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ABSTRACT

Primary Islamic education plays a crucial role in shaping children’s religious understanding, moral
character, and everyday worship practices. However, the teaching of figh al-ibadat and Qur’anic learning
often remains fragmented, with theoretical instruction separated from practical application across
different educational contexts. This study aims to compare how these two domains are integrated in
primary Islamic education in Indonesia, Malaysia, Pakistan, and Nigeria, and to identify pedagogical
patterns that support holistic student development. A qualitative comparative multiple-case design was
employed using document analysis, semi-structured interviews with teachers and school leaders, and
classroom observations across selected schools in the four countries. Data were analyzed thematically to
identify recurring similarities, differences, and contextual factors influencing instructional practice. The
findings show two dominant models. Indonesia and Malaysia demonstrate more structured integration
between conceptual learning, worship practice, and moral reflection through curriculum guidance and
teacher preparation. In Pakistan and Nigeria, instruction places stronger emphasis on ritual performance
and memorization, while conceptual and reflective dimensions depend largely on teacher initiative.
Across all contexts, teachers face common challenges in simplifying abstract religious concepts for young
learners. The study concludes that effective primary Islamic education requires balanced integration of
knowledge, practice, and values. It implies that curriculum reform, teacher professional development,
and contextual learning resources are needed to strengthen holistic Islamic education in diverse
institutional settings.

Keywords: Comparative Education, Figh Al-ibadat, Islamic Curticulum, Primary Islamic Education,
Pedagogical Integration, Qur’anic Learning,

INTRODUCTION

Primary education is widely acknowledged as a critical stage for shaping children’s values, learning
habits, and moral dispositions. In Muslim societies, Islamic education at the elementary level is
expected not only to transmit religious knowledge but also to cultivate ethical conduct, spiritual
awareness, and disciplined worship practices. As schools confront rapid globalization,
technological change, and increasingly plural social environments, Islamic educational
institutions are challenged to make religious learning more relevant, contextual, and meaningful
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for young learners (Harahap et al., 2022; Aeni et al., 2024). Within this setting, the teaching of
figh al-‘ibadat (jurisprudence of worship) and Qur’anic learning remains central because it
introduces children to foundational acts of worship such as prayer, fasting, purification, and
charitable responsibility, while nurturing an early understanding of Islamic values.

Across many countries, primary Islamic education is delivered through diverse
institutional forms, including madrasah, Islamic schools, integrated schools, and community-
based religious programs. Despite institutional differences, these settings commonly pursue the
integration of knowledge, character formation, and practical religious competence. Recent
scholarship has emphasized that Islamic education should connect cognitive, affective, and
behavioural domains rather than treat religious learning as the memotization of isolated content
(Hidayat et al., 2020; Suwendi et al., 2024). Studies on contextual learning in Islamic education
further show that students learn more effectively when doctrinal material is linked to everyday
experiences and social realities (Parhan et al., 2024). Likewise, research on character education in
madrasah demonstrates that meaningful religious instruction depends on consistent relationships
between curriculum, pedagogy, and lived practice (Syarnubi et al., 2021).

However, many educational contexts continue to experience fragmentation between
theoretical instruction and practical application. Students may memorize legal rulings or Qur’anic
passages without adequately understanding their ethical significance or relevance to daily life.
Previous studies have explored curriculum integration in Islamic schools (Basti & Abdullah,
2024), multicultural approaches to Islamic education (Afriyanto & Anandari, 2024), and the
incorporation of Islamic values in primary education (T'sani et al., 2024). Yet these studies largely
focus on single-country experiences or specific pedagogical issues. Limited attention has been
given to how figh al-7badat and Qur’anic learning are taught together comparatively across
different Muslim-majority contexts, patticularly at the primary level where formal religious
identity formation begins.

