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1. INTRODUCTION

The development of digital technology over the past two decades has had a significant impact on nearly
every aspect of human life, including education. Digitalization has opened up new ways of acquiring,
disseminating, and managing knowledge, previously only accessible through conventional classrooms or learning
assemblies (Crittenden et al., 2019). Access to information has become faster, more flexible, and more
geographically limitless. This phenomenon marks a major shift in the educational paradigm, from traditional face-
to-face learning to a digital technology-based learning system (Ridho et al., 2025).

Religious education, particularly the teaching of the Quran, has not escaped these changes. While previously
the community was only familiar with the talaqgi method and face-to-face meetings with teachers or ustadz, now
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various digital platforms are beginning to be used as learning tools (Wahyudi et al., 2023)s. Quran apps, YouTube
channels, and video conferencing platforms have become new media for improving the quality of religious
learning. Thus, digitalization not only expands access but also changes the patterns of interaction between
teachers and students in the context of Islamic education.

Globally, this trend is gaining momentum with the development of e-learning, which emphasizes flexibility
across time and space. Educational institutions around the world are leveraging technology to expand the reach
of learning, including in the realm of religious education (Jagatheesaperumal et al., 2024). In the Middle East, for
example, universities and religious institutions have integrated digital technology into their Islamic curriculum
(Malizal, 2025). A similar trend is occurring in Southeast Asia, where people are increasingly accustomed to using
mobile applications to read the Quran, study interpretations, or listen to online religious studies (Jaenudin, 2024).

However, despite the wide-open opportunities of digitalization, significant challenges remain in the context
of Quranic teaching. Traditionally, Indonesian learning methods have relied heavily on face-to-face meetings in
madrasas, Islamic boarding schools (pesantren), or religious study groups (Majelis Ta'lim) (Kurniawan et al.,
2023). While this system offers advantages in terms of personal interaction and spiritual depth, it also faces
limitations. First, accessibility is limited to those who can physically attend the learning location. Second, learning
times often align with the schedules of religious teachers (ustadz) or teachers, making it difficult for some people
with busy schedules. Third, reliance on conventional methods makes Quranic learning less responsive to
technological developments and the needs of the younger generation.

Generation Z, born and raised in the digital era, faces a different reality than previous generations. They are
accustomed to gadgets, social media, and digital applications as part of their daily lives (Olgum & Glilova, 2023).
If Quranic teaching continues to use conventional approaches without accommodating technological
developments, there is a risk of decreasing interest among the younger generation in deepening religious
knowledge (Setiawan, 2024). Therefore, digitizing Quranic teaching presents a strategic opportunity to bridge the
spiritual needs of society with the digital world that is already familiar to today's generation.

The opportunities offered by digital technology are quite diverse. First, technology enables broader access
to learning without the constraints of space and time. People can learn to read the Quran anytime and
anywhere, as long as they have a digital device and an internet connection. Second, digital media supports
personalized learning. Quran apps, for example, can help users repeat recitations at their own pace and even
provide automatic corrections for tajweed. Third, digitalization opens up opportunities for greater collaboration,
for example through online discussion forums, WhatsApp groups, or virtual classes that bring together
participants from various regions.

Furthermore, digitalization has the potential to increase the inclusiveness of religious education. Housewives,
previously confined to domestic time, can now access Quranic instruction from home. Similarly, people in remote
areas can access the same religious materials as those living in large cities (Junaidi et al., 2022). In other words,
digital technology can be a crucial instrument for achieving equitable access to religious education in Indonesia.

However, the digitalization of Quranic teaching cannot be separated from criticism. Some believe that the
use of technology in religious learning can diminish the blessings of direct interaction between students and
teachers (Rusdi et al., 2023). Another concern is the emergence of unverified digital content, which risks being
misleading (Vese, 2022). Therefore, this transformation requires a mentoring system, content curation, and
capacity building for religious teachers to enable them to utilize technology wisely.

Considering global dynamics and local challenges, it can be said that digitalizing Quranic teaching is not
merely an option but an urgent need in the technological era (Restalia & Khasanah, 2025). This innovation
addresses the limitations of traditional methods and provides an opportunity to strengthen the relevance of Islamic
education in modern society (Shofiyyah et al., 2023). The next step is how this transformation can be implemented
contextually according to the conditions of communities in specific regions, including Bandung Regency, which
boasts social and cultural diversity.

