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ABSTRACT

Sustainable human resource development has become a critical issue in Islamic educational institutions
as they respond to changing educational demands while preserving Islamic values. This scrutinizes how
progressive Islamic Educational Management (IEM) practices contribute to the sustainability of human
resources in two Indonesian Islamic schools. Employing a qualitative-dominant mixed-method design,
data were collected through in-depth interviews, structured observations, document analysis, and a brief
descriptive survey involving 32 educators and administrative staff. The findings reveal that both
institutions implement progressive management strategies that emphasize adaptation, innovation, and
continuous professional development grounded in Islamic principles. The Islamic elementary school
demonstrates a strong integration of spiritual development and managerial professionalism, while Islamic
Junior high school highlights institutional adaptability and active community engagement. Furthermore,
the study shows that visionary leadership, human-centered policies, and reflective evaluation
mechanisms play a central role in sustaining the quality and commitment of educational personnel. These
results contribute to a deeper understanding of IEM as a framework for sustainable leadership and
organizational development within Islamic schools. This study implies that Islamic educational
institutions can strengthen long-term human resource sustainability by harmonizing Islamic values,
progressive management practices, and professional well-being.

Keywords: Human Resource Sustainability, Islamic Educational Management, Progressive Islamic
Education, Muhammadiyah Primary Education, Professional Development

INTRODUCTION

Global development is increasingly shaped by rapid social, economic, and institutional change,
making sustainability a central concern in policy and academic discourse (Audi et al., 2025;
Singhai et al., 2023). Education is now recognized as a strategic force for strengthening human
capacity and advancing sustainable societies (Msomphora, 2025; Boojh & Ishwaran, 2022).
International frameworks position education not merely as an affected sector but as a key driver
of social, economic, and environmental sustainability, as institutionalized in UNESCO’s
Education for Sustainable Development (ESD) agenda (Andolina, 2012; Gwilliam, 2021;
Maganini et al.,, 2025). Embedded within the 2030 Sustainable Development Agenda, ESD
underscores education’s role in enabling the achievement of all Sustainable Development Goals
(Alam & Muzahid, 2006; Choi, 2019; Harjatanaya et al., 2025).

Sustainability is commonly defined as the capacity to maintain continuity over time
(Wiley, 2000; Bassey et al., 2018; Khan et al., 2025), while sustainable development is understood
as a dynamic process of adaptation, responsible resource use, and institutional resilience (Scott,
2002; Braine, 2007; Hu & Wu, 2026). In education, sustainable development balances human
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well-being, economic progress, cultural continuity, and environmental responsibility (Boojh &
Ishwaran, 2022; Budiyanti et al., 2022; Wals & Kieft, 2009). This holistic approach includes
environmental stewardship, participatory learning, and responsible consumption, alongside the
creation and reuse of educational resources to promote efficiency and institutional continuity
(Gokool-Ramdoo & Rumjaun, 2017; Wiley, 2000; Nissen, 2025).

Human resources (HR) represent a core pillar of institutional sustainability, emphasizing
human capacities such as knowledge, skills, motivation, and creativity as drivers of
organizational performance (Werther & Davis, 1996; Mathis & Jackson, 2005; Casta et al., 2021).
Effective HR management supports not only goal achievement but also ethical conduct,
innovation, and long-term adaptability (Graves et al., 2019; Blomme et al., 2010; Cer & Sahin,
2016; Khan et al., 2022). Contemporary perspectives highlight the integration of efficiency with
moral responsibility, positioning HR development as a strategic process of continuous learning,
well-being, and organizational resilience (Cera et al., 2014; Kriger et al., 2025; Poza & Viesca,
2020).

In Islamic education, sustainable human resource development is closely linked to
moral, spiritual, and ethical foundations. Islamic Educational Management (IEM) emphasizes
renewal, innovation, and continuous improvement to ensure institutional relevance and
sustainability (Zien et al., 2024; Iverson & Dervan, 2021; Cubukcu, 2012). Human resources in
Islamic education (HR-IE) reflect the effective utilization of human potential aligned with
spiritual missions and social responsibility, supported by ethical leadership and coherent
management systems (Elliott, 2023; Nata, 2012; Jones & Waters, 2008; Sudirman et al., 2025).
Sustainability in HR-IE involves cyclical processes of development, evaluation, empowerment,
and resource reuse, strengthened by emotional and spiritual intelligence in leadership and
organizational relations (Kriiger et al., 2025; Erik et al., 2024; Wenner et al., 2009; Haque &
Lissillour, 2025).