This gap is important because the way worship and Qur’anic learning are introduced to
children can shape long-term religious understanding and behaviour. If instruction emphasizes
ritual repetition alone, students may perform religious duties without reflective comprehension.
Conversely, if learning remains overly textual, students may struggle to apply religious teachings
in everyday life. Research on reflective practices among Islamic education teachers suggests that
integrative pedagogy can strengthen students’ moral reasoning, engagement, and practical
understanding (Purwanto et al., 2023). Similarly, studies on emancipatory Qur’anic learning argue
that interpretation should encourage critical reflection and constructive social awareness rather
than rote reception of texts (Karman et al., 2021).

Responding to these concerns, this study compares the integration of figh al-ibadat and
Qur’anic learning in primary Islamic education in Indonesia, Malaysia, Pakistan, and Nigeria.
These countries were selected because they represent different curriculum traditions, governance
systems, and socio-cultural settings while sharing strong commitments to Islamic schooling.
Comparative analysis across these contexts enables the identification of both common challenges
and locally grounded innovations in curriculum design and classroom practice. Accordingly, this
study aims to examine how worship jurisprudence and Qur’anic learning are organized and
taught in selected primary Islamic education settings, to identify dominant pedagogical models,
and to analyze factors that support or constrain holistic learning. By generating comparative
evidence, the study seeks to contribute to ongoing debates on curriculum integration, teacher
development, and transformative Islamic education in contemporary Muslim societies.

METHOD
This study employed a qualitative comparative multiple-case design to examine how figh
al-tbadat and Qur’anic learning are integrated in primary Islamic education across Indonesia,
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Malaysia, Pakistan, and Nigeria. A qualitative approach was considered appropriate because it
enables an in-depth understanding of curriculum practices, classroom interactions, and contextual
meanings across different socio-cultural settings (Yin, 2017). The four countries were purposively
selected to represent diverse Muslim educational systems, governance arrangements, and
pedagogical traditions, while sharing a strong commitment to elementary religious education. The
study was guided by the Context, Input, Process, Product (CIPP) framework, which was used as
an analytical lens to compare (1) contextual factors shaping Islamic schooling, (2) curriculum
inputs such as learning materials and teacher preparation, (3) instructional processes in classroom
practice, and (4) perceived educational outcomes related to worship competence, moral learning,
and student engagement (Stufflebeam & Zhang, 2017). This framework was adopted to ensure
systematic compatison across national contexts while maintaining sensitivity to local educational
realities.

Data were collected through methodological triangulation consisting of document
analysis, semi-structured interviews, and non-participant classroom observations. Curriculum
documents, textbooks, and syllabi were reviewed to identify how figh al-‘ibadat and Qur’anic
learning were positioned within primary Islamic education, including learning objectives, content
sequencing, and integration with character education (Bowen, 2009). Semi-structured interviews
were conducted with 16 participants comprising teachers, school leaders, and curriculum
personnel from selected institutions in the four countries. Interviews explored teaching strategies,
implementation challenges, teacher capacity, and perceptions of effective religious learning, and
were recorded with participant consent. Classroom observations were undertaken in two schools
in each country to examine pedagogical practices, student participation, and the relationship
between conceptual instruction and practical worship learning. All data were transcribed, coded,
and analyzed using thematic analysis following Braun and Clarke’s procedures of familiarization,
coding, theme development, review, and interpretation (Braun & Clarke, 2000). Cross-case
comparison was then used to identify recurring patterns and context-specific differences. To
enhance trustworthiness, findings were triangulated across data sources, anonymized during
reporting, and reviewed through iterative checking among the research team (Creswell, 2007).

RESULTS AND DISCUSSION

This section presents the comparative findings of the study on the integration of figh al-
“hadat and Qur’anic learning in primary Islamic education across Indonesia, Malaysia, Pakistan,
and Nigeria. Drawing on document analysis, interviews, and classroom observations, the findings
are organized around six interrelated dimensions: policy and institutional contexts, curriculum
inputs and resource provision, classroom teaching practices, teacher capacity and challenges,
perceived student outcomes, and comparative integration models. This structure reflects the
analytical framework adopted in the study and highlights how curriculum systems, pedagogical
practices, and local educational conditions shape the delivery of worship and Qur’anic learning in
diverse settings.