Bandung Regency is a region in West Java with a religious and dynamic society that thrives on technological
developments (Susanti et al., 2020). Social life is characterized by religious activities, particularly through religious
study groups (Majelis Ta'lim), which serve as informal religious learning spaces. These groups serve not only as
places to study the Koran but also as platforms for fostering relationships, strengthening morality, and instilling
Islamic values from an early age. However, the development of information technology presents new challenges
to this learning tradition. Some members of the community, particularly the older generation, are still limited in
their use of digital technology, while the younger generation tends to be more digitally engaged but less engaged
in face-to-face religious learning.
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In this context, this community service program focuses on three Islamic study groups (Majelis Ta'lim) in
Bandung Regency: Majlis Ta'lim Nurussa’'adah in Cikancung District, Majlis Ta'lim Darul Hasyimi in Soreang
District, and Majlis Ta'lim Darul Bahar in Cileunyi District. These three locations were chosen because they
represent the diverse conditions of the Bandung Regency community, both in terms of geography, social
aspects, and access to technology. The target groups consist of two main groups: first, the mothers of the
Islamic study groups who play a role as pillars of the family and agents of religious education in the household;
second, Generation Z who are familiar with technology but tend to need a new approach to maintain interest in
learning the Quran.

The primary objective of this community service activity is to improve community competency in accessing
and utilizing digital technology for Quranic teaching. Furthermore, this program aims to develop a more inclusive,
responsive, and sustainable model of religious learning tailored to the needs of contemporary society. By
introducing Quranic applications, video conferencing platforms, and social media as learning tools, this program
seeks to create a religious education ecosystem that transcends time and space while maintaining the traditional
values of Islamic education.

In a literature review, several previous studies have shown a positive trend in the use of digital technology
in religious education. For example, studies on mobile learning concluded that Android-based applications can
increase student motivation and learning independence (Alghazzawi et al., 2021). Other research on online
learning in Islamic boarding schools (pesantren) emphasized the importance of digital innovation to overcome
limited access during the pandemic (Rulitawati et al., 2025). Similarly, research on digital literacy among Muslims
in Indonesia revealed that despite high levels of technology adoption, there is still a significant gap between older
and younger generations in utilizing it for religious education (Muhammad Khakim Ashari et al., 2023).

However, the literature review identified several significant research gaps. First, most research focuses on
formal educational institutions such as schools or Islamic boarding schools (pesantren), while the role of majelis
ta'lim (Islamic study groups) as non-formal institutions has not been extensively researched. Second, although
digital literacy is a crucial issue, studies directly linking improvements in digital literacy to the quality of Quranic
teaching are limited. Third, most research is descriptive in nature, so few offer practical implementation models
that can be adopted by the wider community.

This research aims to fill this gap by presenting empirical experiences of community service programs in
Bandung Regency. The digital-based transformation of Quranic teaching conducted in three Islamic study groups
(Majelis Ta'lim) serves as a concrete example of how digital literacy can be improved while expanding access to
religious education at the grassroots level. Using a participatory approach, this activity not only describes
community conditions but also offers implementation strategies that can be replicated elsewhere. Thus, this
research contributes both practically to the development of community service programs and academically by
enriching the literature on the digitalization of religious education.

2. METHOD

The method used in this community service program is based on a participatory approach. This
approach was chosen because digital-based Quranic teaching cannot be implemented unilaterally but must
involve the active participation of the community as the primary subject. The participatory approach allows
for two-way interaction between the implementation team and participants, allowing for the community's
needs, constraints, and expectations to be addressed from the outset (Barreteau et al., 2013). Thus,
community service activities are not merely a transfer of knowledge but also an empowerment process that
positions the community as partners.

The activity locations were determined at three Islamic study groups in Bandung Regency, West Java.
First, the Nurussa'adah Islamic study group, located in Miji Hamlet, RT/RW 02/04, Tanjunglaya Village,
Cikancung District. This group is located in a semi-rural area with a community character that still strongly
adheres to the tradition of face-to-face learning. Second, the Darul Hasyimi Islamic study group, located at
Jalan Parung Serab No. 22, Parungserab Village, Soreang District. This location represents a semi-urban area
with relatively better access to technology compared to the previous group. Third, the Darul Bahar Islamic study
group, located on Jalan A.H. Nasution, Cileunyi Kulon Village, Cileunyi District. This group is located in a
heterogeneous urban area, with participants from diverse social backgrounds and varying levels of digital
literacy. The selection of these three locations was intended to obtain a more comprehensive picture of the
conditions of the Bandung Regency community in facing digital transformation.
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The primary targets of this activity were mothers of religious study groups and Generation Z, who are
involved in religious activities at the three locations. Mothers of religious study groups were chosen because
they play a crucial role in religious education at the family level, and improving their digital literacy is expected
to impact the home environment. Meanwhile, Generation Z was chosen because they are an age group highly
familiar with digital technology but often lack in-depth attention to religious learning. By involving these two
groups, this community service activity is expected to bridge the digital literacy gap between generations while
strengthening religious values within families and communities.