Despite its normative ideals, Islamic education faces persistent structural, managerial,
and epistemological challenges. The dichotomy between religious and secular knowledge
undermines institutional coherence, while limited funding, outdated management practices, and
weak technological adaptation constrain innovation and research productivity (Eshet, 2005;
Arianto, 2006; Bakti & Meidasari, 2014; Lase, 2019; Draghici, 2023). These challenges are often
accompanied by declining public trust and leadership effectiveness, prompting calls for reforms
that integrate scientific knowledge, Islamic moral values, and creative innovation through
progressive educational management (Ezzani et al., 2021; Fahrudin & Anwar, 2022; Dacholfany,
2019; Mansir, 2020).

Previous studies have examined IEM in relation to digital transformation, leadership,
and teacher competency development (Baldissera & Delprete, 2020; Gunasekran & Deepika,
2019; Fahrudin et al., 2022; Lloyd’s, 2017). Research has also addressed human resource
development and leadership in Islamic educational institutions (Karim et al., 2022; Gazali, 2018;
Kultsum et al., 2022). However, limited attention has been paid to how Islamic schools sustain
human resources over time through integrated strategies that combine moral leadership, digital
competence, resource reuse, and long-term adaptability. Addressing this gap, the present study
investigates progressive management practices for sustaining human resources in Islamic
schools in the Indonesian context.

METHOD

This study is grounded in an integrated conceptual framework that synthesizes Education for
Sustainable Development (ESD), Islamic Educational Management (IEM), and Sustainable
Human Resource Development (SHRD) within Muhammadiyah’s progressive Islamic
philosophy (Tacq, 2011; Tamannaeifar & Hossain, 2019). ESD provides the global rationale by

16 JBL Vol. 12, No. 1, June 2026 M/1447 H



Progressive Islamic Educational Management and Human Resource Sustainability in Islamic Schools...

positioning education as a driver of sustainability and human capacity building (Boojh &
Ishwaran, 2022; Goleman, 1997; Gilet et al., 2013). IEM anchors managerial practices in Islamic
ethical principles, including moral leadership, trust (amanah), and continuous improvement,
positioning ethics as the foundation of institutional governance and sustainability (Nata, 2012;
Guthrie, 2014; Alkrdem & Algahtani, 2016; Karim et al., 2022). SHRD offers an operational
lens to examine how human resources are sustained through recruitment, professional
development, adaptability, and well-being (Poza & Viesca, 2020; Hart et al., 2020; Carpenter &
Munshower, 2020). Together, these perspectives enable an analysis of how Islamic schools
sustain human resources while responding to contemporary educational challenges.
Methodologically, the study employed a qualitative field research design with
descriptive—interpretive characteristics, complemented by a limited quantitative descriptive
component to support frequency-based validation (Umami & Salamah, 2019; Welsh, 20006;
Yusoff et al., 2022; Yusuf, 2008; Flick, 2013). Guided by an interpretivist paradigm, data were
collected through in-depth interviews, field observations, document analysis, and a brief
structured survey to capture both contextual meanings and observable patterns of HR
sustainability (Bowen, 2009; Heale et al., 2013; Qu & Dumay, 2011). A multi-site case study was
conducted at SMP Islamiyah Weru Cirebon (Islami Junior high school/ IJHS) and SD IT
Muhammadiyah Cirebon (Islamic Elementary school Muhammadiyah/ IESM) from September
2023 to March 2024, involving teachers and administrative staff (Karim et al., 2023a; Karim et
al., 2020a; Karim et al., 2025a). Data analysis followed the Miles and Huberman model, data
reduction, data display, and conclusion drawing, integrated with content analysis (Karim et al.,
2023b). Trustworthiness was ensured through triangulation, peer debriefing, audit trails, and

rich contextual description in accordance with Lincoln and Guba’s criteria (Miles & Huberman,
1984; Nasti et al., 2023).

RESULTS AND DISCUSSION

This section presents and discusses the empirical findings on the sustainability of IEM in
maintaining, utilizing, and reusing human resources in Islamic schools. Drawing on integrated
quantitative and qualitative data from observations, interviews, surveys, and institutional
documents at IJHS and IESM, the results are organized around key sustainability dimensions,
management practices, and HR processes identified through thematic analysis and statistical
indicators. Figures and tables are used to illustrate how sustainability principles are
operationalized in daily school governance, highlighting both shared patterns and institutional
variations in digital transformation, values-based leadership, professional development, and
human resource renewal under the IEM framework.