Policy and Institutional Contexts

Document analysis, interviews, and classroom observations consistently indicated that
policy environments and institutional arrangements played a significant role in shaping how figh
al-thadat and Qur’anic learning were organized across the four countries. Review of curriculum
documents and school planning materials in Indonesia and Malaysia showed that religious
subjects were formally embedded within nationally recognized schooling systems, with clearer
grade-level competencies, scheduled instructional time, and links between classroom learning and
school religious activities. In both contexts, school documents commonly outlined worship
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topics, such as purification, prayer, fasting, and selected Qur’anic themes, in a progressive
sequence across grade levels.

Interview data supported these documentary findings. Teachers in Indonesia and
Malaysia explained that formal curriculum guidance helped them organize learning progression
and maintain consistency across classes. One Indonesian teacher noted that students were
gradually introduced to ablution and prayer according to their developmental level, while more
advanced topics were introduced in later grades (Teacher, Indonesia, personal communication,
2025). A Malaysian participant similarly reported that curriculum standards enabled teachers to
coordinate classroom lessons with school-wide religious routines such as congregational prayer
and Qur’anic recitation sessions (Teacher, Malaysia, personal communication, 2025). Classroom
observations in both countries confirmed that worship learning was often integrated into daily
school routines, suggesting alighment between formal policy expectations and actual practice.

In Pakistan and Nigeria, document analysis revealed a more diverse range of institutional
arrangements, including public schools offering religious subjects, community-based Islamic
schools, and locally managed institutions. Compared with Indonesia and Malaysia, curriculum
documentation was less standardized across sites, and school-level planning appeared to vary
more substantially. Interview participants from both countries explained that implementation
often depended on school leadership, teacher experience, and available resources. A teacher from
Pakistan stated that while prayer instruction was compulsory, the depth of explanation regarding
meanings and values depended largely on the teacher and time available (Teacher, Pakistan,
personal communication, 2025). Similarly, a Nigerian participant explained that schools with
stronger leadership support were more able to combine ritual instruction with character education
activities (Teacher, Nigeria, personal communication, 2025).

Observation and interview data further reinforced these patterns. In schools where
principals actively supported religious programs, classroom learning was more closely connected
to assemblies, supervised prayer, and moral routines, whereas less structured settings tended to
prioritize immediate ritual performance and recitation. Participants across all four countries also
emphasized strong family and community expectations that schools should ensure children could
perform worship correctly, memorize key supplications, and display respectful behaviour.
Observations similarly showed that prayer practice, discipline, greetings, and Qur’anic recitation
were embedded in daily school culture. Overall, the triangulated evidence indicates that policy
structures, school leadership, and community expectations jointly shaped the consistency,
priorities, and scope of integrated Islamic learning in primary education.

Curriculum Inputs and Resource Provision

Document analysis and interview data revealed notable differences in curriculum inputs,
particularly in learning materials, instructional guidance, and resource availability. In Indonesia
and Malaysia, reviewed syllabi, textbooks, and teacher guides commonly specified grade-level
worship competencies and Qur’anic learning outcomes. These materials often combined ritual
procedures with selected verses, moral messages, and practical exercises, enabling teachers to
connect conceptual understanding with worship practice. Participants in both countries explained
that formal curriculum resources helped them organize lessons more systematically and maintain
continuity across grade levels (Teacher, Indonesia, personal communication, 2025; Teacher,
Malaysia, personal communication, 2025). Classroom observations also identified the use of
supplementary worksheets, visual aids, and digital media in several schools.