The stages of this community service activity are divided into three main parts: preparation,
implementation, and evaluation. During the preparation stage, the implementation team conducted initial
observations to understand the conditions of each study group, including digital literacy levels, available
technological infrastructure, and participant needs. Furthermore, the team coordinated with study group
administrators and community leaders to gain support and ensure the program's continuity. Training materials
were designed based on the observations, emphasizing the use of digital Quran applications, video
conferencing platforms, and social media as learning tools.

The implementation phase was carried out through a series of training and mentoring activities. These
included an introduction to the digital Quran application, Quran reading practice on mobile devices, and the
use of Zoom or Google Meet for distance learning. Participants were given the opportunity to directly try the
introduced applications with guidance from the implementation team. Additionally, an online learning simulation
brought together participants from the three Islamic study groups, enabling them to experience the benefits of
cross-community collaboration. Intensive mentoring was provided, particularly to participants experiencing
technical difficulties, such as mothers unfamiliar with using smartphones for learning purposes.

The evaluation phase was conducted to measure the program's effectiveness and the extent to which its
objectives were achieved. The evaluation was conducted through in-depth interviews, focus group discussions,
and a simple questionnaire to assess changes in participants' skills. Interviews were used to explore
participants' subjective experiences, including perceived barriers and benefits. Focus group discussions were
conducted to map collective perspectives, while field observations were used to identify tangible changes in
digital-based Quranic learning practices. Photo and video documentation was also collected as evidence of the
activity and a means of reflection.

The data collection methods used in this activity not only aim to produce a community service report but
also to support the preparation of a scientific article. Qualitative data, including participant testimonials and
observation notes, serve as the basis for understanding the impact of the digital-based transformation of
Quranic teaching. Meanwhile, quantitative data from questionnaires is used to strengthen findings related to
improving digital literacy. This combination of methods allows for data triangulation, ensuring more valid and
academically accountable research results.

With this structured approach, the community service program is expected to not only provide practical
benefits for participants but also generate academic contributions to the development of digital-based Quranic
learning models. The participatory approach, multi-generational engagement, and multi-layered evaluation
make this activity a concrete example of transforming religious education at the community level.

3. RESULTS AND DISCUSSION

Transformation from Conventional to Digital Methods

Before this community service program was implemented, the majority of participants in three Islamic
study groups in Bandung Regency still relied on conventional teaching methods, namely face-to-face meetings
with a religious teacher. This pattern has been passed down through generations and is part of the Islamic
educational tradition in the community. Students typically sit opposite the teacher, take turns reading the Quran,
and then receive direct correction. This model is considered special because it is believed to bring blessings
(barakah) within this face-to-face interaction. In addition to the cognitive aspect of improving Quranic reading
skills, this system also instills values of etiquette and spiritual closeness between students and teachers (Nurul
Hidayah et al., 2025).

However, with the changing times, conventional methods face increasingly significant limitations. First,
access to learning is limited to those physically present. For housewives busy with domestic chores, the
opportunity to attend regular religious studies is often limited. Second, study time is highly dependent on the
religious teacher's schedule. If religious studies are held only once a week, opportunities to review material are
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limited. Third, the constraints of space and time make this system less flexible for the younger generation living
in the digital age and highly mobile.

Digital transformation in Quranic teaching emerged as a response to these limitations. This community
service program introduced digital media—such as Quranic apps, Zoom, YouTube, and WhatsApp groups—
as alternative tools to support learning. The goal was not to replace conventional methods, but rather to
complement them, making them more adaptable to the needs of modern society. This transition was not an
instant process. Many participants, especially women from the Islamic study groups (Majlis Ta'lim), initially felt
awkward with technology. A woman from the Nurussa'adah Islamic study group (Majlis Ta'lim Nurussa'adah)
shared her experience:

“At first, | was very confused when | was asked to learn how to use a cell phone. | always thought cell
phones were just for calling my children and using WhatsApp to hear news from family. When the teacher
told me we were going to try learning the Quran through an app, | said to my friends, ‘Wow, this seems
difficult for us older people.’ But after being taught slowly, | started to understand. The features in the app
actually helped me. For example, if | read something wrong, | could repeat it myself, and | could listen to
the murottal over and over again without having to disturb the teacher. If | wanted to repeat a lesson
before, | had to wait for the next one, but now | can learn anytime, even while cooking in the kitchen. So,
even though | was scared at first, | gradually became happy because it wasn't as difficult as | imagined.”
(Interview with NP, 2025).