Sustainability Principles of IEM

Figure 1 presents a summary of the sustainability dimensions of IEM as identified from
expert input, practitioner perspectives, and normative Islamic sources. The table organizes the
key analytical categories used in this study: flexibility, deliberation, trust, welfare orientation, and
alignment of spiritual-material values along with their defining characteristics and empirical
indicators in school practices. This tabulation serves to clarify how the concept of HR
sustainability in Islamic education is operationalized within IEM and provides a structured
reference for interpreting the subsequent empirical findings from IJHS and IESM.
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Figure 1. The idea of sustainability of IEM perception

Data from observations, surveys, and institutional documents indicated that
sustainability within Islamic Educational Management (IEM) was consistently operationalized
through five core dimensions: flexibility, deliberation (shura), trust, welfare orientation, and the
alignment of spiritual and material values. These dimensions were evident across both IJHS and
IESM. At IJHS, approximately 78% of teachers participated in regular professional
development activities that integrated pedagogical improvement with spiritual formation.
Collective human resource (HR) planning and evaluation involved multiple institutional
divisions, and survey data showed that 85% of teachers reported satisfaction with HR initiatives.
Institutional records further documented structured programs supporting teacher well-being,
including mental health services, social engagement activities, and religious mentoring.

At IESM, quantitative findings revealed a 12% increase in teachers’ digital competence
and a 10% improvement in the teacher welfare index, supported by mentoring systems,
curriculum adaptation, and participatory leadership practices. Across both schools, thematic
analysis demonstrated comparable sustainability patterns, including flexibility in responding to
digital and pedagogical innovation, deliberation through collective decision-making, and trust
and welfare reflected in mentoring practices and satisfaction levels. Budgetary records also
indicated institutional commitment to HR sustainability, with IJHS allocating approximately
18% of its annual budget to HR development and technological innovation. Collectively,
participation rates, welfare indicators, and gains in digital competence provided measurable
evidence of sustainable HR practices under the IEM framework.

Interview data further supported these findings by offering insight into how
sustainability principles were experienced at the practitioner level. Teachers reported that school
leadership encouraged the adoption of new teaching methods while ensuring that instructional
practices remained aligned with Islamic values, allowing pedagogical adaptation without
compromising spiritual orientation (Personal Communication, November 2023) In relation to
deliberation, interview and observational data indicated that HR meetings were conducted
through collective planning and evaluation involving all major divisions, including curriculum,
student affairs, and treasury. A vice principal explained that initiatives were discussed
collaboratively, enabling broad participation in decision-making and ensuring that plans were
developed in a balanced and equitable manner (Personal Communication, December 2023).
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Sustainability Practices of IEM

Figure 2 illustrates the empirical pattern of sustainability in IEM practices derived from
qualitative analysis of observations, interviews, and documents. It shows how IEM practices in
IJHS and IESM are centered on digital transformation and linked to teacher capacity
strengthening, values-based leadership, and humanistic sustainability, highlighting the
integration of digital openness and ethical orientation in both institutions.

SMP Islamiyah
Weru Cirebon

IEM practice
and digital
transformation

SD IT Muham-
madiyah Circbon

Figure 2. The idea of sustainability of IEM practices

Digital
transformation

Valucs-based
leadership
Humanistic
sustainability

Strengthening
teacher capacity

Empirical evidence derived from observations, surveys, and institutional documents indicates
that sustainability in Islamic Educational Management (IEM) at IJHS and IESM is consistently
articulated through five interrelated dimensions: flexibility, deliberation (shura), trust, welfare
orientation, and the alignment of spiritual and material values. Identified through qualitative
coding using ATLAS.ti and summarized in Figure 2, these dimensions demonstrate that
sustainability is operationalized not merely as a managerial construct but as an ethical—
organizational practice embedded in daily school governance. Across both institutions,
sustainability was reflected in openness to digital technology, the use of online networks for
communication and learning, and the cultivation of a continuous professional learning culture.
At the institutional level, sustainability practices manifested differently at IJHS and IESM.