In Pakistan and Nigeria, access to standardized materials appeared more uneven. Some
schools used locally produced handbooks or adapted classical texts, while others relied largely on
teacher-prepared notes and oral explanation. Participants reported that available resources
frequently emphasized memorization, recitation, and procedural worship learning, with fewer
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structured activities designed to promote reflective understanding (Teacher, Pakistan, personal
communication, 2025; Teacher, Nigeria, personal communication, 2025). Time allocation was
also an important factor. Schools with regular weekly periods, assemblies, or practical sessions
offered more opportunities to combine theory and practice, whereas tighter schedules tended to
prioritize core rituals and memortization. Overall, triangulated evidence suggests that curriculum
quality, instructional materials, and available learning time significantly shaped the depth of
integration between figh al-ibadat and Qur’anic learning.

Classroom Teaching Practices

Classroom observations and interview data showed that teachers employed a variety of
pedagogical strategies to teach worship and Qur’anic learning. In Indonesia and Malaysia,
instruction commonly combines explanation, demonstration, guided practice, and reflective
discussion. For example, lessons on ablution often began with teacher explanation of the required
steps and conditions, followed by student demonstrations and a brief discussion on cleanliness,
discipline, and intention. Participants in several schools also described project-based activities
such as charity campaigns, prayer monitoring charts, and group presentations on Islamic values,
that helped connect classroom learning with everyday practice (Teacher, Indonesia, personal
communication, 2025; Teacher, Malaysia, personal communication, 2025).

In Pakistan and Nigeria, teachers more frequently described direct instruction, repetition,
memorization, and supervised practice as central teaching approaches. Prayer movements,
recitation, and daily supplications were often taught through imitation and repeated rehearsal.
Observation data suggested that these methods helped students remember ritual sequences and
perform worship practices with confidence. In some classrooms, teachers complemented practice
sessions with short moral stories or brief explanations drawn from Qur’anic passages to reinforce
behavioural lessons (Teacher, Pakistan, personal communication, 2025; Teacher, Nigeria,
personal communication, 2025).

Across all four countries, storytelling, questioning, peer demonstration, and cotrective
feedback were commonly used to sustain student attention and participation. Teachers
consistently noted that younger learners responded more positively when lessons involved
movement, visual examples, and concrete routines rather than abstract theological explanation
alone. Overall, the triangulated findings suggest that classroom teaching became most integrative
when practical worship exercises were accompanied by clear explanations of meaning, purpose,
and ethical relevance.

Teacher Capacity and Challenges

Interview and observation data consistently identified teacher competence as a decisive
factor in the successful integration of figh al-‘ibadat and Qur’anic learning. Teachers with formal
Islamic education backgrounds or pedagogical training were generally perceived as more
confident in translating complex legal and theological concepts into age-appropriate lessons. In
Indonesia and Malaysia, several participants explained that professional development programs,
curriculum workshops, and peer collaboration helped strengthen instructional consistency and
lesson planning (Teacher, Indonesia, personal communication, 2025; Teacher, Malaysia, personal
communication, 2025). Observations in these contexts also suggested that trained teachers were
more likely to combine explanation, practice, and reflective discussion during lessons.

In Pakistan and Nigeria, participants highlighted practical teaching experience and
community trust as important strengths, particularly in guiding ritual performance, recitation, and
memorization. However, some respondents acknowledged challenges in explaining
jurisprudential differences, symbolic meanings of worship, or contextual ethical lessons to
younger learners. Limited access to updated teaching materials and formal training opportunities
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was also reported in several schools (Teacher, Pakistan, personal communication, 2025; Teacher,
Nigeria, personal communication, 2025).

Across all four countries, teachers described similar classroom challenges, including short
attention spans among younger learners, uneven family support, language diversity, and the need
to balance memorization with understanding. Many participants explained that they responded
through repetition, visual aids, local examples, and simplified language. Overall, the triangulated
findings indicate that teacher preparation, continuous support, and adaptive pedagogical skills
were central to the quality of integrated Islamic education.