This quote illustrates the normal psychological dynamics involved in technology adoption. Initial fear and
hesitation often arise due to limited digital literacy. However, with guidance and practice, participants begin to
understand that technology actually provides flexibility. This aligns with UNESCQO's theory of digital literacy, which
defines an individual's ability to access, understand, and use digital technology critically and productively
(Martinez-Bravo et al., 2022).

Figure 1 Nurussa'adah Study Group
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(Source: Research Team Documentation, 2025)

In contrast to mothers, Generation Z showed a quicker and more positive response. They are accustomed
to using devices for various activities, so learning the Quran through apps feels more natural. A student from
Majlis Ta'lim Darul Bahar said:

I'm one of those who often attends religious studies in the assembly, but sometimes I'm not consistent
because the schedule often clashes with lectures or campus activities. If | miss a meeting, | usually get
confused because the material is already running. Now, since there's an app and also recordings of the
studies that can be accessed on YouTube, | feel more helped. | can set my own study time, even while
reviewing the readings in my room. Sometimes | even record myself reading the Quran, then | send it to a
WhatsApp group to ask for corrections from the ustadz. It feels more interactive and connected to my daily
life. I used to play on my phone for entertainment, but now I have a reason to open it for more useful things.
For me, this is a new way to learn religion that is closer to my world. (Interview with PA, 2025).

These testimonials demonstrate that digitalizing Quranic teaching can address the younger generation's
need for flexibility and interactivity. They feel that religious learning is no longer bound by time and space, but can
be integrated into daily routines. This aligns with constructivism, which argues that effective learning occurs when
students can connect learning experiences to real life (Rob & Rob, 2018). In other words, digital transformation
makes Quranic learning more relevant for the digital generation.
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Figure 2 Darul Bahar Study Group

(Source: Research Team Documentation, 2025)

On the other hand, religious scholars and teachers are facing new challenges in their roles. Previously,
they were the only source of knowledge, but now participants can access many other sources via the internet.
This change requires the role of religious scholars to shift from simply delivering material to being facilitators
and curators who guide participants in choosing the right content. A religious scholar at Majlis Ta'lim Darul
Hasyimi said:

| was a bit hesitant at first. | was worried that if | studied via cell phone, the students would lose their
manners. In our tradition, learning the Quran requires sitting face to face with the teacher, listening to the
recitation directly, and there is a blessing that comes from face-to-face contact. How can | maintain that
atmosphere if | study via cell phone? But after trying it, it turns out there are positive aspects that cannot
be ignored. Many mothers who used to rarely attend because they were busy at home can now still
participate in learning from home. Young people are also more enthusiastic because the media used is in
line with their world. So, | always remind the congregation, this technology is just a tool. Don't let an app
make us no longer respect our teachers. Manners are still number one, but we can use technology to
make things easier. (Interview with AA, 2025).

This quote emphasizes the importance of maintaining a balance between traditional values and innovation.
Islamic educational theory places etiquette as the primary foundation of the learning process. Therefore,
digitalization should be seen as a complement, not a substitute, for face-to-face interaction. The concept of
blended learning, widely used in modern education, can provide a bridge: combining the warmth and blessings of
face-to-face interaction with the flexibility of digital media (Singh et al., 2021).

This transformation impacts not only technical aspects but also learning paradigms. For participants,
religious learning is no longer confined to classrooms or religious assemblies, but can be done anytime, with the
support of technology. For teachers, their role is increasingly strategic as guides, ensuring digital content aligns
with Islamic values. From a theoretical perspective, this supports the idea of community-based education, where
community-based learning is strengthened by the active participation of community members, rather than relying
solely on instructions from above (Edwards, 2019).

Figure 3 Darul Hasyimi Study Group

(Source: Research Team Documentation, 2025)
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Despite its significant benefits, this transformation still faces obstacles. Technical barriers such as limited
devices and internet access remain a challenge in semi-rural areas (Putera, 2025). Cultural barriers, such as
concerns about the loss of blessings, also arise. However, both can be overcome through ongoing mentoring,
provision of facilities, and affirmation of the value that technology is merely a tool.

Thus, the transformation from conventional to digital methods in three Islamic study groups in Bandung
Regency reflects the local community's efforts to adapt to global change. This process demonstrates that society
does not reject technology, but rather requires time to adapt. With the right approach, traditional and modern
methods can coexist. As a result, Quranic teaching becomes more inclusive, relevant, and sustainable without
losing the spiritual spirit that is the hallmark of Islamic education (Mhd Lailan Argam et al., 2025).