At IJHS, observational and documentary data showed that leadership orientation and
institutional culture strongly supported digital integration through structured internal training
programs, routine reflective meetings, and collective evaluation mechanisms. Teachers were
encouraged to adapt instructional practices while participating in deliberative decision-making
related to curriculum and professional development, indicating a flexible management approach
that enabled innovation while maintaining coherence with shared institutional values. At IESM,
sustainability was evidenced through measurable improvements in digital readiness and
instructional outcomes, with survey data from 32 teachers indicating an average digital readiness
index of 82.3% and a 27% increase in student engagement following the adoption of digital
learning tools such as Wordwall and Google Forms. Despite challenges related to uneven digital
literacy and ethical considerations in technology use, both institutions implemented mentoring
systems, targeted workshops, and ethical guidelines to ensure that digital transformation
supported long-term sustainability rather than short-term technological adoption.

Interview data further enriched these findings by revealing how sustainability-oriented
IEM was experienced and internalized by participants. School leaders reported a strong
commitment to integrating digital technologies in ways that remained aligned with Islamic
principles, emphasizing that technology adoption was consistently accompanied by moral
supervision and spiritual reflection (Personal Communication, December 2023). Teachers
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similarly described being encouraged to adopt innovative teaching methods while maintaining
spiritual orientation, which enabled pedagogical adaptation without compromising religious
values (Personal Communication, January 2024). Participants also explained that deliberation
(shura) functioned as a central mechanism in human resource management, with planning and
evaluation conducted collectively through inclusive meetings involving curriculum, student
affairs, and administrative divisions to ensure balanced and equitable decision-making (Personal
Communication, January 2024). Interviews further indicated awareness of challenges related to
digital literacy gaps and ethical risks in technology use; however, respondents noted that these
issues were addressed through mentoring, internal workshops, and the reinforcement of Islamic
ethical guidelines (Personal communication, January 2024). Collectively, these narratives
demonstrate that sustainability in IEM was understood by participants as a continuous process
grounded in moral responsibility, collective trust, and adaptive leadership.

Maintaining Human Resource Division

Data from observations, and institutional documents indicate that HR sustainability in
IJHS and IESM is maintained through structured, interconnected processes. Qualitative analysis
using ATLAS.ti identified five key processes: needs identification and talent mapping, digital
capacity building, collaborative deliberation (musyawarah), reinforcement of institutional values
(integrity, amanah, and ihsan), and continuous innovation and partnership expansion, as
summarized in Figure 3.

MANAGERIAL
COMPETENCE
Leadership
Innovation
Preparation

TECHNOLOGICAL

ADAPTABILITY
TRANSFORMATIVE DIGITAL
COLLABORATION TRANSFORMATION
Partnerships Embracing technology
Workforce expansion Open-mindedness

Adaptation to change

Figure 3. Steps for distributing IE resources

At IJHS, human resource (HR) management is characterized by collective coordination
and continuous learning supported by institutional structures. Documentation indicates that HR
planning emphasizes shared responsibility in responding to technological and pedagogical
change, with 82% of teachers participating in digital literacy training and 75% consistently
integrating digital tools into classroom instruction. Observational data further show that routine
HR meetings incorporated reflective activities linked to institutional and Islamic values, while
institutional records document an increase in teacher-led innovation initiatives during 2023—
2024, including internal workshops on digital lesson planning. These findings indicate that HR
sustainability at IJHS extends beyond administrative management to include professional
learning and value reinforcement.

Interview data provide deeper insight into how these practices were experienced by
participants. School leaders explained that digital transformation was deliberately framed as a
shared learning process, with leadership emphasizing collective progress and confidence
building rather than individual competition (Personal Communication, December 2023).
Teachers reported that leadership support was experienced as empowering, as they were
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encouraged to experiment with new teaching media and to view unsuccessful attempts as part
of professional learning rather than as failure (Personal Communication, November 2023).
Participants further described that deliberative practices, including musyawarah and spiritual
reflection (tazkiyah), were embedded in routine HR meetings, reinforcing values of amanah,
ikhlas, and shared responsibility in daily professional practice (Personal Communication,
December 2023).

At IESM, HR sustainability is supported through structured mentoring and systematic
professional development mechanisms. Institutional reports from 2022 to 2024 indicate a 20%
annual increase in teacher participation in digitally oriented training programs, while
observational data show collaborative practices in which senior teachers assisted peers in
developing interactive learning materials. Quantitative findings also reveal institutional growth,
including an expansion of external partnerships from six to eleven institutions and an average
internal satisfaction rate of 80% related to mentoring and digital capacity support. These results
demonstrate that HR divisions at IESM function strategically to support capacity building,
innovation, and institutional networking.