Perceived Student Outcomes

Interview and observation data across the four countries indicated that students generally
developed basic competence in performing core worship practices such as ablution, prayer
movements, recitation, and daily supplications. Teachers reported that repeated demonstration,
guided rehearsal, and routine practice were effective in helping children remember sequences and
participate with greater confidence (Teacher, Indonesia, personal communication, 2025; Teacher,
Pakistan, personal communication, 2025). Classtoom observations further suggested that in
schools where practical learning was embedded in daily routines, students showed greater
consistency in prayer habits, recitation practice, and orderly participation in religious activities.

Participants also described differences in conceptual and moral learning outcomes.
Teachers in Indonesia and Malaysia more frequently reported that students were able to explain
the purposes of worship practices, connect lessons to cleanliness, discipline, honesty, and social
responsibility, and raise reflective questions during classroom discussion (Teacher, Malaysia,
personal communication, 2025). In Pakistan and Nigeria, respondents more commonly
emphasized gains in obedience, respect, ritual confidence, and memorization, while noting that
deeper conceptual explanation often depended on teacher initiative and available instructional
time (Teacher, Nigeria, personal communication, 2025).

Across all settings, teachers believed that students responded most positively when
learning connected worship practice with everyday life. Lessons linked to charity, cooperation,
punctuality, and personal hygiene were described as more memorable and meaningful. Overall,
the triangulated findings suggest that perceived student outcomes were strongest when schools
combined routine practice with explanation, reflection, and value-based application.

Comparative Integration Models

Cross-case analysis of documents, interviews, and classroom observations revealed two
broad patterns of integrating figh al-badat and Qur’anic learning in primary Islamic education.
The first pattern, more evident in Indonesia and Malaysia, may be described as a Structured
Integrative Model. This model was characterized by formal curriculum guidance, planned
progression across grade levels, greater teacher access to instructional materials, and deliberate
connections between ritual practice, Qur’anic themes, and character education. Participants in
these contexts reported that students were more frequently exposed to both procedural
competence and conceptual explanation, while observations showed stronger alignhment between
classroom instruction and school religious routines (Teacher, Indonesia, personal
communication, 2025; Teacher, Malaysia, personal communication, 2025).

The second pattern, more visible in Pakistan and Nigeria, may be described as a Practice-
Oriented Adaptive Model. This model placed stronger emphasis on ritual mastery, memorization,
and teacher-mediated moral instruction. In these settings, conceptual integration appeared to
depend more heavily on individual teacher initiative, school culture, and available resources than
on detailed curriculum structures. Nevertheless, participants reported that this model remained
effective in developing confidence in worship performance, discipline, and respect for religious
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routines (Teacher, Pakistan, personal communication, 2025; Teacher, Nigeria, personal
communication, 2025). Observations further indicated that repetition, guided rehearsal, and oral
explanation were central strategies in maintaining student participation.

Despite these distinctions, the comparison also showed substantial overlap across
countries. All four contexts valued worship competence, moral development, and familiarity with
Qur’anic teachings, while teachers in each setting adapted instructional methods according to
local realities. The differences, therefore, appeared to be matters of emphasis, institutional
support, and resource availability rather than fundamentally opposing educational goals. Overall,
the triangulated findings suggest that effective primary Islamic education is strengthened when
teaching approaches combine procedural mastery, meaningful understanding, and the
internalization of ethical and social values. Table 1 summarizes the comparative characteristics of
these two instructional models

Table 1. Comparative Models of Integrating Figh al-‘Ibadat and Qur’anic Learning in
Primary Islamic Education

Feature/ Structured  Integrative = ModelPractice-Oriented Adaptive Model
Dimension (Indonesia & Malaysia) (Pakistan & Nigeria)

Pedagogical Balanced use of theory, practice, and Strong emphasis on ritual practice and
Focus value reflection memotization

Integration More explicit linking of worship rules Integration depends more on teachet
Pattern with Qur’anic meanings explanation

Teaching Demonstration, projects, discussion, Repetition, memorization, role-play.
Methods storytelling guided practice