Utilization of Digital Al-Quran Applications

One way to transform Quranic teaching in three Islamic study groups (Majelis Ta'lim) in Bandung Regency
is through the use of a digital Quran application. This application was chosen because it is relatively easy to
access, can be used on mobile devices, and provides features that support the process of learning to read,
understand, and internalize the Quran. In an era when nearly every member of society owns a smartphone, the
use of a Quranic application is a strategic step to expand access to religious education.

Before this program, most women in the Islamic study group only used their phones to communicate via
WhatsApp or simply call family. They rarely, if ever, realized that their phones could be a tool for religious learning.
Through this service, they were introduced to various digital Quran applications, such as Al-Quran Indonesia,
Quran Best, and Ayat. Participants were taught how to download the applications, access interpretations, use
audio recitations, and read the tajweed guides provided within the apps.

The mentoring process was carried out in stages. At first, many participants felt awkward. They were afraid
of pressing the wrong button, worried about damaging their device, or confused by the numerous menus.
However, as time went on, they began to experience real benefits. A mother from Majlis Ta'lim Darul Hasyimi
enthusiastically shared her experience:

| didn’t know there was a Quran on my phone. When | heard stories, my children would often say, ‘Is
there really a Quran on my phone?’ But when | taught them, it turned out it really was there, complete
with translations, tajweed, and even the voice of someone reading it. At first, | was hesitant, afraid of
pressing the wrong button, but it turned out to be very easy. Now, when I'm busy at home, | just open
the app and hear the verses being read. Sometimes, before bed, | open the tafsir (interpretation) to
increase my knowledge. For me, who often can't attend assemblies because my grandchildren are
fussy, this app has become a new friend. It feels like having a teacher who is always ready to
accompany me. (Interview with ZA, 2025).

This quote demonstrates that digital Quran applications are not only reading tools but also spiritual
companions that accompany daily activities. Mothers, whose mobility has been limited due to domestic
activities, now have an alternative way to maintain interaction with the Quran. For Generation Z, digital
applications feel more familiar. They use them not only for reading but also as interactive media. A student at
Majlis Ta'lim Darul Bahar said:

“I've been used to reading the Quran from an app since high school, but | usually just read it without
paying attention to the tajweed. After joining this program, | discovered there's a colorful tajweed feature,
and an easy-to-understand interpretation. So, I've become more serious about it. | also like to use the
bookmark feature, so if there's a verse, | find important for my daily life, | mark it. Sometimes | share it on
my Instagram story so my friends can read it too. So, | don't just read the Quran myself, but | can share it
with others through social media. | think this method makes learning religion more contemporary, closer
to the world of young people." (Interview with SF, 2025).

This testimony illustrates how the younger generation not only consumes digital Quranic content but also
reimagines it to suit their lifestyles. They share verses on social media, create digital notes, and even connect
personal experiences with the sacred text. According to constructivism, knowledge is not simply transferred but
constructed through personal experience and interpretation (Kim & Adlof, 2024).

Meanwhile, the religious teachers see the Quran app as a tool that makes teaching easier. One teacher at
the Nurussa'adah Islamic Boarding School (Majlis Ta'lim Nurussa'adah) said:
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“Previously, | had to prepare many copies of the Quran to distribute, but now | can just use my phone.
Everyone in the congregation can open the same verse, and we can study together. Interestingly, many
women have become more diligent because they feel there's no longer any excuse not to study. They can
open the Quran at home and listen to murottal anytime. I've come to see this app not as a threat, but as an
opportunity. The challenge is, of course, how to ensure that the congregation doesn't just read the digital
text, but also understands tajweed and the etiquette of reading it. Because the Quran isn't just a text; there's
a proper way to read it." (Interview with DD, 2025).

This statement emphasizes that digital Quran applications are not intended to replace the role of
teachers (Reksiana et al., 2024). Instead, teachers remain central figures in ensuring proper recitation,
correct understanding of tajweed, and adherence to etiquette when interacting with the Quran. In Islamic
educational theory, teachers are not merely instructors but also spiritual guides (Memon et al., 2024).
Therefore, the use of applications must always be contextualized with Islamic values to avoid becoming
merely a technical activity.