Interview findings at IESM further clarify the role of mentoring and collaboration in
sustaining HR development. The vice principal for human resources explained that new teachers
were systematically paired with senior teachers over an extended period to develop digital
competence, classroom ethics, and institutional values simultaneously (Personal
Communication, February 2024). Teachers described this mentoring culture as collaborative
and supportive, particularly in adapting digital pedagogies and redesigning learning materials
rather than merely transferring traditional content into digital formats (Personal
Communication, February 2024). Across both institutions, interview data revealed a strong
otientation toward proactive, innovation-driven HR behavior, with leaders and coordinators
viewing external partnerships as a strategic component of sustainability that enabled reciprocal
learning and accelerated professional growth (Personal Communication, January 2024).
Collectively, these findings indicate that HR sustainability under Islamic Educational
Management was internalized as a continuous process of moral accountability, collective
learning, and adaptive innovation grounded in Islamic values.

Quantitative data show that both IJHS and IESM demonstrate strong orientations
toward sustainability in IEM, though with different emphases. IJHS records higher levels of
digital innovation (89%) and performance evaluation (88%), reflecting a focus on technological
implementation and data-driven management, while IESM scores higher in the integration of
Islamic values (94%) and teacher character development (95%), indicating a stronger emphasis
on moral and humanistic development. Both institutions also show high levels of continuous
teacher development, participative leadership, and reward systems, although variations in
community participation, decision-making involvement, and digital practices highlight differing
operational priorities. These patterns are summarized in Table 1.

Table 1. Quantitative Summary of Sustainability Indicators in Two Islamic Schools

No Indicator of Sustainability Practice IJHS (%) TESM (%)

1 Understanding ~ of  sustainability 34 91
concept

5 Integration of Islamic values in 76 04
management

3 Continuous  teacher development 3 93
programs

4 Implementation of digital innovation 89 78
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No Indicator of Sustainability Practice IJHS (%) ITESM (%)

5 Commun%ty participation and 73 37
partnership

6  Participative leadership 85 90

7 Regular performance evaluation 88 80

8  Teacher character development 79 95

9  Reward and motivation system 81 89

10 Teac.her involvement in decision- 7 01
making

Qualitative findings derived from observations, interviews, and document analysis
reinforce the quantitative results by revealing distinct institutional emphases in the
implementation of sustainability-oriented IEM. At IJHS, qualitative evidence points to a
stronger orientation toward digital innovation, systematic performance monitoring, and
technology-supported evaluation practices. Leadership narratives and institutional records
highlight ongoing experimentation with digital tools, routine assessment of instructional
outcomes, and data-informed decision-making processes that support adaptive management
and continuous improvement.

In contrast, qualitative data from IESM emphasize spiritual mentoring, character
education, and values-based leadership as central components of sustainability. Observations
and interviews illustrate how professional development is intertwined with moral guidance, peer
mentoring, and the reinforcement of Islamic values in daily school practices. When considered
together, the qualitative and quantitative findings offer complementary perspectives,
demonstrating that sustainability in both institutions is achieved through different yet mutually
reinforcing pathways that integrate technological advancement with ethical and spiritual
development.

Maintenance of Human Resource Use and Reuse

Data on how IEM maintains the use and reuse of human resources (HR-IE) were collected
through field observations, semi-structured interviews, and document analysis at IJHS and
IESM. The thematic synthesis generated through ATLAS.ti coding is summarized in Figure 4,
which visualizes the main patterns of HR utilization and reuse identified across both institutions.

HR Use and Reuse

I
| |

[ IEM Sustainability in ’

[ SMP Islamiyah Weru] SD IT Muhammadiyah
Cirebon
s I ol | k'
ol Digital Pedagogy Moral Integrity &
Integration (82%) Spiritual Mentoring 94%)
— Innovative Leadership (85%) Humanistic HR
L ) Development (93%)
o N
| |  Participatory Decision- Teacher Empowerment
Making (78%) & Mentoring (80%)
L| Continuous Evaluation & Community-based
Cultural Responsiveness (80%) Planning & Partnership (87%)

Figure 4. The use of IE resources
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Figure 4 illustrates differentiated institutional emphases in HR sustainability under IEM.
At IJHS, HR utilization centers on digital pedagogy, innovation-oriented leadership,
participatory decision-making, and continuous evaluation. In contrast, IESM emphasizes moral
integrity, spiritual mentoring, humanistic HR development, teacher empowerment, and
community-based planning and partnerships.