Reported Stronger conceptual engagement andStrong ritual confidence and routine
Outcomes ritual competence participation

. Translating abstract concepts intc Limited time/resources for deepet
Main Challenges S p / P

child-friendly lessons conceptual learning
Effective Visual aids, contextual examples, Oral guidance, local stories, practical
Strategies structured activities rehearsal

As shown in Table 1, the two models differ primarily in instructional emphasis rather
than educational purpose. Both seek to develop children’s worship competence, moral awareness,
and familiarity with Islamic teachings, but they employ different pathways shaped by curriculum
structures, teacher preparation, and institutional resources. The Structured Integrative Model
demonstrates the advantages of systematic connections between knowledge and practice, whereas
the Practice-Oriented Adaptive Model highlights the importance of flexibility, repetition, and
teacher agency in resource-variable settings. Together, these findings indicate that successful
primary Islamic education depends not on a single uniform model, but on context-sensitive
approaches that integrate worship practice, conceptual learning, and character formation.

The findings demonstrate that the integration of figh al-badat and Qur’anic learning in
primary Islamic education is shaped not only by classroom pedagogy but also by wider policy and
institutional arrangements. Viewed through the CIPP framework, the contextual dimension helps
explain why countries with more structured curriculum systems, such as Indonesia and Malaysia,
displayed stronger alignment between learning objectives, teaching materials, and classroom
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implementation. Earlier studies have similarly shown that coherent governance and curriculum
integration can strengthen consistency in Islamic educational practice across institutions (Basti &
Abdullah, 2024; Suwendi et al., 2024). These results suggest that macro-level policy design
remains a significant enabler of holistic religious learning at the primary level.

At the same time, the findings indicate that institutional structure alone does not
guarantee meaningful learning outcomes. Some schools with formal curriculum guidance still
depended heavily on teacher capacity to translate written standards into age-appropriate
instruction. This supports previous arguments that curriculum documents become effective only
when mediated through competent pedagogical practice (Tsani et al., 2024). In this sense, the
“input” dimension of the framework should be understood not merely as textbooks or syllabi,
but as the combination of resources, teacher preparedness, and instructional support that
transforms policy intentions into lived educational experiences (Samsudi et al., 2024).

The comparative results also highlight the continued importance of balancing theory and
practice in Islamic education. Across all four countries, worship topics such as ablution, prayer,
fasting, and recitation were taught most effectively when conceptual explanation was followed by
direct demonstration and repeated practice. This finding resonates with contextual learning
models that emphasize linking knowledge to action and everyday life (Parhan et al., 2024). It also
supports eatlier concerns that fragmented instruction, in which students memorize content
without practical application or practice rituals without understanding their meaning, limits the
transformative potential of Islamic education (Sidik et al., 2024).

The stronger presence of structured integration in Indonesia and Malaysia suggests that
planned sequencing between explanation, practice, and value reflection may be especially
beneficial in primary education. At younger ages, students often require concrete routines and
observable examples before they can grasp abstract theological ideas. Therefore, combining ritual
instruction with visible habits such as cleanliness, punctuality, cooperation, and charity can make
religious learning more developmentally accessible (Usman, 2023). This finding aligns with studies
showing that value integration is more effective when embedded in school routines and applied
learning experiences rather than taught as isolated moral messages (Hidayat et al., 2020; Syarnubi
et al., 2021).

In Pakistan and Nigeria, the stronger emphasis on memorization, repetition, and
supervised ritual practice should not be interpreted as pedagogical weakness, but rather as an
adaptive response to institutional realities. In settings where class size, limited resources, or
uneven teacher preparation constrain instructional options, practice-oriented methods may offer
efficient pathways for transmitting essential religious competencies. Previous scholarship on
religion and culture in Muslim educational settings similarly notes that local institutional
conditions often shape pedagogical choices more strongly than formal curriculum ideals
(Dasopang et al., 2022). Thus, practice-oriented models may reflect contextual pragmatism rather
than curricular deficiency.