Communities that are able to use digital technology wisely will be more adaptive in facing changing
times (Mereuta et al., 2025). The use of the Quran application in Islamic study groups (Majlis Ta'lim) is a
concrete example of the implementation of digital literacy in the realm of religious education (Shavira
Salsabila et al., 2024). By mastering this application, participants not only learn to read the Quran but also
develop digital skills that are useful for everyday life. Furthermore, blended learning is also relevant. The
Quran application does not eliminate face-to-face Islamic study sessions, but rather complements them
(Sugito, 2024). Participants still attend the Islamic study groups to meet with the ustadz, but they can also
study independently through the application. This model balances the blessings of direct interaction with the
flexibility of technology (Kusairi et al., 2023).

Despite its many benefits, using the app also faces challenges. First, not all participants have compatible
phones. Some are still using older devices with limited memory capacity. Second, internet quotas are a barrier,
especially for participants from the lower middle class. Third, there are concerns from some parents or
community leaders who believe that reading the Quran from a mobile phone diminishes the sacredness of the
Quran. These challenges are addressed through a persuasive approach, explaining that the app is merely a
tool, while the blessings of the Quran remain the same.

Thus, the use of digital Quran applications has brought about significant changes in how society interacts
with the holy book. Women in religious congregations have found new spiritual companions to accompany them
in their daily activities. The younger generation has access to learning tools tailored to their world. Ustadz
(Islamic teachers) have found media that facilitate the teaching process. From a theoretical perspective, this
utilization reflects the practices of digital literacy, constructivism, blended learning, and adab-based Islamic
education. In other words, digital applications are not merely technical tools, but also bridges connecting
tradition and modernity.

Remote Study via Video Conference Platform

In addition to the use of Quran applications, one important innovation in transforming learning in Islamic
study groups is the implementation of distance learning through video conferencing platforms such as Zoom and
Google Meet. This technology provides new opportunities for the community to participate in Islamic study without
having to physically be present at the location (Gao et al., 2024). This is especially relevant for congregants with
limited mobility, whether due to work commitments, household responsibilities, or health factors.

Prior to this innovation, religious study groups were always associated with physical attendance at mosques
or religious study groups. Those unable to attend automatically missed out on the material. However, the COVID-
19 pandemic that has plagued the community in recent years has raised awareness that technology can be an
effective alternative tool. This momentum has been furthered by community service programs integrating video
conferencing platforms into Quranic teaching (Nisar & Muhammad, 2024).

Initially, many participants found the concept of learning to recite the Quran through a screen unfamiliar.
Sitting cross-legged in front of a teacher, listening to the recitation directly, and experiencing physical togetherness
have long been considered the essence of Quranic recitation (Kozubaev & Howell, 2024). However, with
mentoring, participants began to understand that despite the different media, the essence of the learning can still
be maintained. In fact, for some congregants, this method actually opened up new avenues. A mother from the
Majlis Ta'lim Nurussa'adah expressed emotion:
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“The first time | joined a Koran study group via Zoom, | was a bit surprised. Usually, when we study, we
gather, shake hands with friends, sit on a mat, and listen to the ustadz read. But this time, | sat in the kitchen,
opened my phone, and saw the ustadz's face on the screen. It felt strange, but it turned out to be quite
enjoyable. I could still hear the explanation, see my friends, and most importantly, | didn't miss any material.
Especially when my grandchildren were napping, | could join in without having to leave them with a neighbor.
It was more practical. Although it wasn't exactly the same as studying in person, | felt like | was still getting
the knowledge." (Interview with DR, 2025).

This quote demonstrates a shift in perspective: from a feeling of alienation to a positive experience. For
housewives, video conferencing offers flexibility. They are no longer constrained by domestic affairs to attend
academic gatherings. Meanwhile, Generation Z feels more comfortable with online platforms. A student from
Majlis Ta'lim Darul Bahar said:

“I'm used to using Zoom for online lectures, so when | use it for Quran study, it feels natural. The difference
is, the atmosphere is more solemn. The ustadz can share verses on the screen, show interpretations, and
even correct our readings directly. | find studying via Zoom really helpful, especially when I'm in my boarding
house or can't get home. So even though | can't meet in person, | still feel close to the teacher. In fact,
sometimes I'm more focused, because at home there aren't the distractions of a crowd like in a
congregation.” (Interview with RW, 2025).

This testimony demonstrates how the younger generation views technology not just as a tool, but as a part
of their dalily lives. Online religious studies actually strengthen their bond by allowing them to learn in a more
personal setting. For the religious teachers, this experience presents new challenges. One of the instructors at
Majlis Ta'lim Darul Hasyimi shared his reflections:

“For me, teaching via Zoom is a different experience. On the one hand, I'm happy to be able to reach more
congregants, some even from out of town. But on the other hand, I'm worried about losing the sense of
community. In the assembly, there's a warmth when students read directly in front of the teacher. Through
a screen, that interaction feels diminished. Therefore, | always emphasize to the congregation: even though
we're learning via mobile phones, manners and sincerity must remain the same. Don't let it be that just
because we're at home, we end up lying down or doing other things. Learning the Quran must remain
serious, even if the medium is digital." (Interview with SM, 2025).