Quantitative data support these patterns. At IJHS, 84% of teachers reported improved
digital competence and 78% participated in innovation-focused projects, with observations
confirming regular integration of digital tools and participatory evaluation practices. At IESM,
91% of teachers engaged in mentorship-based development and 89% reported satisfaction with
participatory leadership, supported by mentoring practices that integrate instructional guidance
and values. Across both schools, aggregated indicators show comparable levels of HR
sustainability, including 86% adaptability, 83% moral-based leadership, and 80% technological
integration, with qualitative evidence confirming HR reuse through mentoring, collaboration,
and flexible role assignment.

Reuse of Human Resources under IEM

Data concerning how IEM sustains the reuse of human resources in Islamic education (HR-IE)
were gathered through field observations, semi-structured interviews, and analysis of
institutional documents at IJHS and IESMn, and were further informed by expert insights and
normative Islamic references. The qualitative data were systematically analyzed using ATLAS.ti,
resulting in the identification of three interrelated and recurring codes—renewal, adaptation,
and innovation. These codes capture the core mechanisms through which existing human
resources are continuously reactivated, refined, and repositioned to meet evolving educational
demands while preserving institutional values. The relationships among these themes are
synthesized and visually represented in Figure 5, providing an overview of HR reuse patterns
within the IEM framework.

IEM Reuse Model of HR
in Cirebon Islamic Schools

I
[ |

SMP Islamiyah W SD IT Muhammadiyah
Weru Cirebon
Digital Resource Reuse Adaptive Pedagogy &
(81%) Lesson Reuse (85%)
I I
Curriculum Redesign Peer Mentoring &
Participation (87%)  Professional Renewal (90%) |
I I
Teacher Self-Disruption & Moral-Based Knowledge
Skill Updating (82%) | | Reconstruction (20%)
[IEM Reuse of IE Gesources] [ IEM Annual Creative Cycle]

Figure 5. The reuse of IE. resources
Quantitative data show that HR reuse is widely practiced in both schools. At IJHS, 81%

of teachers reused and modified digital learning materials and 77% participated in curriculum
redesign workshops. Observations confirm that existing lesson plans were updated using digital
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platforms such as Google Workspace and interactive applications, supported by internal review
cycles and mentoring in which senior teachers assisted peers in revising instructional materials.

At IESM, 85% of teachers applied adaptive pedagogy through lesson reuse and digital
enhancement, while 88% engaged in peer mentoring related to content renewal. Documentation
shows a 20% annual increase in digital lesson reuse and a 25% rise in mentoring activities
between 2022 and 2024. Across both schools, participants viewed HR reuse as the renewal of
existing practices rather than replacement, with quantitative records indicating an average 32%
increase in digital resource management competence and a 29% improvement in curricular
adaptability from 2023 to 2024.

Qualitative data from observations, interviews, and document analysis indicate that both
IJHS and IESM apply IEM to optimize the use and reuse of human resources in Islamic
education. In both institutions, HR practices include teacher training, professional development,
adaptation of learning materials, and participatory involvement in institutional programs.IJHS
places stronger emphasis on technology integration and curriculum innovation, with teachers
participating in structured digital training and curriculum redesign initiatives, while IESM
emphasizes mentoring and capacity building through peer collaboration, Islamic
contextualization of lesson plans, and the use of digital platforms in instruction.

Quantitative data further highlight these similarities and differences. At IJHS, 84% of
teachers reported improved digital competence, 78% participated in innovation-focused
projects, and 81% actively reused or modified digital learning materials. At IESM, 85% of
teachers applied adaptive digital pedagogy, 88% participated in mentoring-based professional
development, and 85% implemented lesson reuse and digital resource enhancement.
Documentation from both schools indicates comparable improvements in digital competence
and curriculum adaptability, ranging from 29% to 32% between 2023 and 2024, confirming the
effectiveness of IEM in supporting sustainable HR practices across differing institutional
contexts. Table 2 portrays the comparison between the similarities and differences of Cirebon
Islamic Schools

