitable approach to educating children at home. Knowledge of
children temperament is also essential in order to increase children’s goodness of fit. In this
context, the degree to which an individual's temperament is confirming the demands and
expectations from an individual's social environment. The more children perform their fit, the
more they possess the skills to interact with a good manner with other people (Chess &
Thomas, 1991). Landy (2002) suggests varieties of strategies that parents can use to develop
their children’s social development. Parents can start by observing child’s indicator related
developmental behavior. Next, they continue to set up an environment to accommodate their
children developmental characteristics. Then try to seek any physical characteristics that may
contribute to their children’s style by applying positive labels to their children, identifying any
environmental aspects that can trigger their children’s anxiety, and secking what techniques
that can be used to control it.
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