This statement emphasizes the importance of balancing the benefits of technology with ethical values in
Islamic education. Online studies offer broader opportunities, but teachers still play a role in maintaining students'
spiritual discipline.

From a theoretical perspective, the practice of online religious study can be explained using the concept of
distance learning (Ferretti et al., 2021). According to Moore, distance learning is effective when supported by two-
way communication, interactivity, and clarity of material (Moore & Piety, 2022). In the context of a religious study
group, Zoom allows for two-way interaction between the ustadz and the congregation. Participants can directly
ask questions, repeat readings, or request more detailed explanations. This interactivity ensures that the online
experience retains its substance.

Furthermore, this phenomenon is also relevant to blended learning. Participants can still attend the majelis
ta'lim (Islamic study group) for in-person interaction, but also have the option to participate online if unable to
attend. This model reflects the flexibility required by modern society (Suryadi et al., 2023). The theory of
community-based education is also crucial in explaining this dynamic (Baldridge et al., 2017). Although the
medium is digital, the spirit of togetherness remains. WhatsApp groups, Zoom sessions, and in-person meetings
complement each other in strengthening the solidarity of the learning community. Thus, the digital transformation
does not erase the majelis ta'lim's identity as a community space, but rather expands its reach.

However, implementing online study also faces challenges. First, limited infrastructure. Not all areas have a
stable internet connection, especially in semi-rural areas. Second, technical issues such as confusion in using the
app, intermittent sound, or incompatible devices. Third, discipline. Some participants find online study sessions
more relaxing, leading them to participate while engaging in other activities. This has the potential to diminish the
quality of spiritual interaction.

However, this community service program demonstrates that these challenges can be overcome. With basic
training on how to use the app, simple guidance, and close supervision from the ustadz (teacher), participants are
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becoming accustomed to taking online religious studies seriously. Some congregants even feel more productive
because they can manage their study schedules flexibly.

Distance learning through video conferencing platforms has transformed the way people in Bandung
Regency interact with the Quran. Women in the congregation have found a solution to continue learning without
neglecting domestic responsibilities. Generation Z feels more connected because technology fits their lifestyle.
Ustadz (Islamic teachers) have found a new medium to expand their da'wah (Islamic outreach), even while
maintaining the etiquette and discipline of their congregation. From a theoretical perspective, this practice
demonstrates the relevance of the concepts of digital literacy, blended learning, distance learning, and etiquette-
based Islamic education (Mu'amalah, 2024). In other words, online learning is not simply a technical adaptation,
but represents a paradigm shift in religious education. The tradition of face-to-face learning remains intact, but is
now expanded with virtual spaces that allow for more inclusive, flexible, and sustainable Quranic teaching.

Distribution of Material via YouTube

One of the most prominent innovations in this community service program is the distribution of teaching
materials through the YouTube platform. This strategy was chosen because YouTube is already deeply
embedded in people's lives, both among the younger generation and housewives. Its free access, flexibility, and
the ability to replay content at any time make YouTube a relevant medium for expanding the reach of Quranic
learning (Muharrifah & Sikumbang, 2025).

This view emphasizes that while YouTube is beneficial, it remains positioned as a complement, not a
substitute, for physical meetings (Georgakopoulou, 2015). From an Islamic educational perspective, the aspects
of etiquette and the blessings of interaction remain key pillars (Alhamuddin et al., 2022). From a theoretical
perspective, distributing materials via YouTube is relevant to the concept of open educational resources (OER),
namely learning resources that are open and accessible to anyone (Hu et al., 2015). OER emphasizes the
importance of accessibility and openness as key to equitable education. By uploading materials to YouTube,
Islamic study groups contribute to the democratization of religious knowledge.

Furthermore, this phenomenon aligns with lifelong learning. With recordings, participants can learn at any
time throughout their lives, regardless of age or condition (Kudithipudi et al., 2022). Mothers can rewatch while
taking care of the house, young people can listen during campus activities, and even seniors with limited mobility
can still access religious studies.