Table 2. Quantitative Comparison of HR-IE of Cirebon Islamic Schools

HR-IE Indicator IJHS IESM Remarks
0
85 /0' of teach?rs Both schools
84% of teachers applied adaptive full
Digital competence  reported improved pedagogy and Successiuty ,
L . improved teachers
digital competence enhanced digital L .
resources digital skills

Participation in
innovation /
professional
development
projects

Mentotship /
capacity building

Satisfaction with

78% of teachers
involved in
innovation-focused
projects; 77%
attended curriculum
redesign workshops

Not specifically
mentioned

88% of teachers
involved in
mentoring; 25%
increase in
collaborative
mentoring initiatives
91% of teachers
participated in
mentoring-based
professional
development

IESM emphasizes
collaboration and
peer mentoring more

IESM has a more
structured mentoring
system

articipator Not specifically 89% of teachers IESM performs
lia dersphip Y mentioned satisfied with better in
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HR-IE Indicator IJHS IESM Remarks
participatory participatory
leadership leadership

81% of teachers 85% of teachers
. actively implemented lesson ~ Both schools apply

Fel;zfnoijl% trailfic reused/modified reuse and digital HR reuse, with

caTning Mmatetiais digital learning resource IESM slightly higher

materials enhancement

Competence & Average increase of . Both schools

. o Similar demonstrate
curriculum 32% in digital imbrovements: conificant or
adaptability competence, 29% in provements; Slghiticant progress

. ; specific data roughly  in self-renewal and

improvement (2023—  curriculum .

- the same curriculum

2024) adaptability .

adaptation

Overall, Table 2, which shows the quantitative and qualitative data, indicates that both
schools demonstrate active HR management practices under IEM, with differing institutional
emphases reflected in training structures, mentoring systems, and participatory engagement.

The findings demonstrate that sustainability in IEM is not treated as an abstract
normative aspiration but is embedded in everyday managerial and instructional practices. The
recurring dimensions of flexibility, deliberation (shira), trust, welfare orientation, and spiritual—
material alighment indicate a holistic conception of sustainability that integrates organizational
effectiveness with Islamic ethical values. This aligns with scholarship emphasizing that
sustainable human resource management requires both adaptive capacity and moral grounding
(Karim et al.,, 2025b; Ngu et al., 2021; Salehzadeh et al., 2015; Phipps, 2012; Alkrdem &
Algahtani, 2016). In Islamic education, sustainability is thus framed not merely in technical or
economic terms, but as an ethical commitment rooted in awanah and responsibility (Santucci de
Oliveira & Sohn, 2025; Karim et al., 2020b; Nata, 2012; Mufid, 2014).

The prominence of collective decision-making observed in both schools reflects the
Islamic principle of sh#ra, which strengthens accountability, transparency, and institutional
cohesion. Previous studies argue that participatory leadership enhances organizational resilience
and commitment, particularly in educational contexts (Kertamukti et al., 2025; Seroussi & Yaffe,
2020; Pepper, 2010; Aikaterini, 2014; Weiner & Holder, 2018). The integration of professional
development with spiritual mentoring further illustrates the balance between worldly
competence and ethical responsibility, a balance long emphasized in Islamic educational thought
(Shahbal et al., 2022; Huda, 2010; Killen, 1998; Tauhidi, 2001). Trust-based and welfare-oriented
leadership, evident in teacher satisfaction and well-being initiatives, supports long-term
motivation and retention, consistent with findings in leadership and human resource literature
(Radhi et al., 2025; Klassen et al., 2019; Blomme et al., 2010; Skinner et al., 2008; Skordoulis &
Dawson, 2007; Iverson & Dervan, 2021).

In the context of digital transformation, the findings indicate that sustainability in IEM
extends beyond technological adoption to include ethical guidance and institutional reflexivity.
Both schools demonstrate openness to digital innovation while maintaining moral supervision
and spiritual purpose, supporting arguments that IEM must harmonize adaptability with ethical
accountability (Wardiana et al., 2024; Sya’ie, 2016; Spradley, 2007; Soomro et al., 2025; Haris,
2019; Mansir, 2020). This resonates with global discussions on Education for Sustainable
Development, which position education as a driver of technological competence while
safeguarding human and ethical values (Boojh & Ishwaran, 2022; Sumarna et al., 2022; Kusuma
et al., 2017; Wals & Kieft, 2009; Draghici, 2023).