Nevertheless, the findings also indicate that when conceptual discussion is minimal,
students’ understanding of the ethical and spiritual rationale of worship may remain
underdeveloped. This supports research on reflective Islamic education, which argues that
learners benefit when teachers explain the purposes, values, and social meanings behind religious
obligations (Purwanto et al., 2023). Qur’anic learning, in particular, can serve as an interpretive
bridge between ritual acts and moral consciousness, helping children understand why prayer
encourages discipline, why charity fosters empathy, and why purification relates to personal
responsibility (Hasan & Mujahidin, 2023). Without such connections, worship may risk becoming
procedural rather than formative.

Teacher agency emerged as one of the most decisive factors across all contexts.
Regardless of national curriculum structure, participants consistently described teachers as the
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actors who selected examples, simplified abstract concepts, managed classroom engagement, and
connected lessons to students’ daily lives. This finding reinforces studies that position teachers as
central agents of Islamic educational transformation rather than passive curriculum implementers
(Harahap et al., 2022; Aeni et al., 2024). It also suggests that professional development should
focus not only on subject mastery, but on pedagogical translation, child psychology, classroom
communication, and contextual curriculum adaptation.

Another important finding concerns the pedagogical value of experiential learning.
Students were perceived to respond positively to lessons that involved demonstrations, peer
practice, projects, role-play, and real-life routines. Such methods enable children to learn religion
through embodied participation rather than passive reception. This is consistent with broader
educational research showing that active engagement suppotts retention, motivation, and the
internalization of value, particularly at the elementary level (Parhan et al., 2024). In Islamic
education, experiential approaches may be especially relevant because many acts of worship are
inherently practical, social, and habit-forming.

Taken together, the two comparative models identified in this study, the Structured
Integrative Model and the Practice-Oriented Adaptive Model, should be viewed as
complementary tendencies rather than opposing systems. The first illustrates the benefits of
curriculum coherence, systematic progression, and explicit links between knowledge and values.
The second demonstrates the resilience of teacher-led, practice-centered approaches under
resource-variable conditions. A more effective future model may therefore combine the strengths
of both: clear curriculum direction, strong teacher agency, practical worship routines, and
sustained reflective learning. This synthesis is consistent with contemporary calls for integrative
Islamic education that unites cognitive, affective, and behavioural dimensions (Suwendi et al.,
2024).

The findings have practical implications for primary Islamic education across diverse
contexts. Policymakers should prioritize curriculum designs that connect figh al-ibadat, Qur’anic
learning, and character formation in age-appropriate ways. Schools should provide teachers with
accessible resources, collaborative planning opportunities, and training in child-centered
pedagogy. Teacher education institutions can also strengthen modules on contextual religious
teaching, reflective practice, and experiential learning. Ultimately, the study suggests that
successful Islamic primary education is not measured solely by students’ ability to perform rituals
correctly, but by their capacity to understand, internalize, and practice Islamic values meaningfully
in everyday life.

CONCLUSION

This study concludes that the effective integration of figh al-ibadat and Qur’anic learning in
primary Islamic education depends on the alignment of curriculum design, institutional support,
and teacher pedagogical capacity. Comparative findings from Indonesia, Malaysia, Pakistan, and
Nigeria reveal that while schools differ in structure, resources, and instructional emphasis, all
contexts seek to cultivate children’s worship competence, moral character, and familiarity with
Islamic teachings. More structured systems tended to promote balanced connections between
conceptual understanding, practical worship, and value reflection, whereas practice-oriented
settings demonstrated the importance of teacher adaptability and routine-based learning. The
study, therefore, suggests that holistic Islamic education is strengthened when students learn not
only how to perform religious practices, but also why those practices matter ethically, spiritually,
and socially. For policymakers and educators, this implies the need for context-sensitive curricula,
teacher professional development, and child-centered pedagogies that integrate knowledge,
practice, and character formation in meaningful ways.
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