However, distribution via YouTube also faces challenges. First, technical limitations in recording. Not all
sessions are recorded with good audio-visual quality. Second, challenges in content management, such as upload
consistency, playlist creation, and channel promotion. Third, the potential for distraction: YouTube also contains
entertainment content that can divert users' attention. To address this, the community service team trained the
younger generation of the congregation as channel admins. They were taught the basics of recording, simple
editing, and channel management. Thus, distribution of materials not only produced content but also fostered new
digital skills in participants (Saikkonen & Kaarakainen, 2021).

The distribution of materials through YouTube has had a significant impact on Quranic learning in three
Islamic study groups. Participants no longer worry about missing material, the younger generation has discovered
a new means of preaching, and teachers have gained the opportunity for self-evaluation. From a theoretical
perspective, this phenomenon represents the implementation of digital literacy, OER, lifelong learning, and
blended learning in the context of Islamic education. In other words, YouTube is not just a medium for
entertainment, but has become an inclusive, flexible, and broad-reaching medium for preaching and education.

Differences in Implementation in Three Ta'lim Assemblies

The transformation of digital-based Quran learning in Bandung Regency demonstrates different dynamics
in each study group. At the Nurussa'adah Study Group in Cikancung, a semi-rural area with unstable internet
connectivity, the main challenge lies in the congregation's low digital literacy. Many mothers are new to Quran
apps, and some still use simple phones only for communication. These technical barriers slow adaptation.
However, their enthusiasm for learning is high. One mother innocently recounted how she initially didn't believe
the Quran could be accessed via mobile phone.

“I have a cell phone, but my kids often use it. When | was first asked to download the Quran app, | was
confused. The signal in my village sometimes disappeared, so | often couldn't open it. But thank God, a
young man helped us, very patiently explaining. Slowly, | got the hang of it. Although it's not yet fluent, at
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least | can open the Quran on my phone. | feel very proud, because before, | thought cell phones were only
for making calls,” (Interview with WD, 2025).

This testimony demonstrates that at Darul Bahar, the focus is no longer on adaptation, but rather on
innovation and creativity in managing digital da'wah. A comparison of these three assemblies confirms that
implementing digital transformation cannot be done in a uniform manner. Nurussa'adah requires intensive
technical assistance to overcome the digital divide (Lythreatis et al., 2022). Darul Hasyimi requires strategies
to maintain motivation to maintain program consistency. Meanwhile, Darul Bahar serves as an example of an
assembly with a high level of readiness capable of producing digital da'wah innovations. From a situated
learning perspective, learning success is strongly influenced by the social and environmental context, so
strategies must be tailored to each location (Ghavami Hosein Pour et al., 2025). This also confirms that digital
literacy, motivation, and creativity are crucial variables in determining the success of technology-bhased Quranic
learning transformation.

Table 1 Differences in the Implementation of the Three Ta'lim Assemblies

ChLaOrgitleor?sfiLcs Main Challenges Adaptation Strategy Key Findings/Results
Limited internet . . The congregation is starting to
Nurussa'adah access; low digital Intensive mentoring by feel confident using the Quran
(Cikancung, semi- literac (man of the the younger generation; application on their cellphones
9. y (marny basic training in using the PP pho
rural) congregation are application even though they were initially
elderly women) hesitant.
Consistency of
Darul Hasyimi participation Regular reminders via Digital transformation is going
congregation
(Soreang, semi- congreg WA, intergenerational well technically, but it needs a
urban) motivation decreased collaboration sustainability strate
after the start of the 9y-
program

The challenge is not High digital literacy; birth of

Darul Bahar : Young generation as SR . .
: : technical, but - _ digital missionary innovations
(West Cileunyi, . C , facilitators; YouTube & . :
urban) innovation in preaching Zoom management (creative content, wide

content distribution)

4. CONCLUSION

This study confirms that the digital-based transformation of Quranic teaching in Bandung Regency is able to
address the challenges of the limitations of conventional methods while expanding access to religious education
for various community groups. The main findings indicate that digitalization through Quranic applications, video
conferencing platforms, and the distribution of materials on YouTube successfully increased digital literacy while
maintaining the continuity of religious interactions in Islamic study groups. Theoretically, this study strengthens
the concepts of digital literacy, blended learning, and community-based education in the context of Islamic
education. Practically, the results provide an adaptive implementation model suited to the characteristics of semi-
rural, semi-urban, and urban communities. However, the limitation of this study lies in its scope, which only
involved three Islamic study groups, which limits the generalizability of the findings. For further research,
comparative studies in other regions are recommended, incorporating variables such as motivation, digital content
creativity, and the broader role of religious authorities. Thus, this study makes a significant contribution to
strengthening the relevance of Islamic education in the technological era, without abandoning the values of adab
and spirituality that are characteristic of Quranic teaching.
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