JEL Vol. 12, No. 1, June 2026 M/1447 H 25



Abdul Karim, Agus Fakhruddin, Jenuri, Nurti Budiyanti, Risbon Sianturi, Shirin Kulkarni

The differentiated emphases between the two schools reveal complementary
sustainability pathways. IJHS illustrates value-driven leadership and deliberative processes
guiding technological adaptation, while SD IT Muhammadiyah Cirebon demonstrates how
sustainability principles become institutionalized through measurable improvements in digital
competence and learning engagement. This pattern reflects sustainable IEM models that
emphasize agility, creativity, and anticipatory capacity (Suprima et al., 2023; Alfinnas, 2018; Liwis
et al., 2017; Hendrickson et al., 2011). Similar patterns have been observed in studies of
progressive Islamic and higher education institutions navigating globalization and digitalization
while preserving institutional values (Sudirman et al.,, 2025; Audi et al., 2025; Marques &
Ferreira, 2020; Arizona et al., 2025).

The maintenance of human resource divisions and the systematic use and reuse of HR
under IEM highlight sustainability as an interconnected managerial, technological, and ethical
process. Practices such as talent mapping, digital capacity building, deliberation, value
reinforcement, and continuous innovation enable HR divisions to function as adaptive systems
rather than administrative units. This supports the view that sustainable HR development
depends on continuous learning and Institutional adaptability (Mathis & Jackson, 2005; Poza &
Viesca, 2020; Kriger et al., 2025). Within Islamic education, such practices also reflect the
principle of #gjdid (renewal), where tradition is preserved while practices are reinterpreted to
address contemporary challenges (Karim et al., 2022; Arianto, 2006; Sumanti et al., 2024).

These practices foster a proactive and resilient organizational culture, aligning with what

Magee (2019) describes as a “driver mentality,” characterized by self-directed learning and
innovation, as opposed to bureaucratic stagnation (Parhan et al., 2024; Pease et al., 2005;
Hendriyaldi, 2019). Mentoring, collaboration, and external partnerships further reinforce
institutional learning and renewal, echoing transformation models that emphasize continuous
reshaping, collaboration, and ethical accountability (Purnomo et al., 2022; Signal, 2016; Uno &
Lamtego, 2010; Haryadi & Ulumuddin, 2016). Similar findings are reported in studies on
leadership, organizational learning, and sustainable transformation in educational institutions
(Xie, 2019; Renzi & Klobas, 2008; Daniel & Paul, 2019).
The synthesis of quantitative and qualitative findings confirms that sustainability in IEM does
not follow a single uniform model but emerges through complementary institutional
orientations. IJHS reflects a performance-oriented approach emphasizing technological
innovation and evaluation, whereas IESM represents a value-oriented approach prioritizing
mentoring, collaboration, and character development. This supports comparative studies
showing that diverse institutional strategies can achieve sustainable outcomes when aligned with
shared ethical foundations (Kultsum et al., 2022; Rinto et al., 2020; Zien et al., 2024).

Overall, the findings reinforce the view that sustainability in Islamic education is
multidimensional, integrating managerial efficiency, technological readiness, moral formation,
and participatory leadership. By aligning digital competence with ethical integrity, IEM enables
Islamic educational institutions to remain adaptive, resilient, and spiritually grounded in
response to global and local educational challenges (Rodrigues, 2025; Burhanuddin & Sunarni,
2017; Hidayat & Syam, 2014; Gwilliam, 2021). This study therefore contributes to the growing
body of literature positioning IEM as a viable framework for sustainable human resource
development in contemporary education systems.

CONCLUSION

This study concludes that IEM provides a coherent and sustainable framework for
strengthening human resource development in Islamic educational institutions by integrating
ethical values, strategic planning, and adaptive practices. The findings show that sustainability
in IEM is enacted through flexibility, deliberation, trust, welfare orientation, and the alignment
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of spiritual and material dimensions, rather than treated as an abstract ideal. The comparative
evidence from IJHS and IESM demonstrates that different institutional emphases—whether
innovation- and performance-oriented or mentoring- and value-oriented—can lead to
sustainable outcomes when grounded in Islamic principles. By embedding digital competence,
professional development, and human resource reuse within a moral and participatory
management culture, IEM enables Islamic schools to respond effectively to contemporary
educational challenges while maintaining their spiritual mission. These results affirm that
sustainable Islamic education depends on the harmonious integration of innovation, ethical
leadership, and continuous human resource renewal.
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